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Abstract 

From August to October 2018, 20 boys, aged between 13 and 14 years-old from the 9MAK 

Social Studies class at Lindisfarne College participated in a course based on our school’s six 

core values and investigating whether story-based learning could improve the boys’ depth of 

understanding of those core values. By studying the stories of four significant figures in New 

Zealand history, the boys worked on developing a deeper understanding of the core values 

in action and then applied this learning to their own individual research on the story of a 

personal role-model of significance to them. Data were collected through student journals, 

questionnaires, work samples, class discussions, photographs, and recorded exit interviews. 

The qualitative data showed that while most of the boys could generate a definition for each 

of our school’s six core values, they often struggled to see how these values applied to them 

and their daily lives. Using role-models as an added layer of instruction enabled the boys to 

develop a deeper understanding of our school values, which was further enhanced if the role 

model’s stories were relatable to the students. This research suggests that using storytelling 

to engage students in values education enables them to create deep and personal 

connections to what are often initially only abstract ideas and concepts. 

Glossary 

Role Model: A term first coined by sociologist Robert K. Merton (1968), a role model is a 

person other people look up to in order to help determine appropriate behaviours. Role 

models can be either positive or negative. Positive role models offer a range of helpful or 

useful behaviours. Negative role models, on the other hand, offer examples of harmful or 

disruptive behaviours. Virtually anyone can be a role model, but in Western culture, publicly 

visible figures such as athletes, actors, musicians, and celebrities are the most common 

examples. Other common role models include teachers and parents. Most of these people 

can be considered either negative or positive role models depending on their behaviours. 

Narratives: The stories or accounts of a series of events (Collins English Dictionary, 2014). 

In this study, “narratives” refers to the personal stories of role models chosen by the school 

and by students to represent important values and character traits. 
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Values: The moral principles and beliefs or accepted standards of a person or social group 

(Collins English Dictionary, 2014). For the purposes of this research, I will be referring 

specifically to the six core values that Lindisfarne College has identified as being part of our 

instructional directive: 

● Integrity - being honest and firm in your moral principles. 

● Respect - showing due regard for the feelings, wishes, or rights of others. 

● Kindness - the quality of being friendly, generous, and considerate. 

● Service - the action of helping or doing work for someone. 

● Humility - the quality or condition of being humble; having a modest opinion or 

estimate of one's own importance, rank, etc. 

● Courage - the quality shown by someone who decides to do something 

difficult or dangerous, even though they may be afraid. 

 

Introduction 

Character and values education have become a focus for many schools in recent years and 

Lindisfarne College is no exception to this trend. While schools can often articulate 

effectively the specific values they wish to impart to their students, what is less clear is the 

methodologies schools use to explicitly teach these identified values and the efficacy of 

these methodologies. This action research project investigated whether students at 

Lindisfarne College in Hastings, New Zealand could identify with the school’s six defined 

core values (respect, integrity, kindness, humility, courage, and service) and how a role 

model-based instructional approach to explicitly teach these six core values can have a 

lasting impact on boys’ ability to relate to, and generate, a deeper understanding of those 

values.  

 

https://www.collinsdictionary.com/dictionary/english/moral
https://www.collinsdictionary.com/dictionary/english/accept
https://www.collinsdictionary.com/dictionary/english/honest
https://www.collinsdictionary.com/dictionary/english/firm
https://www.collinsdictionary.com/dictionary/english/show
https://www.collinsdictionary.com/dictionary/english/decide
https://www.collinsdictionary.com/dictionary/english/difficult
https://www.collinsdictionary.com/dictionary/english/dangerous
https://www.collinsdictionary.com/dictionary/english/even
https://www.collinsdictionary.com/dictionary/english/may
https://www.collinsdictionary.com/dictionary/english/afraid
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The underlying motivation behind this research was my belief that our current instructional 

model around character and values education was flawed. If schools simply identify and 

clarify values with the expectation that students will then be able to absorb new morals via a 

form of intellectual osmosis, then they will ultimately fail. Schools need to teach character 

and values explicitly and use mentors and role models as moral exemplars (Kristjảnson, 

2006).  

