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EVERYDAY HEROES: ENCOURAGING YEAR 3 BOYS TO RESPOND COURAGEOUSLY 

TO NEWNESS AND UNCERTAINTY 

Niav Fisher 

Dulwich Prep London, London, United Kingdom 

 

The root of the word courage is cor – the Latin word for heart. In one of its earliest forms the 

word courage meant, “to speak one’s mind by telling all one’s heart.”  

(Brown, 2008, p. xxiii) 

Courage is contagious. Every time we choose courage, we make everyone around us a little 

better and the world a little braver. 

~ Brené Brown  

Abstract 

In Autumn 2017 a class of 19 seven to eight-year-old boys took part in a 10-week Everyday 

Hero programme. The boys were introduced to the concept of adaptability and the Learning 

Pit (Nottingham, 2017), and received explicit permission to make mistakes. This action 

research project was concerned with discovering if such a programme might encourage boys 

to rise to the challenge of new and uncertain situations, as a hero might. It aimed to promote 

dialogue about emotional discomfort and challenging learning experiences. Data were 

collected from pre- and post-programme questionnaires, interviews, and journals. These 

were then coded and categorised. The results suggest that creating safe, open dialogue about 

failure and challenge can have a positive impact on boys’ attitudes towards mistakes, and 

that a process of encouragement, feedback, target setting, and reflection may help boys 

persevere through uncertainty and take ownership of their learning. 

Introduction 

Being adaptable to change is now being described as a key quality for the future and for jobs 

we cannot begin to imagine yet (University of Kent, 2017; Bidshahri, 2017; Wagner, 2011). To 

be adaptable means to be able to respond to change, “to adjust to new conditions” (Soanes & 

Stevenson, 2009, p. 14). Such is the power of adaptability, that Martin, Nejad, Colmar and 
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Liem (2013) found that student responses to uncertainty and novelty actually predicted their 

academic and non-academic outcomes. This highlighted the importance for me of finding 

ways to help students respond in a positive way to newness and uncertainty.  

The first term of a new school year always involves adjusting to a set of new conditions. 

Students need to negotiate a range of daily challenges in order to adapt. In September 2017, 

my class of seven to eight-year-olds had to adjust to a new set of teachers, new buildings, 

new classrooms, new routines, new friends, and a new playground, not to mention a new 

curriculum, different social groups, academic, creative and sporting challenges. This all took 

place while our department was beginning major renovations. The sounds of building work, 

and the temporary situations needed to facilitate it, were to be a regular feature of our school 

days. It was, and continues to be, an extensive and unusual period of transition.  

Adapting to newness and uncertainty can involve feeling vulnerable, facing fears, and 

finding the courage to overcome uncomfortable feelings. This is not easy, but it is a crucial 

step in being able to initiate positive action. I addressed this concern by designing an 

Everyday Hero programme to teach my class about vulnerability and courage. The aim was to 

encourage the boys to be their own hero by valuing challenge and daring them to take the 

initiative. The focus was on acknowledging feelings of vulnerability and challenge as well as 

understanding the courage it takes to overcome these. Could courage be taught? Was this 

something I could find out?  My research question was, therefore: How might an Everyday 

Hero programme encourage Year 3 boys to respond courageously to new and uncertain situations? 

Action research was appropriate for this project as it is involves reflecting on what happens 

in class every day and implementing change. This relates directly to what teachers generally 

do as part of our job. Action research allowed me to connect academic research to my daily 

practice and weave it into my classroom setting (Ferrance, 2000). At its heart, the aim of my 

project was to empower the boys, as well as myself, through a collaborative, investigative 

process so that we could all extend our knowledge of what it means to be adaptable. This 

objective married with the values of action research (Stringer, 2014) in that the goal was for 

participants to become more self-directed and self-sufficient.  

Literature Review 
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Flexibility and adaptability are top of the key life and career skills identified in the 

Framework for 21st Century Learning (Partnership for 21st Century Learning, 2017). The 

ability to adapt to complex, multidimensional contexts will be critical to students’ ability to 

thrive in our future, ever-changing world. From a young age, students are already 

negotiating changes and uncertainty. Many situations challenge them to be flexible in the 

way they think, feel, or act. In school, this could mean negotiating new friendships, group 

work, and conflicting opinions. It might mean adapting aspects of their behaviour according 

to different teachers’ expectations. It also could mean engaging in learning despite feeling 

uncertain and challenged. When Martin et al. (2013) researched how students managed 

uncertainty and novelty in daily life, they found that student response predicted their 

academic and non-academic outcomes. They discovered that adaptable students had more 

positive outcomes which refer to their enjoyment, participation, motivation, engagement, 

and ambition, as well as sense of purpose, self-esteem, satisfaction and emotional stability. 

