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Abstract 

Utinam Patribus Nostris Digni Simus - 'May we be worthy of our forefathers' 

The Scots College motto highlights the strong connection the College has to its alumni 

community as they stand as role models to current students and seek to positively impact 

upon the society in which they live. 

In this research project, four Old Boys of the College were chosen to share their personal 

stories, which exemplify and embody one of the “Fine Scots Boy” qualities. After sharing their 

story in a grade-wide context, a class of Year 5 students were then invited to a “fireside chat” 

with the Old Boys, providing an opportunity to debate questions, share their own stories and 

together consider how they could display these qualities in contexts within their own lives. 

Qualitative and quantitative data were collected; specifically, Likert scale surveys, structured 

observations of video recordings, a thinking routine exit ticket, and personal interviews pre- 

and post-action. After categorising and coding the data, common themes emerged 

identifying how the personal stories of Old Boys impacted upon boys’ understanding of the 

“Fine Scots Boy” qualities. The shared stories personalised the qualities, highlighted the 

significance and meaning of the qualities to students’ lives, and the experience developed 

camaraderie and connectedness between the Old Boys and the Year 5 boys. The findings of 

this project have the potential to transform the teaching of character at the Preparatory 

School, bringing meaning and real-life contexts to the qualities of a “Fine Scots Boy,” in 

addition to developing mentoring relationships between current students and Old Boys of 

the College. 

Glossary 
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Old Boys: While the word “alumni” is a globally accepted word to signify a student who has 

graduated from a school or institution, graduates at the Scots College are referred to as “Old 

Boys.” 

Understanding: For the purpose of this project, the definition of “understanding” was taken 

from Ritchhart (2015), who describes it as something you do that is focussed upon action – 

applying, performing, and adapting (p. 48). Perkins (1993) builds upon this, describing 

understanding as performing in a variety of thought-demanding ways: “explain, muster 

evidence, find examples, generalise, apply concepts, analogize, represent in a new way, and 

so on” (p.28-29). 

Shared stories: Old Boys’ stories will be shared firstly through a formal presentation, and 

secondly, but most importantly, through the means of a “fireside chat.” The idea of a “fireside 

chat” is commonly linked to the idea of storytelling, capturing the idea of people gathering 

in circles to connect and talk together. 

Introduction 

Background 

Central to The Scots College Preparatory School’s pastoral care and welfare policy, is “A Fine 

Scots Boy! Positive Behaviour Plan,” which reflects the day-to-day practice at the school. As 

we focus upon the holistic development of boys at the College, the explicit teaching of the 

responsibilities, attitudes and values of a “Fine Scots Boy” are at the heart of this plan and 

character education in the Preparatory School. These elements are represented using the 

College’s symbol of the Rampant Lion - “The heart of the Lion depicting faith; the feet of the 

lion depicting Integrity; the mind of the lion depicting Courage; and the front legs and paws 

of the lion depicting Compassion” (The Scots College, 2018).  
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Figure 1: Senior Preparatory (Years 5 and 6) Fine Scots Boy Poster 

Over the past three years, a weekly thirty-minute lesson has been used, from Pre-Kindergarten 

to Year 6, to teach the “Fine Scots Boy” responsibilities, attitudes, and values. Lessons were 

programmed by classroom teachers to assist boys in understanding how these attributes could 

be defined and cultivated, and what they looked like when displayed in different contexts of 

their lives. These lessons were heavily teacher-directed and made up of YouTube videos, 

reflective worksheets, and collaborative activities. Furthermore, the lessons rarely had real life 

examples connected to the boys’ lives, by which they could have seen these values lived out. 

In his book “Boys Adrift,” Leonard Sax (2007) argues that when a boy becomes a man, he will 

take his cues from the grownups he sees around him: “A boy does not naturally become a 

gentleman - by which I mean a man who is courteous, kind and unselfish. That behaviour is 

not hardwired. It has to be taught” (p. 202). Old Boys are an important element of College 

life and are frequently invited back to the Preparatory School to speak at events such as 

Speech Night, leadership programs, and graduation dinners. Outlined in its strategic plan, 

The Old Boys Union states that they wish to be “a community of camaraderie: engaging 

across the College community to strengthen our connection to the past and the future.” 