The initial instructional phase of the research period centred on four significant men from 

New Zealand’s history that our school uses to promote our core values (Sir Edmund Hillary, 

Sir Ernest Rutherford, Charles Upham and John Rangihau). Boys then chose an individual 

that they identified as a personal role model to do research on themselves, in order to delve 

deeper into their understanding of what role model narratives are, and how their stories can 

help to define and explain our school’s core values. In effect, we used the stories of the 

boys’ mentors and role models to help students engage with, and develop, a deeper 

understanding of, our school’s core values. 

The strength of an action research approach is that it is used to solve real problems in a 

real-life school environment as opposed to a contrived experimental study. The outcomes of 

my research have had an ongoing impact on my classes and my school. As action research 

is cyclical in its approach it allowed me to make modifications to my research as new data 

and academic insights came to light. Theory informs practice and practice refines theory in a 

continuous transformation throughout the research process (O’Brien, 2001). An action 

research approach based on a mixture of qualitative and quantitative analysis of student 

responses to a critical analysis of role models, as they helped to define and explain our 

school’s core values, enabled me to gather specific data about whether students in my class 

developed an increased understanding of the identified values during the course of the 

research period. Student voice taken prior to, during, and following the research period 

allowed me to examine whether a change to a direct instructional approach to values 

education using role models as exemplars had any meaningful impact with regard to the 

enhanced engagement of students with values education. If this initial small-scale cycle of 

research bore fruit then further actions can be taken on a much larger, potentially school 

wide, scale. 

Research Question:  

As a result of the above, I conceived the following research question: 

How can a critique of role models’ narratives help strengthen Year 9 boys’ understanding of 

our school’s core values? 
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Literature Review 

The purpose of character education as defined by Likona, Schaps, and Lewis (2002) is: 

[To] help students and all other members of the learning community know “the 

good,” value it, and act upon it. As people grow in their character, they will 

develop an increasingly refined understanding of the core values, a deeper 

commitment to living according to those values, and a stronger tendency to 

behave in accordance with those values. (p.1) 

The question is, how effective are we in delivering character education? Lindisfarne College 

has developed a series of six core values that we, as a school community, have agreed, 

define the good we wish students to value and act upon. This, however, is where our 

approach seems to end. As a school we need to look at how we take the next steps, in terms 

of helping students to recognise and implement these values into their lives. Producing a list 

of values, defining them and then expecting these values to be implemented is not enough. 

We must use a better method for engaging boys with these values on a deeper level, 

through the power of storytelling as an educational model. 

Kohn (1997) summarises the flaws of some character education practices when he states 

that “character education nowadays is, for the most part, a collection of exhortations and 

extrinsic inducements designed to make children work harder and do what they’re told” (p.2): 

A laundry list approach of memorising definitions and terms rather than a method to “engage 

them [students] in deep, critical reflection about certain ways of being” (p. 2). Our boys have 

been shown that they know “what” the values are but not how to actually live them. The 

“how” can be achieved by modelling these values for our boys, by using the stories of people 

who have successfully, and unsuccessfully, lived the school’s core values; in other words, by 

using the stories of role models.  

The use of stories enables boys to engage with complex material, to learn the whole story 

behind a concept rather than simply focussing on individual pieces of data. Storytelling as an 

instructional method has several key advantages, which are defined by Willingham (2009) as 

the Four C’s – Causality, Conflict, Complications, and Character. Stories help to explain that 

events are not random, there are always challenges that need to be overcome, there are 

always subproblems and the path to a final objective does not occur in a straight line, and 

stories allow us to deduce qualities and values ourselves rather than being told what they 

are (Willingham, 2009). Willingham goes on to state that storytelling also has three key 

cognitive advantages as a method of instruction; they are easy to comprehend, they are 

interesting, and they are easy to remember. I anticipated, therefore, that storytelling through 
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the medium of student role models would engage boys with the whole story behind our 

school values rather than simply dealing with them as abstract concepts. 

The concept of role modelling is not new. In fact, the term “role model” was first coined by 

sociologist Robert K. Merton in a study conducted in 1967 into how medical students learned 

their roles from senior doctors (Merton, 1968). The idea of learning through emulation is 

ancient. The Greek philosopher, Aristotle (1991), discussed the idea of emulation as one of 

his key identified emotions, a pain at recognising the positive attributes of others and 

realising that we do not ourselves have these same attributes. The idea of utilising the 

stories of role models as an instructional tool is not new either. Historian Thomas Carlyle 

(1841) carried out a series of six lectures in May 1840 in which he identified the use of 

heroes’ stories, such as those of Shakespeare, Mohammed, and Napoleon, as a means of 

defining and driving world history. 