These results emphasize for me the importance of teaching boys to recognize and engage in 

opportunities to adapt. 

Research by Morales (as cited by Martin et. al, 2013) into the resilience cycle provides 

thought provoking insight into possible interventions to promote adaptability. He suggests 

students could be taught to:  

• Recognize when adaptability is needed in uncertain and novel situations 

• Make appropriate adjustments to their behaviour, thinking or emotion 

• Recognize the value of these adjustments when they work 

• Continue to refine and progress adjustments to sustain the ability to deal with 

uncertainty and novelty in academic and non-academic life (p. 29-30). 

These ideas became part of the foundation for the methodology I used to research my 

programme. Also crucial to the entire programme, were Dweck’s (2012) ideas on mindset. 

“Mindset” refers to self-perception regarding one’s abilities and whether they are fixed or 

can be changed or improved through dedication and the application of effort. I wanted my 

students to recognize that they had a choice in how they responded when confronted with 

uncertain situations and that their actions could affect change. Through a supportive, 

reflective, learning process students could perhaps be able to identify key moments for 
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which they could strategize, make adjustments, and adapt. Even so, experiencing 

uncertainty might be very uncomfortable and particular conditions would be needed to 

brave it.  

If students felt safe and secure enough, they might risk responding or initiating positive 

action. However, they might also avoid uncertainty as, according to Brown (2012, p. 32), it 

makes people feel “vulnerable” and “emotionally expos[ed].” Risk is minimized by avoiding 

uncertain situations, but so are potential opportunities to learn. Brown’s research into 

vulnerability encourages “leaning in” to the discomfort of ambiguity and uncertainty, and 

[vital for me as a teacher] holding “open an empathic space so people can find their own 

way” (p. 7).  

As advocated by Andrew Reiner at the IBSC Conference (2017), encouraging the boys to be 

emotionally honest would be a key part in the process of fostering adaptability in the boys. 

Instead of “socializ[ing] th[e] vulnerability out of them” (Reiner, 2016, para. 18)  through, for 

example, urging them to “toughen up,” my intention was to cultivate an environment of 

“courage, compassion and connection” (Brown, p. 10) through discussion and group work, 

because honestly engaging with discomfort and challenge was going to be central to the 

boys’ learning experience.  

For this to work, it was essential for me to create and maintain positive relationships with the 

boys in my class. I aimed to achieve this through praising their effort and progress, valuing 

their participation in the group, and giving appropriate feedback as advised by Reichert et 

al., (2016). Interestingly, Reichert et al. found that teachers’ willingness to reveal their own 

vulnerability while maintaining professional boundaries positively impacts on the student-

teacher relationship, and therefore the boys’ learning. I made sure to share my own 

vulnerability in the learning process with the boys by undertaking and relating my 

experience of challenge.  

Crucial to any success of my programme would be the creation of a learning zone where 

students could lean into the discomfort of ambiguity and courageously risk an uncertain 

response. As I wanted them to brave the possibility of making a mistake, I explicitly gave 

them permission to fail. I was inspired by the Certificate of Failure that university students of 

Smith College in the United States are given in their ‘Failing Well’ programmes in order to 
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“destigmatize failure” (Bennett, 2017). The college found that, despite many students (and 

schools) focusing on being “perfect on paper,” in real life students were “increasingly unable 

to cope with basic setbacks” (2017, para. 15).  At Smith College, Rachel Simmons tackled this 

problem by offering ‘Failing Well’ programmes where, at the outset, students received a 

certificate of failure which authorized them to mess up in multiple contexts “and still be a 

totally worthy, utterly excellent human being” (Smith.edu, image, 2017). I decided to adapt 

the certificate for the age group I teach and offer it to the boys participating in my 

programme (see Appendix A).  