Through the storytelling of Old Boy’s personal narratives, and subsequently Year 5 boys’ own 

narratives linked to the qualities, we believed the “Fine Scots Boy” character program could 
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be greatly enriched and meaningful connections made for boys, with its end result being 

that they come to a much deeper understanding of these qualities, knowing how to enact 

them, and therefore having a greater desire be a “Fine Scots Boy.” 

Research Question 

How might the shared stories of Scots Old Boys impact Year 5 boys’ understanding of the 

qualities of a “Fine Scots Boy”? 

Action Research  

Using an action research methodology firstly allowed us to solve a problem within our 

school context, thus promoting improvement and change (Mertler, 2017). We observed that 

the teaching programs of the “Fine Scots Boy”needed enrichment, particularly for Senior 

Preparatory boys, assisting the boys to understand, embody and confidently display the 

characteristics and attributes of a “Fine Scots Boy.” 

As a reflective process, using action research within our context, gave us the opportunity to 

use the data collected, draw conclusions, and anticipate another cycle of action research to 

make changes for future planning and decision-making, particularly as this project linked to 

the College’s Strategic Plan for 2016-2025. 

Finally, having two researchers partaking in this project led us to use a collaborative action 

research method, sharing the responsibilities and bringing together different perspectives, 

ideas, experiences, and resources (Mertler, 2009). Having different teaching and leadership 

roles within the school enabled us to employ different bodies of knowledge, experience, 

resources, and individual strengths to complete this project. 

Literature Review 

In reviewing what constitutes effective character education, research has pointed to positive 

role models as significant for the development of an individual’s character (Berkowitz & Bier, 

2004; Park, 2004). Social psychology has shown that observing positive behaviours and 

attributes in adults can have a powerful impact upon an individual's development. In ancient 

cultures, role models who are “teaching” these values and attitudes have had strong bonds 

across generations. Leonard Sax (2007) points to the cultures of Orthodox Jews and Navajo 

Indians, cultures which date back more than 1000 years, to show that gender-separate 
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communities were used to teach customs and traditions: “Men teach boys what it means to 

be a man” (p. 207). Park (2004) notes that, “the more similar the modelling target is to the 

individual, the more effective the modelling” (p. 45). 

However, research carried out in the domain of character education in schools currently 

remains anecdotal. This gap in the literature provides a unique opportunity to examine the 

impact of positive role models, such as a school’s alumni, who are similar to the modelling 

target and have strong bonds across the two generations, upon the development of an 

individual’s character in the context of a school.. As highlighted earlier, ancient cultures have 

always placed a high importance upon the teaching of customs and traditions, usually within 

gendered community groups, and it was through the use of storytelling that many of these 

customs and traditions would be handed down.  

The telling of stories is part of being a human. We use them to make sense of our world. 

Research has shown that the narrative structures within stories we hear are actively sought 

out by the human brain, helping us absorb information and connect it with our personal 

experiences (Juliani, 2017). Polkinghorne (1988) emphasises this, revealing that narrative is 

the means by which humans give meaning to their experience of personal actions: “It 

provides a framework for understanding the past events in one’s life and for planning for 

future actions. It is the primary scheme by means of which human existence is rendered 

meaningful” (p. 11).  

Tappan and Brown (1989) highlighted the connection between storytelling and character 

development. They emphasised that when children have the opportunity to represent their 

own experiences around personal choices and decisions through the vehicle of stories, it 

becomes a significant means for understanding moral experience leading to character 

development. Individuals develop character when they “author” their own personal stories 

involving morality and reflect upon one’s thoughts, feelings, and actions in order to narrate 

it. Furthermore, Haven (1970) emphasises that through stories, one can “create a sense of 

community, effectively share values and attitudes, build camaraderie, build culture, promote 

interaction, communicate management priorities and philosophy, share knowledge etc.”. 

 

When examining different cultures over time, even reflecting upon our own indigenous 

Aboriginal and Torres Strait Islander culture in Australia, the gathering of people in circles 
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has been a prevalent method for the sharing of stories. The notion of a “fireside chat” 

captures the idea of people gathering in circles, around actual fires, kitchen settings or 

environments, to connect and talk together. The term “fireside chat” was used to describe 

President Franklin Roosevelt’s popular radio talks, which took a conversational speaking style 

to discuss pressing issues of the time. Although solo, it was said that the President liked to 

think of his audience as a few people seated around his fireside. Beginning his talks with the 

words, "My friends" or "My fellow Americans”, language used throughout the “fireside chat” 

was colloquial and used a calm tone and demeanour. 