As we have moved beyond Thomas Carlyle's overly simplistic view of world history, we 

should also move beyond using only a surface reading of role model stories as a 

pedagogical method for our students to learn about core values. Using the stories of role 

models can enable students to “learn to take their cue from worthy mentors and moral 

exemplars” (Kristjảnsson 2006, p.37). I do not believe, however, that we can define who our 

boys’ role models should be and, if we try, it is unlikely that our choices will resonate with the 

students. Also, how does one define who is “worthy” as a mentor? Can one teach students 

to be critical of their choices of mentor so they can learn from their achievements, but also 

their mistakes, potentially to the point where a student may decide that their initial choice of 

mentor may no longer merit their attention? This is what I wanted to investigate as part of my 

action research and, as Kristjảnsson states, “if character educationalists do not aim higher 

that simply wanting to replace copycat vice with copycat virtue, they seem to be presenting 

an unsophisticated, undemanding and uncritical - almost infantilising - model of emulation, 

essentially devoid of cognitive content” (p.40). 

Developing our boys’ abilities to critically reflect upon their role models involves educating 

them to make informed choices about who their role models are and the qualities, both 

desirable and undesirable, they possess. Sanderse (2013) asserts that the key outcome 

should be moving beyond the point where “students are simply asked who they admire [and 

instead] include questions about what respondents take the (moral) qualities of their role 

models to be and how they attempt to acquire these qualities for themselves” (p.39). We 

need to move away from accepting the stories of our role models at face value and dig a 

little deeper. What makes the need for educating our boys around their role model choices 

even greater is the fact they are just about to shift between the relational role model phase of 

their moral development to the positional phase (Bowers, Rosch & Collier, 2016). This 
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means that our boys are reaching the point where they are beginning to look outside their 

immediate relationships (family, peers, and teachers) and are looking for role models in 

people who they do not know personally. This step necessitates a means of being 

discriminatory about role model choice. 

My action research was focussed on providing the students with the knowledge and tools to 

be discriminatory about the stories they wish to be influenced by and the people they choose 

to emulate. I hoped to see my boys making good choices about the role models they adopt 

and the values they learn from them through a process of open inquiry (Reichert, & Hawley, 

2010). In addition, the boys would be presenting their findings as stories in their own right, by 

giving a role play style report to their classmates and an audience of staff and parents. As 

stated by Reichert, & Hawley, “the requirement to perform before others contributed to the 

student’s sense of responsibility for and ultimate mastery of an assigned task [and] the 

responsibility of presenting material to classmates - material they must master and retain in 

order to complete an assignment successfully - appears to deepen the boys’ engagement 

and result in superior work” (p.85).  I wanted to see our boys choosing role models whose 

stories were relatable and whose achievements were attainable (Lockwood and Kunda 

1997). I wanted to see our boys understanding that you can learn as much from the stories 

of a role model’s failures as you can from their successes. My objective was to get the boys 

to reflect on their personal lives and choices, as these lessons are about “clarifying and 

energizing boys’ awareness of realities and values beyond what might be expected or 

required in school” (Reichert, & Hawley, 2010, p.137). 

Research Context 

The participants were a Social Studies class of 20, 13-14 year-old boys in Year 9, who 

attended Lindisfarne College. Lindisfarne College is a fee-paying integrated boys’ school 

which includes students from Years 7-13 and is located in Hastings, New Zealand. It is a 

special character school with a Presbyterian heritage, which has Christian values defined as 

one of the four key cornerstones of the school’s practice. The school is roughly split between 

boarding and day-boy students and has a roll of approximately 500 students. The majority of 

the boys who attend Lindisfarne College come from a high socio-economic background, 

although there are scholarship students who also attend the college.  

My action research took place during the boys’ regular Social Studies classes and data were 

only collected from this one class. Social Studies is taught three times a week in 60 minute 

lessons and the action research took place in all Social Studies classes during Term 3, 

which is a 10-week instructional term. This class was chosen as I was their regular teacher. 
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This group of students were our targeted gifted and talented class and represented our top 

20 academic students in Year 9. 

Permission for students to participate in the project was obtained from students and parents 

by having them sign a consent form. Student names were omitted when reporting findings. 