James Nottingham’s Learning Pit (Nottingham, 2017) was the tool I used to create the 

Everyday Hero experience and to help the boys visualise a way in and out of 

difficulty.  Inspired in part by Vygotsky’s zone of proximal development (as cited by Wood, 

1988), Nottingham talks about the learning or “wobble zone” (p. 3). He argues that staying in 

the safe zone and doing what we already know how to do will result in correct answers and 

completed work. However, by stepping out of our comfort zone we are learning and 

therefore more likely “to flourish” (p. 3). This approach values experience, mistakes, and 

challenge as the more interesting option. It also focuses on making an effort, having a go, 

taking risks, trying new strategies, seeking advice, looking for challenges, questioning 

yourself and others, as well as persevering and making progress. This strategy falls in line 

with Dweck’s growth mindset theory (2012), Martin et. al’s (2013) suggestions for 

intervention, as well as Hattie’s (2012) notion of making learning visible.  

Research Context 

The research took place at Dulwich Prep London, an independent preparatory school for 

boys, as well as nursery-aged girls. With around 850 pupils between the ages 3 and 13 years-

old, it is one of the largest preparatory schools in England. It aims to inspire excellence and 

prides itself on creating an environment where learning can flourish. It has a national 

reputation for high standards of achievement in sport, music, art and academics. Character 

and value-based education are central to its ethos, as is the well-being and happiness of each 

boy.  

The research participants were 19, seven to eight-year-old boys. These boys were my Year 3 

Form Class, which meant I was their main teacher for most curriculum subjects and our 
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classroom was their “home” room. I began teaching them in September at the start of our 

academic year, which was a key time for the boys to adjust to a new set of conditions and 

therefore provided an opportunity to focus on learning how to adapt. Permission for the 

boys’ participation was requested at a September information evening for Year 3 parents. All 

the boys and parents gave their written consent for the boys’ full participation as well as for 

anonymous use of their data. All participants had the right to withdraw at any time.  

The Action 

Over a 10-week period, 19 boys took part in the Everyday Hero programme. The programme 

was taught in two halves. The first half focused on exploring the concept of adaptability 

through discussion, for which stories were a powerful aid (see Appendix B). I used 

Nottingham’s (2017) concept of the Learning Pit as a vehicle for promoting the idea of 

adaptability, facing challenge, fostering a growth mindset (Dweck, 2012), and instigating 

dialogue about learning experiences (see Appendix C). To me, a journey through the 

Learning Pit to overcome challenge linked neatly with the hero’s quest (Winkler, 2012) and 

the idea of facing one’s fears; hence, the project title: Everyday Hero. Through acknowledging 

emotional discomfort, feelings of vulnerability and fear, I aimed to value emotional honesty 

(Reiner, 2016), foster an understanding of courage, and therefore encourage the boys to make 

a positive response to uncertainty – just as a hero might.  During the second half of the 

programme, the boys decided on a personal challenge to face. Their response to their 

personal challenge was explored and recorded in journals, discussion and through self-

reflection.  

Data Analysis 

Prior to the programme, a set of quantitative data was collected through the use of a 

questionnaire comprised of statements taken from The Adaptability Scale (Martin, et.al. 2012). 

The boys were asked to express how much they agreed or disagreed with the adaptability 

statements. I amended the language to make the questionnaire more accessible for seven to 

eight-year olds (see Appendix D). All responses were measured using the Likert Scale 

(Likert, 1932). Five ordered response levels were used: 

5. Strongly agree 

4. Agree 
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3. Neutral 

2. Disagree  

1. Strongly disagree 

These five response levels were represented by emojis for the boys’ version (Figure 1).  

 

Figure 1. Emojis used in the pre- and post-action questionnaires 

The results were used as an initial guideline assessment to gauge higher or lower levels of 

adaptability in the boys as participants. The same questionnaire was used again post-

programme for comparative analysis. Part of this analysis was done in collaboration and 

discussion with the boys. This conforms to the idea of a “community of inquiry” (Stringer, 

2014, p. 23), where participants are actively involved in meaning-making dialogue.  

The quantitative data mostly played a supporting role in the study as the majority of data 

collected were qualitative. This was necessary in order to align the study with the values of 

action research as described by Stringer (2014), who emphasises the process as 

“phenomenological, interpretive and hermeneutic” (p. 36). As I was concerned with how the 

stakeholders perceived, interpreted, and responded to the programme, accumulating data 

where the boys described their experience, and understanding of it, was a central focus of 

the research. Therefore, throughout the 10-week programme, it was vital that the boys 

recorded their experience using a variety of different methods. This helped to ensure 

polyangulation of the data.  