Blinne (2014) highlights the importance of “relationship” within the fireside chat, as 

participants see themselves as both givers and receivers, honouring the presence and stories 

of all participants. The process of partaking in a fireside chat ensures that individuals have 

the opportunity to witness the path another has walked: It “invites the personal, political, 

pedagogical, and performative to dance together like the crackling flames of a fire, burning 

brightly, extending warmth and comfort in sharing stories, making friends, and re-inventing 

learning spaces” (Blinne, 2014, p. 142). 

Research Context 

This project took place at The Scots College, an independent school for boys, located in the 

Eastern Suburbs of Sydney, Australia. The College spans nine campuses and is comprised of 

approximately 2000 boys aged from 3 to 18 years old. Being a Presbyterian Church school, 

the Christian faith is foundational to its mission and shapes its pastoral curriculum and 

learning; emphasising leadership, character development, peer relations, the caring 

classroom and service learning (Strategic Intent of The Scots College 2016-2025). 

The participants of this study were a class of Year 5 boys, aged 10-11, from the Senior 

Preparatory. The 25 students were all in the same home class and had strong connections 

with each other, being together for the six months prior to the project’s commencement. 

This class was selected as they had an established rapport with one researcher, being the 

Assistant Head of the Senior Preparatory and their Christian Studies teacher. Boys who 

participated were all volunteers. The parents of participating boys signed an online 

permission form and their son’s names were taken out of the final research report. 
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Boys listened to four shared stories during a specific time period given to the teaching of 

character within the Preparatory. The fireside chat took place during recess to avoid the loss 

of learning time dedicated to other subject areas, ensuring participants were not 

disadvantaged. 

The Action 

This project focussed upon the structure, delivery and content of “Fine Scots Boy” lessons. A 

real-life context was sought and a specific storytelling methodology used. 

Four recent Old Boys of the College were chosen to share their personal stories, which 

exemplified one of the attributes of a “Fine Scots Boy” (Faith, Courage, Compassion and 

Integrity). Their individual stories were known to the researchers. The Old Boys were 

specifically chosen because of the strength of their personal character as exemplary role 

models for younger students, the connection their stories had to boys’ interests, their age, 

communication skills, and the clarity of the characteristic within their story. These were 

aspects that were found within the literature reviewed and also significant to what we knew 

about how boys learn. Using both the Old Boys and a narrative structure for this action was 

intended to develop a real-life, meaningful connection for Year 5 students to the 

responsibilities, attributes and values of a “Fine Scots Boy,” thereby impacting them through 

the development of a rich understanding. 

During Term 3, the boys of the Senior Preparatory met on four Thursday mornings to listen 

to the personal story presented by one of the Old Boys. Following these sessions, the Year 5 

boys and the Old Boy engaged in a “fireside chat” inside the library for thirty minutes 

without their classroom teacher or researchers present. Seated around a ‘campfire’ shaped 

circle, with all participants being able to see each other, the hierarchical patterns that usually 

exist between teachers and students had changed. The character attribute was explored 

through the sharing of student and Old Boy personal stories, conversational style question 

and answer sessions, the sharing of personal opinions related to the attribute and exploring 

real life situations where students had displayed the attribute in their lives. 

Data Collection 

In order for results to be credible and trustworthy, multiple types of data, both qualitative 

and quantitative, were collected prior to and during the action. Preceding the Old Boy 
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presentations, students engaged in an open-ended interview and survey to determine their 

current understanding of the qualities of a “Fine Scots Boy.” This qualitative tool allowed 

boys to elaborate and explain their individual understandings, giving scope for personal 

examples and connections to everyday experiences to be included. The interview also 

provided a reference point to measure understanding and, on occasion, prompted questions 

or areas for discussion for the fireside chat. A Likert Scale was used prior to the action’s 

commencement and was chosen as a quantitative method of data collection as it could 

capture the boy’s perceptions and and current levels of comprehension about each attribute 

(Appendix 2). In the development of our scale, we ensured it was age-appropriate and 

straightforward for students to use, with each item focusing upon a single concept (Mertler, 

2007). 