Participation in the research project was entirely voluntary; students were informed they 

could withdraw from the study at any time. 

The Action 

The central idea of this research project was that our delivery of values education is limited 

to a surface level presentation of key values with equally limited use of role modelling of 

these key values. The values are often defined for the students, but there is no explanation 

of how students should go about displaying these values in their own lives or how these 

values have been modelled by other people. By examining the life stories of each student’s 

role models, in terms of both their positive and negative behaviours and actions, the 

expectation was that students would develop an enhanced understanding of the school’s 

core values and how they might apply these to their own lives. 

Lindisfarne College has, as of the beginning of 2018, six 

core values that it wishes to impart to its students: 

integrity, courage, kindness, humility, service, and respect. 

The school has defined the values for students and 

embodied them via four New Zealand men who appear in 

our “Good Man Window,” which is a stained glass window 

located prominently in our school chapel. These men–Sir 

Edmund Hillary, Lord Ernest Rutherford, Charles Upham, 

and John Rangihau–are held up as role models for the 

student populace with regards to our school’s core values.  

It was my contention that the school needs to go further 

with its values instruction and that the students only have a passing understanding of what 

our school values actually mean and how these four school assigned role models relate to 

the six core values. More importantly, students did not understand how the six core school 

values could be enacted within their own lives. 

The action changed the delivery of values instruction in the school by specifically teaching 

students about our school role models and how they embody our school’s core values. The 

values were defined and explained in class, with specific emphasis placed on how students 

could embody them in their daily lives. Over the course of several classes, the four school 

role models’ stories were discussed in such a way as to examine each role model’s personal 
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history, including their successes and achievements, as well as errors they made, and 

obstacles that they overcame. Students used this scaffolded approach to narrative 

biographical history to then apply to the story of a personal role model of their choice in the 

form of an independent research task, the objective being to encourage the students to 

engage with values education via role model emulation in a more critically aware fashion 

(See Appendix B).  

Data Collection 

I employed an explanatory mix-methods design to my data collection and analysis for the 

purposes of this research project (Mertler, 2017); however, the majority of the data collected 

were qualitative in nature. As a result, most of the analysis was an inductive analysis 

designed to categorise and organise the data into patterns, trends and themes using a 

coding scheme (Mertler, 2017).   For the quantitative elements of my data collection, I used 

descriptive statistics to measure central tendencies, dispersion, and relationships (Mertler, 

2017). Quite naturally, I encountered outliers during my data collection as well as conflicting 

data. This feedback was not ignored, and I always aimed to be impartial when developing 

my conclusions as they related to my research question. 

A variety of data collection techniques were used as discussed by Mertler (2017): 

●        interviews with participants 

●        researcher observations 

●        questionnaires (pre and post teaching) 

●        participant work samples 

●        student journals 

●        existing records and reports 

●        photos and videos 

Quantitative questionnaires helped to create some baseline data on student understanding 

of our school’s values and the use of role models in our school’s values education approach. 

It was, however, via student voice and other qualitative research methods that I gathered the 

most meaningful data. I used these data to discover how different forms of storytelling about 

role models helped to enhance student understanding of our core school values. 

Data Collection Timeline Term 3 2018: 

●  Week 1:  baseline questionnaire 

●  Week 2:  group discussions/brainstorming session on core values 
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●  Weeks 3-6:  school role model narratives taught/student journaling 

●  Weeks 7-10: independent research task on role  models/observation 

●  Week 7:  interviews (sets of three/four students) 

●  Week 10:  interviews (sets of three/four students) 

●  Week 10:  final questionnaire 

Questionnaires were distributed using Google forms, student journals were completed in a 

supplied notebook, and interviews and videos were conducted during class time with an 

appropriate device. 

Ensuring credibility and authenticity was central to this research process. The action and 

research gathering took place across the entirety of Term 3, which was a ten-week period. 

This enabled the students participating to thoroughly engage with the process, therefore 

providing detailed reflections and authentic feedback. The research process involved a wide 

range of data collection methods including observations, student journaling, work samples, 

recorded interviews, and questionnaires. Using this range of data collection methods allowed 

me to employ polyangulation in order to enrich the participants’ data and my research 

findings (Mertler, 2017). As I conducted my research, I was able to rely on my school based 

mentor, Beverly Harrison, my IBSC active research Team Advisor Bruce Collins, and my 

active research group for guidance, critique, and consultation. 