Audio recordings, observations, and photographs were made during weekly discussions 

(Figures 2 and 3). At times, the boys commented on experiences by writing an exit pass after 

a programme session (Figure 4). The boys also reflected weekly on their personal challenges, 

once identified (Figure 5). This included reviewing their progress so far and their actions in 

response to challenge (Figure 6). The boys also recorded their perspectives on progress by 

labelling where they felt they were on the Learning Pit (Figure 7).  
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Figure 2. Boys recorded their response   Figure 3. Photograph of discussion 

 

            

Figure 4. Examples of exit passes   Figure 5. Example of personal challenge 

  

   

Figure 6. Weekly reflection          Figure 7. Reflection using the pit 

Most of the responses were collected together in each boy’s individual project folder to 

which each had open access. At the end of the programme, further feedback from the boys 

regarding their experience was collected through focus group interviews. These were 

conducted using semi-structured questions to encourage the boys to describe and explore 
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their experience “in their own terms” (Stringer, 2014, p. 106). Audiovisual material was 

saved safely on SeeSaw (Seesaw Learning, Inc., 2018), an online class learning portfolio, to 

which only the boys themselves, their class teacher, and key members of staff have access.  

The accumulated evidence was then coded thematically by sifting through the boys’ ideas, 

feelings, and responses to the programme in order to scrutinize the project’s impact. As most 

of the qualitative data were linguistic, I focused on the language used by the boys in their 

verbal and written responses and looked for patterns in their responses, which I then coded 

into groups (Mertler, 2012; Stringer, 2014). I organised these groups into a category system to 

help identify and describe any main features or themes. This helped me create a framework 

for key findings as well as identify and understand what had been a significant influence on 

events. The data have been interpreted in terms of how it answers or challenges the research 

question (Mertler, 2012).  

Discussion of Results 

When the results of the pre-programme questionnaire were analysed, it became clear that 

most boys (17 out of 19) in my class felt positive they already knew how to focus on what 

they liked and enjoyed about new situations. This was also implied by the way they reacted 

to three novel situations devised as a surprise for them during the programme. These 

surprises entailed the boys finding their home room in disarray one morning, being taught a 

Year 5 Science lesson in a different part of school, and being asked to participate in an 

unexpected challenge during a swimming lesson. In each of these situations, I recorded and 

tracked the behaviour of the boys. I observed most of them to either show enthusiasm, 

excitement or an outward calm. They appeared to adapt to, and enjoy, the break in their 

routine.  

The boys felt least positive about knowing how to lessen frustration or annoyance (5 out of 

19), how to lessen feelings of fear or worry (7 out of 19), or how to change their mind or 

feelings when something unexpected happened (7 out of 19). This evidence supported the 

aim of the action, which was to address uncertainty by providing opportunities for the 

discussion of emotional discomfort when faced with challenge in order to encourage the 

boys to respond more courageously (positively).  
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After coding and categorisation of multiple sources of qualitative data collected during the 

programme, three broad themes emerged as having impacted on the boys’ ability to respond 

when feeling uncertain. 

Permission to Make Mistakes 

A central and recurring theme was the boys’ preoccupation with mistakes. Although some 

boys felt positive about making a mistake the first time they tried something (for example, 

Boy N: “I could always rub it out,” Boy F: “When I make a mistake that I’ve never done 

before, I don’t feel so bad when I learn how to do it”), other boys said that when they made 

mistakes they felt “frustrated,” “anxious,” “I don’t like it,” or “really annoyed because I 

think I’m going to get told off.” When we discussed actual mistakes the boys had made, the 

two boys who contributed equated their mistake with feeling negative or “a bit annoyed” 

and “bad because my Daddy told me off.”  

I realised with this age group that I needed to adjust the content of my programme in order 

to spend more time helping the boys consider key ideas and emotions around adaptability 

and facing challenge. This was achieved not only through discussion linked to stories, the 

failure certificate, and the Learning Pit (Nottingham, 2017), but also to particular experiences 

which appear to have contributed to a different perception of mistakes in some boys. One 

such example was when boys were unexpectedly taught a Year 5 Science lesson and had to 

experiment with changing an acidic solution to a more neutral value. When discussing it 

later, Boy E said, “we made loads of mistakes and all the mistakes we made was (sic) getting 

us closer to the actual answer.”  

