
Implementing Multiple Intelligences Theory into the Classroom
There are two approaches for implementing Multiple Intelligences theory in the classroom. One is a teacher-centered approach, in which the instructor incorporates materials, resources, and activities into the lesson that teach to the different intelligences. The other is a student-centered approach in which students actually create a variety of different materials that demonstrate their understanding of the subject matter. The student-centered approach allows students to actively use their varied forms of intelligence. In a teacher-centered lesson, the number of intelligences explored should be limited to two or three. To teach less than two is nearly impossible since the use of speech will always require the use of one’s Verbal/Linguistic intelligence. In a student-centered lesson, the instructor may incorporate aspects of project-based learning, collaborative learning, or other inquiry-based models. In such a case, activities involving all eight intelligences may be presented as options for the class, but each student participates in only one or two of the tasks.
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We have all experienced that side of us which is ‘unlike’ us, our 

‘other’. This is the side of ourselves which bewilders us when it 

emerges from time to time as strange, unusual thoughts, feelings and 

behaviours which are almost totally out of character for us. We are 

also surprised to see others act in ways which may be out-of-character 

for them. Often we can be quite at a loss to explain what this might 

mean.

These episodes are known as being ‘in the grip’. 

We usually encounter these episodes in response 

to fatigue or stress. The experience may alarm us 

because of its ‘Jekyll and Hyde’ nature. However, 

understanding that these ‘grip’ experiences are 

healthy and adaptable enables us to see them as 

temporary episodes from which we can benefit. 

We should not worry that people are ‘coming apart at the 

seams’ or going crazy. Instead, we may appreciate and use the new 

and unique information we gain about ourselves and others when we 

or they are in the grip of the other side.

Implementing Learning Preferences into Classroom Pract ice
• Teachers can add al ternat ive act iv i t ies that could replace or supplement ones. This could create increased opportuni t ies for students to use di fferent sty les. For example, hands on act iv i t ies can be conducted after a lecture to conf i rm abstract concepts. •  Teachers can also chal lenge students to develop ski l ls in other areas by complet ing assignments that ut i l ise al l  learning preferences. For example, the students can complete mult id imensional packets,  which contain act iv i t ies from each learning preference. 

•  Another approach to include learning preferences in an educat ion curr iculum is to organise act iv i t ies around complex projects.  These projects would require that students use al l  learning preferences, or non-preferred preferences. An example of a complex act iv i ty would be a project-based learning project.

Personality Models are the way we 
interact with our surroundings. Each 
of us has a preferred, consistent, 
distinct way of perceiving, organising, 
and retaining information.  This is 
due to the way we were brought up 
(environment or nurture) and the genes 
(DNA or nature) within us. This may 
be thought of as the ego within us, or 
what makes us what we are. Both the 
MBTI and Howard Gardner’s Multiple 
Intelligences are examples.

MBTI DICHOTOMIES
Teamwork Intelligence - Susan Presto
At The Southport School, we have been profiling the entire Year 10 cohorts since 2012, as well as working with teams, coaches and managers. Not much research exists on MBTI’s use in the classroom or on the sporting field so this idea has evolved through a quest for understanding of how this knowledge could help towards the ultimate goal of a higher level of emotional intelligence.
PHASE ONE of profiling involves profiling a team, then showing them the coach’s profile. It is fascinating to watch the light go on around the room. It is a really positive experience and strangely intimate. Members of sporting teams are usually there because they really want to be. They have probably worked very hard to make the team, so they are always very curious about their coaches; how they think, why they do what they do, and how to make them happy. By the end of a team session there is always a high level of curiosity about how much more they can find out about each other, and themselves. This requires trust between all members of the team. However the most liberating aspect of the MBTI, it that it only measures an individual’s inborn preferences. Add to this the many overlays of influences upon an individual’s actual self (intelligence, culture, upbringing, traits, etc) and it is very clear that the sixteen ‘types’ as described by Myers-Briggs are in no way ultimately who someone is.
PHASE TWO involves simplifying the four letter profile down to an understanding of what the four individual dichotomies represent. It requires an awareness of the scale within each dichotomy and how it affects each individual’s profile.E/I ways of gaining and using energy
S/N ways of gathering information
T/F ways of making decisions
J/P ways of relating and organising the outside world
This can be used for a quick analysis of a situation or an individual, and requires a focus on which dichotomy is going to be most helpful in each circumstance.

Introduction to Using the Myers-Briggs Type Indicator® (MBTI®)  
Instrument and Personality Type in Student Leadership

What if you had one framework that helped you organise all of the facets of 
differentiation into one model for developing leaders?  What if that model 
helped you understand your strengths as a leader and those of your peers?

You can think of Type as a toolkit to help you organise and access the tools 
you need to define and develop leadership in students.  

More than fifty years of research looking for links between personality type 
and leadership has yielded one clear finding: There is no ‘perfect’ type for 
leadership. While there are greater concentrations of certain types among 
leaders, there is ample and growing evidence that leaders vary widely in 
their styles and approaches to leadership. 

The best leaders appear to be the ones who can skilfully adapt their style 
to meet the needs of the situations they confront and the people they lead. 
The good news is that your personality type - no matter what it is - will not 
keep you from leading others successfully. The better news is that you can 
improve your leadership abilities in ways that not only fit your own roles 
and match your own personality ‘wiring’.


