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Abstract 

During early December 2017, thirteen Year 12 boys participated in the annual Rathkeale College 

Odyssey. The boys spent seven days travelling in competitive teams via foot, cycle and boat 

throughout the lower North Island of New Zealand. Whilst they were accompanied by a staff 

member and provided with food, the teams were expected to be responsible for their own cooking 

and camping as well as looking after their team-mates during long, physically challenging days. 

This action research project investigated how facilitated reflection via video, journal writing, and 

verbal reflections impacted on the mindset of the boys. The goal was to foster a growth mindset 

with the hope that this would be carried by the boys into their final year of school. In previous 

years, no reflective activities were used to seek information regarding how the boys may have 

grown.  Comments that it was a “great trip” and that they had “learnt a lot about themselves,” 

were not conclusive to any understanding of what the trip provided for them other than it was a 

great time away with their peers. I wanted to understand how they adapted to adversity and how 

they could respond to pressure in constructive ways. By fostering a growth mindset, might boys be 

better able to respond to change and adapt to the challenges they will face once they leave the 

boundaries of school? 

Gathering data via video tent, written reflections, and field notes whilst on the go provided a rich 

and varied selection of responses from the boys. From these boys’ voices, several patterns emerged 

where boys indicated the power of “We” over “I,” the importance of communication, and an 

understanding that the effort they put in reaped intrinsic rewards more powerful than extrinsic 

ones.  

The findings of this action research have had a very positive impact on my teaching. Not only have 

I enjoyed the educational challenge of this study, but significantly, I now have a far deeper 

understanding of the value of reflection and how it can be used to improve, modify and grow a 
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personal mindset. Interestingly, each boy also found value in reflecting on their own mindset and 

many expressed greater tolerances of others’ opinions and values as well as valuing their own 

change and growth as individuals. 

Introduction 

The 2017-2018 IBSC Action research cohort were challenged to investigate “Adaptability in a 

changing world.” I immediately thought beyond the classroom I normally inhabit as a Science and 

Biology teacher, to the adventurous journey I have coordinated for 17 years, The Odyssey.  

The Odyssey is a tough, physical journey that lasts at least seven days. Boys are challenged 

mentally and physically to endure hardships, the weather, and their fellow students! Inquiring 

into how the boys adapt to these challenges was a topic with which I was immediately engaged. 

Reichert & Hawley (2010) devote two chapters in Reaching Boys, Teaching Boys: Strategies that 

work and why to motor activity and to teamwork and competition. The authors state that 

“teachers participating in this study reported in large numbers and positively on the transitive 

power of physical movement in mastering tasks and incorporating concepts” (p. 65), and “boys 

like to work together” (p. 121). I could see how this journey could provide a wonderful platform for 

an action research study, with Wagner and Dintersmith (2016) noting that “experiences, rather 

than short term memorisation, help students develop the skills and motivation that transform 

lives” (p. 2). Linking an experiential educational activity with the intrinsic engagement boys have 

by being in the outdoors seemed to be a “no-brainer” as a means to investigate adaptability. 

In examining my idea, I was encouraged to read Carol Dweck’s (2006) Mindset: the new psychology 

of success. She writes that “people in a growth mindset don’t just seek challenge, they thrive on it. 

The bigger the challenge, the more they stretch” (p. 21).  I began to wonder, therefore, if a boy’s 

mindset could determine whether they persist when faced with challenges. Discussion with 

colleagues ensued and it was pointed out that the journey itself had never explicitly engaged in 

facilitated reflective activities to serve as a bridge between experiences and learning. Action 

research, therefore, presented itself as a meaningful and practical way of researching this topic. By 

introducing an “action” in the form of having the boys reflect on their experience, I hoped the boys 

would be encouraged to develop a growth mindset.  Researching during the week-long journey, 

using both collaboration and reflection, allowed me as researcher to exhibit some influence once 

the research had occurred because I was intrinsically involved in the process. Not only would I be 
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able to look into issues that affected the boys’ mindset, but they could then implement any actions 

immediately and look for improvement in a short time frame. 

From here, the research question, How might facilitated reflection during an adventurous journey 

foster a growth mindset in Year 12 boys? was developed. I began to design a project that examined 

the use of facilitated reflection activities to encourage the adoption of a growth mindset.  