During the action, both qualitative and quantitative data were collected. The Likert Scale, 

uniform with that used before the action, was used as a quantitative method at the end of 

each Old Boy presentation. This allowed us to examine individual and collective growth, 

change, and the depth of understanding of each of the “Fine Scots Boy” qualities. An exit 

ticket using the thinking routine “I used to think … But now I think” (Ritchhart, Church & 

Morrison, 2011) (Appendix 3) was used as a qualitative method after each fireside chat to 

determine how the boys’ understanding of the attribute may have developed. This enabled 

them to reflect upon their experience, a key characteristic in research regarding the 

development of character (Tappan & Brown, 1989). Each fireside chat discussion was filmed 

using two cameras on different sides of the room to guarantee accuracy of what was said 

and observed. Not only were we systematically recording and carefully watching during the 

fireside chat, but we also focussed our attention on the interactions that took place (Mertler, 

2017). Student behaviours were recorded as field notes, questions that boys were asking 

were written down and considered, and their engagement with the Old Boys were focussed 

upon. Analysis of these recordings was undertaken using structured observations. The 

interpretative validity of the data was strengthened by having two researchers, as we 

compared field notes from the fireside chats and discussed what we saw and how we 

interpreted it. 

Semi-structured interviews, using a base set of questions, were used at the the conclusion of 

our action research (Appendix 4). These were also transcribed and coded, which allowed us 
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to consider whether the shared stories of Old Boys had impacted the boys’ understanding 

and expanded the boys' appreciation of character education in their lives. These interviews 

were also reviewed by both researchers. Notes were compared after coding to ensure factual 

accuracy of the interviews and interpretation of themes that emerged. 

Data Analysis 

As both qualitative and quantitative data were collected at the same time, the two sets of 

results were analysed and compared. We began our analysis using our structured video 

observations to note emerging themes, using coding and categorising schemes. Layering 

these beside the transcripts of student post-interviews allowed us to see themes emerge, 

establishing connections between our data and our research question, including conflicting 

and contradictory data, and developing general conclusions to answer our research question. 

Quantitative data strengthened these conclusions, giving numerical data to conclusions 

made. The polyangulation of the data ensured reliability, consistency and validation of the 

emerging themes. 
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Discussion of Findings 

Following the analysis of data, four themes emerged which clearly demonstrated the impact 

of Old Boys’ shared stories upon Year 5 boys’ understandings of the qualities of a ‘Fine Scots 

Boy’. 

The Qualities of a “Fine Scots Boy” were Personalised 

Through hearing and interacting with the shared stories of Old Boys, the qualities of a “Fine 

Scots Boy” became personalised for Year 5 students. The qualities changed from being an 

abstract idea to being lived out in a physical example through narrative. One student 

commented, “Well in a story, you actually get an example. Someone can tell you something 

and you may not understand it, but in a story context you understand the whole thing and 

understand how it impacts on your life.” The Old Boy exemplars were powerful and 

resonated with students due to being living examples who answered questions, conversed 

with and challenged the Year 5 boys. When asked how listening to the stories of Old Boys 

was different to their regular “Fine Scots Boy” time, one student commented, “They have 

actually been through it all, they have some experience with what they are showing. Using an 

Old Boy, you can see something from a different perspective.” In addition to the qualities 

becoming personalised, the shared stories were also personalised by the Old Boys for the 

specific audience of Year 5 students. The Old Boys knew their audience and directed their 

storytelling towards them, having been in their shoes before: “It is a bit more personal and 

comfortable and not as nerving as having a serious chat about it. In the fireside chat he was 

referring to us in the chat not just generally.” 

The Qualities Became Meaningful to Boys 

Students recognised through the shared stories of the Old Boys, that it mattered what they 

did with the knowledge that they now possessed. Their stories encouraged boys to apply 

these qualities to their own lives: “Now I know, they actually matter in your life and affect 

how you do things. Now I know what it [the attributes] can do in your life and what good 

things can come from these attributes and have a good life.” The Old Boys gave guidance 

and instruction, both as an old Scots Boy, but also as someone who now lives and works in 

society, to the Year 5 students about how to apply these qualities. One Year 5 boy noted, “I 

have heard first hand, a real example and a confronting wakeup call of how we can impact 
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others.” A distinctive characteristic of the fireside chat transcripts were the questions asked 

by Year 5 students. When analysing these, a large proportion of them related to specific 

situations students had found themselves in when trying to display these attributes. The Year 

5 boys had a real desire to learn how to apply these characteristics and wanted wisdom and 

guidance from the Old Boys on how they had done this in the past, especially when they 

themselves were a Prep boy. 