Data Analysis 

The qualitative and quantitative data collected during this project were analysed, 

categorised, and coded. Throughout the research process, data were analysed to ascertain 

whether there were any changes in thinking around the school’s values, role modelling, or 

engagement in their independent learning. During the action phase of the research, boys 

completed their journaling, questionnaires, and independent research tasks. The boys were 

also interviewed at the conclusion of the action period. Through my analysis of the data, 

clear themes emerged which defined the key learnings that the boys experienced.  

Discussion of Results 

Once data were coded, the following five themes emerged: our school values are well 

defined but not well applied; the keys to an effective role-model, in terms of highlighting 

values, are relatability and accessibility; independent learning fostered increased 

engagement with the school values; the power of storytelling via role-models in aiding 

understanding of values was evident; and one key school value, kindness, was absent in 

students’ thinking.  
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School Values are Well Defined but not Well Applied 

At the beginning of the action phase of my research I conducted a preliminary survey of the 

boy’s understanding of our school’s six core values. All of the boys surveyed could correctly 

name the six school values of integrity, service, humility, courage, respect and kindness. 

Similarly, all of the boys could accurately define integrity, respect, courage and kindness. 

Three out of 13 boys, however, confused integrity and humility. Where the boys tended to 

struggle was in explaining what these values would look like if put into action in their lives, 

with only seven of 13 boys feeling confident that they understood what the school values 

would look like if put into practice. One boy summed up this disconnect when he stated, “all 

of them [the school values] basically mean holding the door open for someone.” When 

questioned later in the research action about values being easily defined but not being easy 

to apply in their lives one boy said, “it helps putting a face to values. Learning about them 

being put into practice makes them stick in your head.” 

The Keys to an Effective Role-model are Relatability and Accessibility 

Prior to the establishment of our school’s current six core values, the college had used 

another method for the dissemination of values education throughout the student body, the 

“Good Man Window.” This stained-glass window features in the school chapel and identifies 

four significant men from New Zealand history as well as labelling the values that they 

exemplified. Unfortunately, many boys struggle to connect to these men and while most 

boys surveyed could at least name three of them, they often knew very little about their 

stories or what they had achieved. In some cases, students stated that they had not heard 

the “Good Men” being referenced at all before. After the students were made more familiar 

with our school’s “Good Men” through specific classroom instruction and research one boy 

stated, “they all did things that are great, but I’m not interested in some of the stuff they did 

and I can’t relate to it.” Another boy said that “some represent the qualities I strive to have, 

while others are way beyond what I can achieve.”  

Simply having role-models available to teach values is not enough. Who the role-models are 

and how well students relate to them is critical. In my final research survey, all of the boys 

stated that a role-model’s relatability made them easier to learn from and 14 out of 17 boys 

stated the achievability of a role-models successes was important to them. In this case, 

having the school nominate role-models for the boys to emulate does not seem to be an 

effective practice. 

Independent Learning Fostered Increased Engagement with School Values 

The next phase of my action was structured around an independent research task on a role-

model of the students’ choice. The students were to present their findings to each other in an 
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end of topic presentation. The boys much preferred the freedom to choose and learn about 

people they considered to be personal role-models. This increased their engagement with 

values education and encouraged a deeper understanding of the school’s six core values. 

When asked about how the freedom to choose their own role-models helped them to 

understand the school values, one boy stated, “it makes it that little bit more relatable and 

possible that you can do the same.” Interestingly, the subjects chosen by the boys varied 

widely, some were historical, others were modern; many were sporting heroes and others 

were more entrepreneurial. One boy summed up the importance of relatability and 

accessibility well when he discussed why he chose Albert Einstein as his role-model: 

Another reason why I chose him is because he is someone whose success I can see 

myself mimicking in 10 or 20 years’ time. I don’t see myself becoming a war hero or 

climbing Mount Everest [like two of our ‘Good Men’], but rather testing the boundaries 

of science.  

Another boy said, “I think that if you get someone forced upon you it becomes a bit of a 

chore, just another homework task, but if you get to choose you can actually get invested in 

it and enjoy it.” To achieve positive results using role-models and their stories as an 

educational tool then students need the freedom to choose. 