Literature Review 

Advances in innovation and technology are decreasing routine-structured jobs and changing the 

landscape of the job market. Like changes throughout the history of humanity during periods such 

as the agricultural age, the iron age, and now the data age, the skills required in constantly 

changing job markets are now not the skills prized in years gone by (World Economic Forum, 

2016).  Are boys leaving schools without the non-cognitive skills and competencies sought by 

employers? High on the list of desirable 21st century competencies is adaptability (Bull & Gilbert, 

2012; Dumont, Istance & Benavides, 2010; Wagner & Dintersmith, 2015). These all agree that 

students need to come out of schooling equipped with the ability to problem-solve, think 

critically, and work with flexibility.  

Boss (2014) asserts that “adaptability begins with a willingness to adapt; a mindset that is open and 

ready to accept—and therefore overcome—uncertainty at any time” (para.5). He, like Dweck 

(2006), links being adaptable to possessing a growth mindset. This mindset is based on the belief 

that through application and experience, anyone can change and grow.  Research by Dweck 

(2006), discovered that “the view you adopt for yourself profoundly affects the way you lead your 

life” (p. 6). From this starting point she proposes two mindsets: fixed and growth. A fixed mindset 

is one in which an individual believes that their qualities are carved in stone and that they have a 

tendency to try to prove themselves over and over (Dweck, p. 6). A growth mindset, on the other 

hand, is based on the individual believing that their basic qualities can be cultivated through their 

own efforts whereby, “anyone can grow and change through application and experience” (Dweck, 

p. 7). 

Interventions focusing on growth mindsets have shown significant effects on academic outcomes 

for school age children, particularly in literacy and numeracy (Gutman & Schoon, 2013). Much of 

the current literature on adaptability agrees that students who possess a growth mindset are more 

likely to have fewer mental health issues, higher self-esteem and greater resilience (Dweck, 2006; 

Mutz & Müller 2016; Yeager & Dweck, 2012). As educators, we need to help students to attain these 
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non-cognitive skills, not only to gain better grades, but to have better attitudes towards failure 

and innovation. Dweck (2006) and Boss (2014) both see students’ understanding of failure as a 

necessary factor in learning, growing, and ultimately succeeding in both academic and social 

situations. By putting boys into situations that challenged their thinking and pushed at their 

physical and mental comfort zones, I hoped to see how they responded to challenges and possibly 

failure, either individually or as a team. 

Resilience has been identified by many researchers as a key feature of developing adaptability 

through experiential education. Experiential education is a pedagogical approach whereby what is 

learned is determined by context, learners’ motivations, the others with whom they come into 

contact, and any discoveries made (Dumont, Istance & Benavides, 2010). To this end, Kolb (1984) 

writes that “learning is an holistic process of adaptation to the world” (p. 31). His ideas fit 

beautifully with one of the most renowned exponents of experiential education, Kurt Hahn (2017). 

Both see learning, not as a static process, but as an adaptive one. The cyclical experiential learning 

cycle of “do-apply-react” that is at the core of the Hahn-inspired worldwide programs for young 

people, Outward Bound and the Duke of Edinburgh Award programme (McMillan, n.d.), is one that 

is also central to the action research cycle proposed by Stringer (2014) of Look-Think-Act- Reflect. 

Reinforcing the dynamic nature of both experiential education and action research, Kolb (1984) 

states that, “ideas are not fixed and immutable elements of thought, but are formed and reformed 

through experience” (p. 26).  

Pink (2009) holds motivation as a leading factor in encouraging risk, coping with failure, and 

moving forward to mastery of a skill. He states that “mastery is a mindset: It requires the capacity 

to see your abilities not as finite, but as infinitely improvable” (p. 208). Both Kolb and Pink’s 

statements can be linked to the growth mindset proposed by Dweck (2006), as learning involves 

the integrated functioning of the total person – thinking, feeling, perceiving and behaving. Linking 

in well with the outdoor education focus of my own action, Pink (2006) offers the following 

advice: “Interpret challenges not as roadblocks, but as opportunities to stretch yourself (p. 188).  

Whereas many studies have looked at the effect of an outdoors experience on resilience (Booth & 

Neil 2016; Chalman, 2013; Ewert & Yoshino, 2011; Mutz & Müller 2016; Neill & Dias 2001), much of 

this research explores or attempts to quantify resilience after the experience.  O’Brien and Lomas 

(2016), instead, attempted to explicitly examine mindset during Outward Bound education. Their 

research discovered that simply taking part in an outdoor programme alone is not enough to 



5 
 

increase resilience and change mindset. Furthermore, they found that students who experienced 

the mindset interventions throughout their course significantly increased their resilience and 

moved towards a growth mindset. This research was integral in the planning of my own 

interventions. 