The Qualities Could be Clearly Communicated by Students ‘Performing’ Them Through Their 

Own Shared Stories. 

Compared with other Likert Scale statements, student perceptions of their ability to explain 

the “Fine Scots Boy” qualities to someone were varied, scoring significantly lower for each 

attribute in the “very much above average” category compared to other statements asked of 

students (Appendix 5). However, considering the definition of “understanding” to ascertain 

whether these shared stories did impact students, Wiggins and McTighe (1998) helpfully 

build upon Ritchhard’s work stating: “It is understanding revealed through performances and 

products that clearly, thoroughly, and instructively explain how things work, what they imply, 

where they connect, and why they happened” (p. 86). 

When boys contextualised these qualities within their own stories, they could “perform” their 

understanding of the qualities through their explanation of why the attributes were 

significant and how they might personally be displayed. 

Within the Likert Scale survey, students responded to statements regarding the importance 

the attributes had upon someone’s character and upon someone’s life, with very high levels 

of agreeance. Understanding was most clearly seen, however, throughout each of the post 

interviews. Boy’s explanations about changes in their understanding of these qualities were 

exemplary “performances”: “I first thought courage was standing up for people and like 

helping them have courage to do things. But courage can also be on the other side, saying 

no to people to do things right like if someone was being bullied, helping the in times that 

are hard for them.” Another boy stated, “I use to think that courage was just acting tough 

and keeping a straight face, but now I know that it can be saying ‘No’ when you know 

something is dumb and you shouldn’t do it, having the courage to put your hand up or get 

out there and do something.” Complementing these statements, the enthusiastic student 

behaviour observed in the fireside chats videos to share their own stories, talk through 
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difficult scenarios they had found themselves in and challenge one another to demonstrate 

these attributes, were also clear “performances” of understanding. 

Confidence to articulate their understanding of these qualities in a verbal definition may be 

an area of obstacle for boys; however, when the qualities were placed within their own 

stories, and when given opportunities to talk about how they might demonstrate these 

attributes in the future or how their understanding had changed, boys were able to give 

clear examples to illustrate the “why” and “how” of these attributes, displaying a clear 

understanding. 

Sharing Stories Created a Shared Experience and Connected Community  

The nature of the fireside chat, which changed the hierarchical structures within the room, 

meant that boys felt that it was a shared experience where each party was learning together. 

“The Old Boys motivated me to share my own story. It was very helpful. It was sharing with 

everyone and helping everyone to know something new.” Every boy in the room was invited 

into the conversation, honouring the stories of all members of the class. By developing and 

sharing their stories with others during the fireside chat, students had the opportunity to 

personally reflect upon the feelings, thoughts, and actions that made up their story, 

developing their understanding of that characteristic (Tappan & Brown, 1989). Within this 

shared experience, community was created and significant bonds developed between both 

parties. Observed within the video footage were behaviours such as “high fives” and 

handshakes, demonstrating genuine respect and connectedness. In addition, trust was 

developed as stories were shared, unveiling individuals’ vulnerabilities and concerns.  

In line with the aims of the Old Boys Union, the shared storytelling developed a community 

of camaraderie between the Year 5 students and Old Boys: “I like that we were all together 

and talking with each other and asking questions. I think it is a better idea.” The age of the 

Old Boys was an important element to the shared experience, supporting research regarding 

role modelling for boys (Park, 2004): “When they used Old Boys, they are closer in age to you 

than the teachers so you can connect to them more, and you just have fun.” The importance 

of role models to younger students is supported through this research and cannot be 

diminished as an important element in character education. Furthermore, exploring the 

impact which Old Boys can have in the lives of our young boys should be considered further, 

both here at the College, but more widely within the IBSC community. 
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Figure 2: Fire Side Chats - Old Boys and Year 5 Students 

Conclusions 

Research highlights the significant role which schools have in the development of children’s 

and adolescents’ character. While parents have been found to play a crucial role in this 

development (Park, 2004), the last half century has seen the increasing breakdown of family 

structures, which has led to schools needing to recognise the importance of character 

education within their aims, values, and educational frameworks. 

Reflected clearly within the aims, values, and educational framework of the Scots College is 

our dedication towards this end. Embedded into the culture and foundational to character 

education at the Preparatory, is the explicit teaching of qualities of a “Fine Scots Boy.” 