 The Power of Storytelling  

The power of storytelling was not just limited to freedom of choice, it also came from 

developing a more thorough understanding of a role-model’s personal history. One boy said, 

“you can see the values being put into perspective rather than just hearing people talk about 

them,” while others observed, “it gives you a real life example of what we are being taught 

[about values] and it shows us how we can get there,” and, “they are a living exhibition of the 

[school] values.” In fact, students frequently learnt more about values by examining their 

role-model’s failures and the obstacles that they overcame than they did simply by 

researching their successes. Success is what drew the students in initially, but failures often 

offered deeper learning about values and led to increased relatability. One boy stated, “you 

see these figures up there in their high and mighty seat, but you don’t really learn about the 

failures. When you get to see the failures, you get to know that they are real people too.” 

Another boy described his surprise at learning about Michael Phelps’ struggles with mental 

illness: “I didn’t think that someone that successful, that has had a good life would get 

depression.”  

Towards the end of the students’ research work many of them were making wider 

connections beyond the school values they had initially been asked to focus on. As one boy 

noted “they all had to overcome obstacles to succeed, which happens in life. You have to be 
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resilient if you want to succeed.” The stories of their chosen role-models became powerful 

tools for examining bigger philosophical lessons.  

The Absence of Kindness 

Despite the boys making many deeper connections with the school values throughout the 

research phase of their work, the one value which did not often get discussed was kindness. 

Students struggled to find examples of kindness in their role-models’ actions, or at least 

these acts were not explicitly discussed anywhere where the students went looking for 

information about their role-models. As part of their final presentations, the boys were asked 

to highlight the school values that their role-models best exemplified. The values of courage, 

humility and integrity were most frequently mentioned in 12 out of 19 presentations. Service 

and respect were only mentioned once respectively. Kindness was not directly referenced at 

all. In fact, other values, such as determination and adaptability, were referenced instead. 

Clearly, we need to do more work on explicitly referencing and identifying acts of kindness 

when it comes to our role-models. 

Conclusion 

My research question sought to understand how a critique of role models’ narratives would 

help strengthen Year 9 boys’ understanding of our school’s core values. Out of my research 

the following five themes emerged: Our school values were well defined but not well applied; 

the keys to an effective role-model, in terms of highlighting values, are relatability and 

accessibility; independent learning fostered increased engagement with the school values; 

the power of storytelling via role-models in aiding understanding of values was evident; and 

one key school value, kindness, was absent in students’ thinking. The results of the research 

showed that while aspects of our values instruction were strong, there were areas of 

improvement that we could make.  

The boys involved in the research all showed that they could define our core values but often 

struggled to explain what our school values would look like If they were put into action in 

their daily lives. Following the research action, the boys were able to make far more real-

world connections with the abstract concepts that our values represented. The values 

became more relatable and understandable for the students. 

Learning about values through the study and emulation of role models does work as a 

pedagogical strategy, but only If the role models are relatable and relevant to the students. 

In the past, Lindisfarne College has tried to nominate four key figures from New Zealand's 

history to model our school values. This has had limited success as these historical figures 

have not been chosen by the students and, therefore, have not been relatable for many of 

them. However, placing our values in a more defined context and using role models as a 
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lens for discussing and critiquing values is a useful scaffolding tool to engage these big 

ideas in the classroom and wider school environment. 

Implications for Future Practice 

As a direct outcome of this action research project, a new addition to our Year 9 induction 

topic will be made in all Social Studies classes as of 2020. All our Year 9 boys will go 

through a modified unit of work based on my research action designed to engage the boys 

with our school values in a more meaningful and personalised manner. The new teaching 

topic will have several distinct phases: 

• Students will discuss the school’s six values and work on creating agreed upon 

definitions of each value as a class. 

• Students will be taught about our four ‘Good Men’ and their stories will be used to 

scaffold a deeper understanding of our school values in action in the real world. 

• Students will then embark on a research project based on nominating a personal role 

model and using their life experiences to explain and examine our school values in 

action. Discussion of how their personal role models have overcome difficulties and 

obstacles will be included in this research task as well. 

The nature of this task will incorporate the strengths of independent learning and freedom of 

choice identified in my research along with making our school values more relatable and 

accessible for students. 