Clearly, more than being present on an outdoor adventure is required to change mindset and 

intervention via reflection offered a key to make such change. The need for reflection is 

considered vital for initiating a psychological change process. Only through feedback by others 

and their own reflections, would participants fully realize and internalize the meaning of the 

experience (Kolb, 1984). For the vast majority of boys, physical activity is an integral part of the 

journey to manhood (Reichert & Hawley, 2010). It was by tapping into this love of physical activity 

that I believed I could make this a meaningful experience for the boys.  I wanted to link the 

experiences they had on their journey to their development of a greater understanding of how 

powerful a growth mindset can be through reflection. Boud, Keogh and Walker (2005) write that 

reflection is the bridge between experience and learning, involving cognition and feelings. 

Reflection is more than understanding; it should involve the absorption of a concept into personal 

knowledge structures. This personal knowledge structure is the growth mindset proposed by 

Dweck (2006). 

Research Context 

Rathkeale College is a decile 9, state-integrated, Anglican day and boarding school for boys 

located in Masterton, New Zealand. It has a unique partnership with its sister school, St Matthew’s 

Collegiate, where the Year 12 and 13 girls are taught with the Year 12 and 13 boys on the Senior 

College campus located at Rathkeale. The vision of is to be a school that provides a foundation for 

the future needs of young men. Its mission is to provide a learning environment that inspires boys 

to use their talents, knowledge, and skills to be the best they can be in academic, physical, 

cultural, social, and spiritual dimensions of life. Utilising the four pillars in the central quadrangle: 

Be at ease with your inner self; Have an awareness of those around you; Be prepared to step forward; 

Know that you stand on the shoulders of those who have gone before you, Rathkeale encourages 

boys to become a “Good Rathkeale Man.” 

This project was run with thirteen Year 12 boys who participated in The Odyssey - a seven-day 

adventurous journey. Students self-applied and in 2017, all applicants were accepted. There were 

20 students in total (including seven girls) but my research only reports on the responses of the 13 
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boys who participated. Written parental permission was received via a letter home and signed 

acceptance from both boys and their parents was collected. Anonymity was controlled throughout 

the action research project, with the boys being referred to as “the participants” during the data 

collection process and reference to any individual being made with an assigned letter, e.g. Boy P.  

The Action 

Data collection began with a Mindset Survey that provided some quantitative data regarding the 

boys’ pre-entry mindset. This survey was re-administered on the completion of the journey to see 

if there had been any change in mindset values.  Surprisingly, the post-journey data were very 

similar and showed little change to mindset values. Feedback from five of the boys indicated that 

they thought the questions asked were not particularly relevant to the setting, with one boy telling 

me that he “made up the answers so he would get in” for the pre-entry survey, while four of the 

other boys stated that they were “shattered” and “wrecked” when they did the second survey, so 

just scribbled down an answer. The remainder of my data collection was qualitative.  Nine boys 

signed into a Facebook group, from which I gathered comments regarding their mindset pre- and 

post- journey. I looked for the thoughts and opinions of the boys participating. This was the 

“Look” section of the Stringer (2014) action research methodology and it provided some very 

insightful and thoughtful comments from the boys. 

Using a semi-structured video diary during the course of the journey was another way I collected 

data. I intended to have five opportunities for the boys over the course of the seven-day journey to 

ensure boys had sufficient opportunity to become comfortable with this type of reflection. By 

having multiple opportunities, I considered it a more reliable method of data collection. However, 

due to the nature of an adventurous journey, only three opportunities were realised. The boys 

were more comfortable with this technique than I had expected and I received a great depth of 

reflective comments.  Questions regarding mindset throughout the course of challenges faced on 

the journey were also posed to each boy on paper. Boys read the question aloud and then 

answered whilst being recorded. This technique was less successful than the “off-the-cuff” 

comments as their responses were very brief. On reflection with the boys, I found that they said 

more what they thought I wanted to hear, rather than what they really thought.  I gathered rich 

evidence of key moments or experiences that had escaped my notice during the day, or from boys 

that I was not with, using the free-expression time on video reflection.  
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Boys also wrote reflections in their journals. There were 15-20 minutes of “reflective time” 

programmed into the end of each day after supper where boys sat quietly writing personal 

reflections. This led to many verbal discussions from which I took copious field notes. As 

expected, as the journey progressed, the boys became more comfortable and therefore, more 

reflective and genuine in their responses. 