Assisting boys to understand and enact these qualities at each developmental stage 

throughout the Preparatory is our challenge.  

This action research project aimed to determine whether the stories of Scots Old Boys, would 

impact Year 5 boys’ understanding of the qualities of a “Fine Scots Boy.” Using the vehicle of 
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narrative, we wanted to determine how our character education program could be enriched 

and enhanced for students.   

This research found that the shared stories of Old Boys did impact, in a positive way, Year 5 

boys’ understanding of the qualities of a “Fine Scots Boy.” It did this through personalising 

the qualities and giving the qualities meaning and significance. The experience also 

facilitated the development and communication of boys’ own personal narratives. Further, 

the narration of the stories produced a shared experience between Year 5 students and Old 

Boys as they told their stories together, developing community and camaraderie. 

The positive and enthusiastic engagement of students in the project, particularly displayed in 

the post-interviews, highlighted the impact the shared stories had on Year 5 students. Boys 

were able to articulate the effect these qualities could have on their lives at school, at home, 

and in their community. This gave researchers great encouragement about the significance 

of “A Fine Scots Boy! Positive Behaviour Plan” to the development of our boys’ character, 

shaping these men for their future, reflecting the notion that “Scots boys grow into fine 

young men” (The Scots College Strategic Plan 2016-2025). 

There are a number of limitations of this research to consider. Firstly, the findings may not be 

generalisable. The Old Boys successfully personalised their shared stories to the relevant age, 

needs, and context of Year 5 boys. However, for a younger year group, such as a Year 1 class, 

the measures and method may need to be modified to cater for their age. Secondly, the 

action required significant time, both from the Old Boys (many of whom were studying at 

University) and from the Year 5 boys. It showed us that time given to the development of 

character is important and significant, yet is difficult to find in a overcrowded curriculum. A 

few students also commented that the contexts in which these stories were told, such as 

cricket and rugby, were not always personally relevant. Varying aspects of the stories, such as 

the cultural backgrounds of Old Boys and the context of the story to areas such as music and 

drama, may have a greater impact in reaching a wider range of students. 

Despite the limitations, the conclusions drawn from this project are significant. Firstly, the 

results can have an impact upon the pedagogical narrative approach to classroom lessons, 

whether within the “Fine Scots Boy” program, or when looking for opportunities for shared 

stories to be used in other learning domains of the classroom. Secondly, conclusions also 
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display the exciting and significant role that Old Boys can play in the lives and development 

of Preparatory students as mentors and as friends. 

Implications for Future Research and Practice 

The question of how character can be measured and tracked across a boy’s development 

throughout the Preparatory School is one that researchers have grappled with for a number 

of years. While research concludes that boys need and benefit from role models, there has 

been very little research regarding measurement of character applied to boy’s schools and 

their alumni. We determined that this would be an exciting area for further development. A 

recent IBSC research report by Cummins and Adams (2018), Character Education in Schools 

for Boys, also highlighted this question and its implications for character education programs 

within boys’ schools. As part of this paper, one alumnus commented regarding the 

assessment or measurement of character:  

Character education is challenging to assess because it is constant and ever-

present. It cannot be measured by a test or a quiz because the essence of 

character education is found in the everyday lives of individuals. Ultimately, I 

believe that character education’s effectiveness is shown years later when 

past students talk to teachers once they are out of their tutelage. However, 

those effects can manifest later on in life and can be partly attributed to such 

conversations. (Cummins & Adams, p.83) 

Future research across a boy’s time at school and beyond could, therefore, be significant for 

the development of character education programs, particularly in the context of boys’ 

schools. Further, collecting additional data from the Old Boys during this project would have 

allowed us to consider the significance of the reciprocal relationship between Year 5 

students and Old Boys. For example, it may be possible to examine whether there was any 

further development of understanding of these character qualities for the participating Old 

Boys, or whether the development of character ends in a boy’s adolescence. 

Reflection Statement 

Taking part in an action research project has strengthened and confirmed our passion for 

educating boys. It has been a privilege to take the time to research our areas of passion and 

interest, particularly in the area of character education and the significance of Old Boys as 
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role models to boys at a pivotal time in their development. This research project has brought 

together the contrasting strengths of two researchers, developing a solution to a problem 

we have personally experienced in our school context for a number of years. We are excited 

about opportunities to implement our project into the everyday practice at the Preparatory 

School and will look for additional opportunities for students to be mentored by Old Boys in 

different areas of their development. 