Reflection 

The course that I taught between August and October 2018 was designed and implemented 

for the purposes of this action research project. In the long term I hope to see it become a 

part of the junior Social Studies course for all Year 9 students at Lindisfarne College. The 

boys were excellent collaborators and I have been asked regularly since our new academic 

year has begun when I will share my results with them. 

Being involved with the IBSC action research team has been the most rewarding 

professional development I have done since becoming a teacher. I was initially worried 

about stepping back into academic research again after being removed from it for over 16 

years, and while at times it has been challenging, the process has been thoroughly 

worthwhile. I have really enjoyed taking the time to reflect on my own teaching as well as 

looking at some of the more macro aspects of our school curriculum and vision statements.  

I would like to thank all the members of my research group, it has been inspirational to read 

their work and engage in pedagogical conversations with an international group of teaching 



14 
 

experts. Bruce Collins, my team leader, has been immensely helpful. He has been juggling 

his own teaching responsibilities with the IBSC workload and transitioning into a new 

working role with the IBSC, all while offering feedback and suggestions to a worried teacher 

half a world away.   

I would also like to thank the staff at Lindisfarne College who have supported my work this 

year. Beverley Harrison, my school Mentor has been extremely helpful and always good for 

a chat about my ideas and how to get through the work. Murray Smith, our 2017-18 action 

researcher, was always open to my questions despite having to meet his own deadlines. 
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Appendix B 

Night of the Notables Research Task 

LINDISFARNE COLLEGE 

Social Studies  

Conceptual Strand: Continuity and Change 

  Achievement Objectives: 

◆ Understand that events have causes and effects (L4). 

◆ Understand how the ideas and actions of people in the past have had a 

significant impact on people’s lives (L5). 

Night of the Notables Presentation 

You are to research and then prepare a presentation that looks at the contribution of a 

notable figure on society. The significant figure can be someone from present day society or 

an historical figure.  

Background information: 

A notable figure is:  

• a person who has received significant recognised awards or honours. 

• a person has made a widely recognized contribution that is part of the enduring 

historical record in his or her specific field.  

Content: 

Key ideas/concepts you must cover: 

Background history of your chosen notable figure.  

• Who is your chosen person?  

• What is their personal history? 

• What was their childhood, education and early life like?  

Successes and Achievements.   

• What are the key achievements in your notable person’s life? 

• What successes have made your chosen person most 

recognisable/renowned for? 
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• Which key school values (Integrity, Respect, Humility, Kindness, Service, 

Courage) do your notable figure’s achievements best represent? Give a 

rationale to support your choices. 

Obstacles Overcome 

• What notable problems, issues and obstacles has your chosen figure had to 

overcome in their life? 

• Is there one defining moment, mistake or issue that your chosen person is 

famous for overcoming or that surprised you to find out about? 

• Which key school values (Integrity, Respect, Humility, Kindness, Service, 

Courage) do the obstacles overcome by your notable figure best represent? 

Give a rationale to support your choices. 

Costume and Artefact.  

• What kind of costume/outfit would best represent your chosen notable 

figure? Plan/design and locate an appropriate costume to wear during 

your presentation. 

• What type of artefact would be best to symbolise your notable figure? 

Design, construct or locate an artefact to bring to your presentation. 

Order of the assessment: 

1. Research. Use sensible terms on google. Make sure you source reliable information. 

Check out the library for books and articles. Record your sources as you collect them 

(Website, book title) 

2. Collate your research. Collate your research and organise your answers around the 

questions above. Use suitable language and make it informative, not emotional. 

Incorporate visual elements to make your presentation appealing and be creative. 

3. Complete the bibliography. Use the APA style of bibliography using the link below. 

You must site books, videos and websites this way. 

        http://www.citationmachine.net/apa/cite-a-website 

Format/Style 

Your assessment can be presented in one of the following ways. 

• PowerPoint 

• Prezi 

http://www.citationmachine.net/apa/cite-a-website
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 It must be in your own words and be designed to look visually appealing (think about colour, 

appropriate font size and avoiding using large pieces of writing) 

This would include: 

• Suitable photographs and pictures that add to an understanding of your notable 

figure and their successes and life obstacles. 

• Good use of colour. 

• Visual appeal and impact. 

• Neatness. 

• Organised layout (not jammed up or awkward blank spaces). 

• Effective costume. 

• Appropriate artefact. 

 

 

 