Daily digital photos of boys engaging in the various activities were also taken and at the end of the 

day, they were shown the photos to reflect on. This was a most successful data gathering 

technique as it reminded the boys of all the activities during the day and promoted good reflective 

starting points. I took field notes of many of these conversations with the help of other staff. 

Data Analysis 

At the end of the journey, I had video recordings, 12 written journal notebooks, and my own 

copious field notes. Furthermore, comments written on Facebook and Messenger pages, and one 

annotated phone conversation with a boy, were also included. The videos were transcribed and 

then read and re-read to link to the other written data that were collected. Coding and 

categorising enabled me to find links between the data gathered (Stringer, 2014).  To do this, I had 

a large notebook with several pages assigned to each boy. I transcribed comments and the field 

notes associated with each boy into this book, then highlighted key words and common phrases. 

These phrases and keywords then formed more pages in my notebook as themes, which were then 

re-categorised as I determined similarities. 

 Four major themes emerged from the data gathered: 

1. Overcoming challenges - effort pays off 

2. Adaptation from “I” to “We”  

3. Communication makes a difference 

4. Benefit of reflection in recognising personal change 

Discussion of Results 

Overcoming challenges - effort pays off 

Dweck (2006) states, as part of a growth mindset, that individuals embrace challenge rather than 

avoid it. She asserts that “mindsets change the meaning of effort” (p. 39). This was a theme 

particularly evident in 11 of the 13 reflective journals. At the start of Day Two, Boy A wrote that he 
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was “overall a little bit anxious in terms of the challenge,” but his diary comment at the end of the 

day shows that he understood the concept of effort when he stated that “at the start of the day the 

km seemed a huge amount - but once we were on the river trail saying ‘4km up the river’ was not a 

hard thought at all and I eagerly attacked it.” Boy F also found Day Two challenging, but overcame 

this and wrote, “on the hill I think I pushed through a mental block or something because it 

seemed to get easier the harder I tried. I will apply this lesson in the future.” On Day Five of the 

journey, Boy K, who had several times been heard stating that he was “tired” or “sore,” wrote that 

“I learnt a good lesson … to just keep going on,” and this was reiterated by Boy Z who stated that 

he could “push through” when sore and it was important that his team “be prepared to work 

hard.”  Seven of the 13 boys used the words “push through,” “testing,” and “challenged” in their 

writing and comments at the start of each day, but then used “satisfying,” “rewarding,” and 

“capable” in reflections at the end of each day. The recognition that they had achieved goals, 

persisted in the face of obstacles, and put in effort is part of having a growth mindset. Comments 

from boys included: “I thought I learned that if I just keep going towards my goal and focus on 

moment to moment I will reach it”; “I felt proud I did it”; “It was worth it because we won the 

challenge”; “Our team won because we worked together” and, “This was the best part of my day as 

I decided it would be best to try hard.”  

When reflecting on the trip as a whole, Boy J said, “I am capable of a lot more than I thought. I can 

keep going and push through the pain.” He summed up the feelings of many when he stated, 

“[My] greatest achievement was keeping up with the group even when I wanted to fall down and 

die.” Boys were acknowledging what Dweck (2006) proposes for those who have the growth 

mindset: “They admire effort, for no matter what your ability is, effort is what ignites that ability 

and turns it into accomplishment” (p. 41). By providing reflective opportunities for the boys, they 

could evaluate their experiences. This helped them to be more intentional about their growth and, 

in turn, their ability to put in a greater effort. 

I to We 

Another theme highlighted by all 13 boys was the change in focus from themselves as an individual 

to being a team member. As the journey progressed, boys reflected more on the success of the 

team than on themselves. The growth mindset promotes this as “every sport is a team sport” and 

“no-one does it alone” (Dweck 2006, p. 104). This was evident as their language changed from 

using the pronoun” I” to “We.” Providing a range of reflective opportunities seemed to help them 
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focus attention on others, rather than on themselves.  Prior to the journey, comments were highly 

personal about themselves and their own fears. “I didn’t want to look bad in front of everyone,” 

asserted Boy Z. “To be completely honest, I felt like a right idiot,” said Boy A, when he reflected on 

a group running activity; “I wish I’d pushed myself further.” Five days later, the same boy 

commented, “we have become more tough on each other since this began and we attempt to do it 

as a team close together not one scattered over 1km.” 