Undertaking an IBSC action research project has been a humbling and engaging experience, 

particularly being part of a global community of learners with Team Trish. It has nurtured our 

personal passion for learning and growth as an educators, using personal research as a 

vehicle for this development. We are thankful for the guidance, wisdom, and passion of our 

mentor, Trish, and her enthusiasm for continued learning opportunities to connect with 

other like-minded educators around the world. Additionally, we are thankful for the support 

and encouragement of our school community; the Principal, Head of the Preparatory School, 

colleagues, parents, and boys. 

Most of all, this project has been a perfect example of the way in which the boys of The Scots 

College, both those in the Preparatory and our Old Boys, inspire us on a daily basis and 

strengthen our passion as educators. The words spoken, relationships established, and 

understandings that we have witnessed and experienced throughout this project have 

confirmed to us the important role that schools play in the development of fine young men. 

We are proud to see, through this program, the boys we teach developing into young men 

of integrity, compassion, courage, and faith, who are seeking to serve God faithfully as they 

learn, lead, and serve and make a significant impact upon the society in which they live. 

Utinam Patribus Nostris Digni Simus - 'May we be worthy of our forefathers'. 
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APPENDIX 1 

Responsibilities, attributes and values of a ‘Fine Scots Boy’ 

 

 

 

 

 

  

Responsibilities, 

attributes and 

values of a  ‘Fine 

Scots Boy’.

Faith Integrity Courage Compassion

• Wisdom

• Hope

• Humility

• Trust

• Respect

• Sincerity

• Honesty

• Loyalty

• Resilience

• Perseverance

• Bravery

• Passion

• Empathy

• Kindness

• Forgiveness

• Service

Part of the Lion Heart Legs Mind Front Legs
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APPENDIX 2 

Likert Scale - Student survey used prior and during action research project 
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APPENDIX 3 

Thinking Routine: I use to think.. But now I think.  
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APPENDIX 4 

Post Test Semi Structured Interview Questions 
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APPENDIX 5 

Likert Scale Post Test Data 

 

Table 1

Compassion Below average (%) Average (%) Above average (%)
Very much above 

average (%)

Question 1 - My current level of understanding of this attribute 0% 20% 64% 16%

Question 2 - I feel I would be able to explain what this attribute means 8% 40% 40% 12%

Question 3 - The level of understanding in how this attribute can be applied to my life 0% 24% 52% 24%

Question 4 - I understand the role that this attribute can have it other people's lives 8% 12% 44% 36%

Question 5 - I understand the level of importance that this attribute can have in someone's character 0% 32% 40% 28%

Integrity Below average (%) Average (%) Above average (%)
Very much above 

average (%)

Question 1 - My current level of understanding of this attribute 0% 60% 32% 8%

Question 2 - I feel I would be able to explain what this attribute means 0% 68% 20% 4%

Question 3 - The level of understanding in how this attribute can be applied to my life 0% 40% 32% 16%

Question 4 - I understand the role that this attribute can have it other people's lives 0% 36% 44% 20%

Question 5 - I understand the level of importance that this attribute can have in someone's character 0% 20% 52% 24%

Courage Below average (%) Average (%) Above average (%)
Very much above 

average (%)

Question 1 - My current level of understanding of this attribute 0% 28% 52% 20%

Question 2 - I feel I would be able to explain what this attribute means 0% 48% 36% 16%

Question 3 - The level of understanding in how this attribute can be applied to my life 0% 36% 36% 28%

Question 4 - I understand the role that this attribute can have it other people's lives 8% 28% 28% 36%
Question 5 - I understand the level of importance that this attribute can have in someone's character 0% 20% 40% 40%

Faith Below average (%) Average (%) Above average (%)
Very much above 

average (%)

Question 1 - My current level of understanding of this attribute 0% 13% 79% 8%

Question 2 - I feel I would be able to explain what this attribute means 4% 50% 29% 17%

Question 3 - The level of understanding in how this attribute can be applied to my life 0% 25% 67% 8%

Question 4 - I understand the role that this attribute can have it other people's lives 4% 25% 50% 21%

Question 5 - I understand the level of importance that this attribute can have in someone's character 0% 38% 42% 21%
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