In the post-programme interviews many of the boys said that what helped them adapt to 

uncertainty during their personal challenge was the perception that it was okay to make 

mistakes. The impact of having received a “permission to make mistakes certificate” 

appeared to have been reassuring. Boy D said, “It just makes you feel better. It just makes 

you feel you can do it, it’s just you’ll make mistakes on the way”, while Boy A commented 

that, “When we picked our target, I kept on remembering when I was doing it, we can make 

mistakes.” Further, Boy K said, “It’s not that you won’t ever manage to learn because if you 

keep on making mistakes soon you’ll remember what you’re doing wrong and then you’ll 

get it right.” 
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Structured Reflection 

Once challenges were decided upon, the boys needed help to break these down into 

achievable steps. I designed a template to help structure their weekly reflection (see 

Appendix E), which included key questions and the Learning Pit. This appeared to support 

the boys as they tracked their progress through uncertainty. Understanding the Learning Pit 

was central to perceiving what stage of challenge they were facing and what general steps 

they might take next. For example, Boy G observed, “I was thinking how these guys are all 

‘I’m starting to get it already’ but I’m in the middle of the pit,” or Boy M who said, “I am still 

in the same place [in the Learning Pit] because the blue tac is too fiddly.” Specific feedback 

about what might be done next was shared sensitively in small target groups as the boys 

worked towards their goal. 

The process of specifying what went well, what was helping, and identifying progression 

seemed to encourage the boys to recognize positive aspects of their experience and engender 

a confident approach to persevering. For example, Boy P noticed, “The sheet is helping me 

because I know I can get past the words,” and for Boy A, “The biggest thing that is helping is 

the board with the shoelaces.” Analysis of their journal reflections as well as numerous 

references to their targets and challenges in later interviews and letters suggests that this 

process of structured reflection was central to the boys recognizing the impact they could 

have on their challenge and thereby perhaps gaining a sense of ownership of their learning. 

In letters to the Headmaster regarding their experience of the programme, 17 out of 19 boys 

chose to write about their personal challenge and in the Spring term, after the programme 

ended, several boys proposed that we keep up the process suggesting that they felt it was 

beneficial. For example, Boy G wrote, “I think we need to set new targets and have our 

weekly meetings again.”  

Community of Encouragement  

A third common theme was the impact of the “community of encouragement” we created 

together as a group through discussing and understanding difficulty, as well as getting in 

the Learning Pit together. The boys were vocal in recognizing the value of encouragement 

from other people, whether they be classmates, family, or the teacher. When identifying 

what helped them to face a challenge, many of the boys referred to the encouragement of 
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others such as “the people around you,” “the person sitting next to you,” and “everybody 

who says you can do it.” Most of the boys wrote about encouragement in their journals. For 

example, Boy O stated, “People are giving me courage.” Also, Boy D felt that “the biggest 

thing that helped was my dad because he encourages me” and for Boy A it was “the 

encouragement you and my friends have given me.” 

The experience of a “community of encouragement” also appeared to help the boys 

persevere in the face of uncertainty. As Boy Q remarked, “I find encouragement helps you a 

lot ‘cause (sic) when you’re not feeling very sure and people say you can do it, you feel a lot 

of encouragement so you try harder and then eventually you’ll get out of [the pit].” Many of 

the boys linked encouragement directly in this way to having the courage to go on, but they 

differed in their attitude towards whether courage could be learned or not. Some of the boys 

felt, “you just have it,” whereas others, like Boy L, said, “I think you can learn to have it but 

you always have had it inside you, but you can get other people to help you find it.” This 

quotation highlights again the positive impact of the community of encouragement, but the 

boys’ mixed response suggests that it might be interesting to explore the possibility of 

courage in learning being a mindset issue. It also hints at the complex feelings boys can have 

around the notion of courage as well as suggesting it may take a longer time for external 

encouragement to transform into becoming a boy’s independent positive response.  