Boy J felt on Day One that he “could not let my team down,” yet four days later, the same boy 

wrote in his journal, “we continue to learn from our mistakes.” Five of the 13 boys admitted that at 

the start of the week they were more concerned with how others saw them, rather than how they 

saw themselves. As the days progressed and as they reflected on their progress, their 

understanding of how a team works and adapts to different situations also changed. Boy J wrote 

that he was “faster to think for the team rather than myself now then I was at the start.” Boy D 

commented on day six that “as the trip has gone on we have become more accustomed to each 

other, easing any worries between team members and have come from being aquantences [sic] to 

close friends.” Furthermore, Boy E commented that “being able to let go of my personal view for 

the team has been a challenge but I have to let go.” He also wrote that “today was pretty successful 

with our team being very encouraging of each other.” This was an encouraging statement from a 

boy who had earlier voiced the comment that “learning to rely on others to help me is a bit nerve-

wracking.” He also stated on Day One that he identified strongly with the fixed mindset of not 

wanting to look bad in front of others and “(I) don’t hang out with losers.” Boy W stated that “we 

have grown as a team” on Day Six, whereas his comments on Day One and Day Three were “I-

centric” - “I need to eat more breakfast”; “I need to be prepared for the longer days,” and “I am a 

team player rather than a leader.” Boy A wrote that “I learnt that I don’t need to feel as if I am in 

charge and making decisions, in fact I think I worked better with contributing ideas and executing 

what the team deemed best.” These boys have shown the development of a growth mindset, 

reflecting on, and finding lessons and inspiration in the success of others. 

Communication makes a difference 

Communication is one of the key components of 21st century learning and the boys discovered 

themselves that it was a critical component of improving their journey, both as individuals and as 

part of a team. Staff noticed that the boys became less apologetic about their language as the 

journey progressed and this allowed us to engage in deeper reflective conversations with them. 
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Banter was seen as an important glue holding the teams together and having staff who would 

engage alongside the boys certainly helped encourage conversations. Reflections from the boys 

included the following comments: “Learned just to add a bit of banter to liven up the mood”; “All 

encouraged each other with more banter”; “Banter makes the km seem smaller”; “[It is] easy to talk 

to you when you enjoy the banter as much as we do.” 

Dweck (2006) notes that, “members of growth mindset groups were much more likely to state 

their honest opinions and openly express their disagreements as they communicated” (p. 134). The 

boys on The Odyssey became more connected to a growth mindset as the journey progressed with 

communication being highlighted by many boys as an important factor in the success or failures 

of their teams. Boy F said, “I communicate more with the team,” while Boy Z was appreciative of 

his increased ability to speak up and let his voice be heard rather than letting others speak over 

him stating, “I felt proud.” “Today was pretty successful with our team being very encouraging of 

each other,” stated Boy E and went on to say that “at the start discussing would take a while but 

now a minute or two at tops.” However, it was also a source of angst and frustration for at least 

two of the 13 boys. “If I were to improve one thing about the day ... would have a sock in his 

mouth!” wrote Boy K. Boy P commented that the “most challenging part of the day was struggling 

with the team’s communication … it turned the day into a negative time.”   

Benefit of using reflection in recognising personal change 

All the boys engaged in reflective activities, but each boy expressed themselves differently. One of 

the boys wrote only three sentences in his reflective journal and did not engage in video 

reflections but was open to group and one-to-one discussions. In comparison, Boy F was 

frequently observed sketching and writing in his journal during down time as well as during set 

reflection periods and he enjoyed the written component. One boy had only video reflections, 

whilst most engaged in a mixture of reflective activities and were happy to be flexible. Most of the 

boys struggled to articulate themselves via video or writing beyond a sentence or two at a time. 

The best reflections came via one-to-one conversations held whilst biking, trekking or when small 

groups were relaxing when cooking dinner and in between activities. This did make it more 

difficult to take field notes during these times as it was not always practicable. All the boys agreed 

that there was value in reflection and that these reflective activities helped them remember what 

they had achieved each day and some of their thought processes when they found the going hard. 

From recognising that effort translates into accomplishment and finding inspiration from 

teamwork, the boys did not just talk about a growth mindset, they acted on it. Communication 
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improved, and a cyclical pattern of self-affirmation emerged, with the boys developing a voice that 

they were unafraid to share. As the reflective conversations became normalised, they morphed 

from a sit-down as a group with direct facilitation, to reflection occurring spontaneously during 

activities. A month after the journey Boy A reflected in wiritng, “it is interesting reflecting on how 

I thought the team was going to go before and after, as people who I thought would be hard to 

work with and unreliable were actually the opposite.” Boy V commented that “I thought this 

reflection stuff would suck but it’s actually pretty cool to think about what I have done today and 

how far we have gone.” Boy P asked me early in the journey if I thought mindset intervention in 

teenagers was going to work, as he thought most kids were set on their paths far earlier. From my 

experience and reviewing the data, it has become apparent that it is never too late to reflect on 

one’s mindset and make adaptations to effect personal change. 

