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Aims of the research:
To increase boys’ engagement and achievement in the study of
German

To evaluate whether kinaesthetic activities in a languages classroom
would prove to be a factor in boys’ choices for elective subjects

Context:
Christ Church Grammar School is an Anglican school located on the
Swan River in Perth, Western Australia. Over 1500 boys attend the
school from Pre to Year 12 in the Secondary School.

There has been an increased uptake in the study of a
foreign language in the past few years, but not
yet significantly so. Boys still prefer to choose
elective subjects that are, according to them,
more ‘hands on’.

The participants in this project included 24 boys in
Year 9 who had chosen to study German that year.

Action Research methodology provides me, the researcher-
practitioner, with the opportunity to critically evaluate my practice,
based on researching my methodology both qualitatively and
quantitatively and making changes to my German teaching practice.

*This research was undertaken as part of the International Boys’
Schools Coalition (IBSC) Action Research Program.

My intervention comprised three distinctly different approaches to
kinaesthetic learning, two of which were particularly successful and
are outlined below.

AUSLAN signs accompanying German key words and concepts;
signed by me, practised in class and boys were encouraged to use
these signs when communicating – both as a memory prompt and to
emphasise their statements/questions.

TRIBES activities adapted to suit communicative language activities;
based on attentive listening, mutual respect, appreciation and the right
to pass/participate: a caring environment.

I                        love                 language.

In the course of my research, I used a number of data collection
methods.

Student surveys before, during and after the intervention.
Quantitative - four point scale ranging from ‘strongly agree’ to
‘strongly disagree’ and qualitative, involving open ended questions.
Focused on preferred learning styles; responses to each
individual intervention; language study methods.
Anonymous, but traceable, based on a unique code students had
chosen for themselves and used consistently throughout.

Objective testing of vocabulary and grammar, in order to evaluate
the increases in student achievement.

Teacher’s journal, where I recorded my thoughts on how a
particular intervention lesson went and how to improve on that
particular action based on my observations and students’ feedback.

Focus group discussion afterwards was filmed and responses were
transcribed and coded in order to categorise them into fields of
perceived advantages and disadvantages as the final analysis.

Acting Out: Shaking it all about
How can the use of kinaesthetic activities

develop and enhance the engagement
and achievement of boys studying German?

Christ Church Grammar School     Henning Holzheuer
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Key findings:

TRIBES was the most effective element in enhancing students’
engagement in German. “He explained the whole thing well –
introduced the four rules – definitely different from normal classroom –
no desks but in a circle – more active, no paper and pen involved –
just you.”

Some boys discussed the advantages of increased amounts of
speaking and listening in TRIBES.

A number of boys mentioned the advantages of collaborative
work. “TRIBES activities could help me improve my German,
because others might know other things than me and then tell me
that.”

Enhanced achievement in language acquisition came in the
Gestures component. “If you can’t remember the word, the sign brings
it back to you and you can remember what it is and it’s kind of fun
learning two languages at once.” When tested, boys had much better
recall of words accompanied by a gesture. They also enjoyed gestures.

Boys engaged with the systems of language acquisition and
evaluated their various advantages. “Tapping in time to the syllables
of a word teaches you syllables. “You can tap your feet, make sounds,
figure out what’s best for you.”

After each type of intervention, boys were asked to express their
thoughts and feedback on that element of the research. “This
element might help because I was speaking much more fluently than
usual”.

In my researcher’s reflection journal I noted an increased
eagerness to come to class and get started with learning more
German.

Conclusions

Data collec tion and analysis 

Further information

The findings of the research were very positive overall:

Boys were more engaged during lessons participating actively
and for longer.
Most boys found the TRIBES component most useful in
enhancing their learning and enjoyment of the language.
All students enjoyed the research project immensely.

Implications for future practice:

More active and collaborative learning activities will be used in 
language lessons.

The success of this research will be communicated to teachers and 
parents.

Colleagues in the Languages department will be given 
opportunities to trial kinaesthetic learning in their classes.

Implications for future research:

Further studies would need to focus more heavily on evaluating 
whether it is the kinaesthetic or indeed the collaborative nature of 
TRIBES that students found so engaging.

Amount of teacher preparation time would need to be established 
before kinaesthetic learning could be incorporated on a broad scale.
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International Boys’ Schools Coalition

For more information on this project I can be contacted at
hholzheuer@ccgs.wa.edu.au . The full reports of this and similar projects
undertaken as part of the IBSC’s Action Research Program can be viewed
at http://www.theibsc.org

An online copy of this poster is also available on the IBSC site.

“Good job of it – with learning words, I think it would 
be easier to learn the words by a lot of active stuff 
involved in learning the words, like the TRIBES 
helped because you were moving around the 
classroom and using hand movements and stuff.”

“In TRIBES speaking and 
listening will improve quite a 
bit because you’re always 
speaking – I guess that’s good 
for after school.”
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