Conclusion and Implications for Practice 

With regard to my research question, How might an ‘Everyday Hero’ programme encourage Year 

3 boys to respond courageously to new and uncertain situations?, the results indicate that  features 

of the Everyday Hero programme appear to have fostered a positive response to uncertainty 

in the boys. The findings suggest that creating a safe “community of enquiry” (Stringer, 2014, 

p.23) with the boys about experiencing failure and challenge may have had a positive impact 

on their attitudes towards making mistakes, and that an encouraging process of feedback, 

target setting and reflection may have helped the boys recognize when to make adjustments 

and to persevere when feeling challenged. The impact on the boys’ approach to newness was 

less observable as the data implied that most boys in my class appeared to have a positive 

attitude and response to this before, during, and after the programme.   
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Central to the success of the study was the use of the Learning Pit (Nottingham, 2017), which 

became a frame of reference for the boys when exploring the process of adapting to 

challenge. Labelled with words to plot and describe the emotional journey through 

challenge, the Learning Pit helped to create a shared common language, which the boys used 

often and accurately to communicate their experiences. Enhancing it with key vocabulary 

related to adaptability (Let it Ripple Film Studio, 2018) helped cultivate shared 

understanding and an environment where honest discussion of uncomfortable feelings was 

possible. This appeared to strengthen the feeling of trust and collaboration within the 

classroom which was boosted further by the “permission to make mistakes certificate.” 

Failure seemed to be less of a worry and the boys were more willing to take a risk or 

persevere when things were difficult.  

Within a safe environment, the boys appeared highly responsive to encouragement and 

linked their own courage closely to it. Of particular interest was whether courage in the 

context of learning might be linked to having a fixed mindset, because even though all the 

boys responded to their personal challenge positively, at the end some still appeared to have 

fixed ideas about whether they could learn to have courage when facing challenge. Some of 

the boys were still developing ideas around feeling the fear and doing it anyway, as opposed 

to always feeling brave. This would be fascinating to explore in a further cycle of research, as 

would the entire programme with older boys and in different subjects. This is something I 

intend to do in the next academic year as I begin to work with older boys. I also feel that the 

Learning Pit itself is a hugely adaptive resource and wonder if it also has potential as a 

framework for comprehension or story writing. We touched the surface of this when the 

boys effectively used the Learning Pit to plot a character’s feelings in a Viking legend, the 

theme of which involved learning a lesson. While not the focus of this action research 

initiative, this has significant scope for further investigation. 

Overall, the experience and impact of the Everyday Hero programme has deep implications 

for my future teaching. For me, it underlines the importance of spending time building trust 

between teacher and class through creating a shared language and discussion about making 

mistakes, failure, and challenge. It also demonstrates how necessary it is to allow boys time 

to engage in reflection. Time needs to be dedicated to the giving of constructive, encouraging 

feedback as well as to the boys’ own regular review of their progress. Teachers may often 
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feel under pressure to cover an exciting curriculum, but regular pause and review with boys 

may be just as essential to their full engagement. 

My school has also now signed up to a three-year programme with Nottingham’s company 

Challenging Learning (2018) in order to encourage a culture of challenge for all students, as 

well as develop a shared language about learning. My project could be used a stepping stone 

for others to explore classroom dialogue about challenge, uncertainty, and mindset with 

their boys while embracing the vision and aims of our school. For example, a version of this 

programme could be taught, adapted, or improved in a further round of action research, 

including perhaps a change to the title as was suggested by the boys: Heroes of the Pit. The 

“permission to make mistakes” certificate could then be distributed more widely so that 

more boys feel its impact, and the weekly reflection enhanced so that all boys become more 

assessment capable.  

Reflection 

Participating in the IBSC Action Research programme has been a hugely exciting learning 

experience. I have found myself slightly obsessed, connecting the theme of adaptability and 

challenge to many areas of my own life and professional learning. Being able to experiment 

creatively within my profession in the context of action research suffused me with such 

investment, energy, and drive that I was easily propelled by my own enthusiasm to the end 

of the action stage. Then, however, I had to face the mountain of data I had collected, which I 

must admit was intimidating and whose analysis I was slow to complete. Nevertheless, I 

could not have foreseen how the responsibilities of my job would change midway through 

the year and exactly at the data analysis point. This impacted on the time I had available, but 

also enhanced my understanding of adapting to the challenge of the unexpected. 