Conclusion 

Taking risks, facing challenges, and pushing boundaries without having a safety net of familiar 

surroundings and the trappings of normal society pushes boys outside their comfort zones and 

this is the purpose of The Odyssey.  For 17 years, I have travelled alongside boys on this journey 

and have heard them speak highly of it years later but had not once thought to capture their 

voices and try to understand what it was that made it a transformational moment in their lives. By 

committing to this action research project, I had hoped to find evidence of mindset shifts so that I 

could more clearly articulate why this type of outdoor education was so valuable for the boys, and 

by extension, for Rathkeale College. After my own reflection and time spent wrestling with data, I 

can clearly see the benefits to the boys.  

The use of facilitated reflection allowed the boys to externalise their own feelings and emotions 

whilst facing their challenges. As Boss (2014) asserts, without a mindset that is open or willing to 

change, there can be no adaptation. All 13 boys showed they had the willingness to adapt. Now, 

with the use of reflection, they also have some tools to help them recognise the need to change 

when necessary. The abilities they gained to draw links between the pride they felt in their 

physical accomplishments and the mental effort to help them reach their team and individual 

goals have become more evident. Without the facilitated reflection, the boys would have had the 

same experiences, but would not have been able to articulate them to others. More importantly, 

through reflection they have been able to recognise their own growth in response to these 

experiences. It is this link of which I am most proud. As O’Brien & Lomas (2016) showed using a 
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quantitative methodology, I have qualitatively found in this project that mindset interventions, via 

reflective activities, also move boys towards a growth mindset in an outdoor setting.  

Reflection 

From here, the next questions come freely. Now that these boys have exhibited a growth mindset 

in an outdoor setting, can this new-found knowledge of coping with pressure and applying effort, 

be used in their History, Calculus or English classrooms? Using reflection journals in Science and 

Biology is an area I am already setting up in my own classroom as I see the value for students. The 

implications for future research are wide-reaching and something I am interested in investigating 

further. Researching the transfer of a growth mindset from the outdoor environs to the classroom 

setting is my next ambitious goal and one that may provide benefit to many teachers at a wide 

range of schools. I intend to re-interview each of the 13 boys in August to see if they have 

continued to exhibit a growth mindset. Could this information then be used with boys on a larger 

scale?  

One of the great pleasures of participating in this action research has been the collaboration and 

collegiality of working with new friends from around the world. Many of the schools I have 

collaborated with also encourage boys to participate in outdoor education activities and journeys. 

I believe there would be great value in having some collaborative investigations into the benefits 

for boys and the schools by further investigation, particularly in the cultural differences linked to 

the adaptable benefits I have evidence for the boys in New Zealand; does it translate to a global 

benefit, or are there cultural or regional differences? 

Investigating locally to see if boys can transfer the lessons learnt during The Odyssey to a 

classroom environment comes first. I suspect that this is not the case and that the boys do not yet 

understand how to transfer these skills across different sections of their lives. Rathkeale College 

wants our leavers to walk out of the gate as “Good Rathkeale Men” and we may yet have work to 

do to ensure that we, as their educators, have a deeper understanding of what this actually means. 

How do we, both inside and outside the classroom, help them to achieve to their best potential? 

Not only this, but we want them to be adaptable, since “progress is impossible without change, 

and those who cannot change their minds cannot change anything” (George Bernard Shaw). 

To finish, I must thank the Rathkeale College Board and principal Mr. Willy Kersten, for enabling 

me to attend the IBSC Action Research Program in Baltimore, USA and Gold Coast, Australia. In 

particular I thank Mr. Mason Summerfield, Director of Teaching and Learning at Rathkeale, for 
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without his guidance I would not have started on this journey.  The Odyssey staff team of Mrs. 

Tash Kyle, Ms. Steph Hunt, Mr. Scott Day and Mr. Steve Coleman have my heartfelt thanks for 

their contributions to this study. My colleagues in plasticiTEAM mentored by Mr Bruce Collins 

have provided much enthusiastic support throughout this research and deserve credit for keeping 

me on track. Finally, thank you to the IBSC for the opportunity and financial support to 

participate in a high quality, rigorous and ultimately rewarding educational programme. 
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