I would not have had such a positive experience were it not for the enthusiasm of the boys 

and staff of Dulwich Prep London who were open to my ideas and experiments. As it turns 

out, I am like the boys in my class in that I too appreciated having permission to try 

something new, make mistakes, and learn. Action research affords teachers this possibility as 

we engage with discovery and innovation in our own classrooms. I am grateful to my 

headmaster, Mr Michael Roulston, for supporting my participation in the programme, to 

Mrs Jeannie McElroy and Mrs Ellen Savill, my critical friends, who offered their thoughtful 
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guidance even from many miles away. I would also like to thank Mrs Trish Cislak, whose 

positive attitude, feedback, and understanding encouraged me when I too was “in the pit.”  
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Appendix A 

Permission to Make Mistakes Certificate 
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Appendix B 

Programme Overview 

 
The 

Hero’s 

Quest 

(Winkler, 

2012) 

The Learning 

Pit 

(Nottingham, 

2017) 

Everyday Hero programme 

Session 

1 

Call to 

adventure 

Learning - this 

way! 

Introduction to Adaptability  

http://www.letitripple.org/films/adaptable-

mind/ 

Introduction to the Learning Pit. 

Begin discussion about adaptability and 

challenge 

Beginning of meaning making dialogue 

(Stringer, 2014). 

Session 

2 

Assistance Encouragement Discuss makng mistakes. 

Cultivating trust and support within the group. 

Boys receive their permission to make mistakes 

certificate inspired by (Bennett, 2017).  

Book: The Girl Who Never Made Mistakes (Pett 

& Rubinstein, 2011) 

http://www.letitripple.org/films/adaptable-mind/
http://www.letitripple.org/films/adaptable-mind/
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Session 

3 

Enter the 

special 

world 

I’m uncertain 

I don’t know/ 

understand 

Discuss feelings surrounding newness, 

uncertainty, not knowing. Planned new 

experience. 

Book: Courage (Waber, 2002) 

Session 

4 

Trials This is difficult! Discuss feelings about challenge and difficulty. 

Planned challenge to experience mistakes. 

Book: Mistakes That Worked (Foltz Jones, 1991) 

Session  

5 

Facing 

your fears 

I can’t do this. Discussion of risk, emotional discomfort, 

courage and daring. Stepping out of comfort 

zone. Choose a personal challenge. 

Book: ish (Reynolds, 2004) 

Session 

6 

Crisis I want to quit. Discussion about making mistakes, difficulty, 

stress response, avoiding challenge. Review 

challenges and strategies. 

Book: The Most Magnificent Thing (Spires, 2014) 

Session 

7 

Find 

Treasure 

(within) 

Courage? Review challenges and strategies. Discussion: 

What treasure/ qualities / characteristics of 

excellent learning are boys finding within 

themselves (and the group)?  

Session 

8 

Results What is 

helping? 

Review challenges and strategies. Discussion: 

What strategies have worked best for you in 

your attempt to adjust to uncertainty? 
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Session 

9 

Return to 

the 

ordinary 

world 

I’m starting to 

get it. (I’m 

adapting) 

Review of personal challenges, strategies and 

programme. Review with boys their initial ideas 

about adaptability and courage. Continue 

meaning making dialogue (Stringer, 2014).  

Session 

10 

New life & 

starting 

again 

I learned 

something new. 

Off I go again! 

What have you learned about adjusting to new 

and uncertain situations? Set new challenges.  
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The Learning Pit
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Appendix D 

Adaptability Questionnaire with statements adapted from The Adaptability Scale (Martin, 

et.al. 2012). 

 

1. When I am doing something new, I can think of different ways to help myself. 

 

2. I can change the way I think about things to help myself. 

 

3. If I need to, I can change my mind or feelings when something unexpected happens. 

 

4. I know how to find someone or something to help me when I’m doing something new. 

 

5. When I’m not sure and in a new situation, I can help myself by learning new ways to 

do things. 

 

6. I can change the way I usually do things if I need to. 

 

7. If I’m feeling unsure, I know how to lessen any feelings of fear or worry. 
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8. If I’m feeling unsure, I know how to lessen any frustration or annoyance to help me 

deal with what is happening. 

 

9. I know how to focus on what I like and enjoy about new situations. 

 

 

 

Student’s Name.................................................  Date............................................ 
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Appendix E 

Weekly Structured Reflection 
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