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Abstract 

As boys in the lower school transition from learning to read to reading to learn, student skill 

acquisition and self-confidence can often falter, especially for those with a distinct learning 

profile. Research confirms that “children’s attitudes, values, beliefs, and motivation play a 

significant role in their literacy learning” (Bottomley, Henk & Melnick 1997, p. 286). 

Recognizing an identified and direct correlation between student achievement and self-

confidence, I focused my action research on the potential impact the integration of digital 

storytelling tools had on boys in my Third Grade reading group. In an attempt to build both 

their self-confidence and competency, the boys explored a variety of digital tools allowing for a 

more creative approach to storytelling, while also alleviating the stressors often present with 

traditional pencil-to-paper writing. The process was anything but static or predictable. In the 

end, however, this group of students garnered confidence and skill while realizing that they, 

too, have a story to tell. 

 

Glossary 

Storytelling: The social and cultural activity of sharing stories, sometimes with improvisation, 

theatrics, or embellishment 

Digital Storytelling (DS): A blend of multimedia projects including the use of video, audio, 

images, and text to share stories, information, ideas, etc. 

Digital Literacy: The ability to use information and communication technologies to find, 

evaluate, create, and communicate information, requiring both cognitive and technical skills 

Information Literacy: The ability to find, evaluate, and synthesize information 
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Introduction 

Background 

In my current role as a reading specialist, the majority of my day is spent working with boys 

whose profiles do not quite fit that of typical St. Christopher’s students. My students often lack 

self-confidence, are more hesitant to engage in their learning, avoid taking risks with their 

thinking, and abstain from pushing themselves beyond what they assume are their limitations. I 

believe, however, there are divergent pathways to learning and, as an educator, I am charged 

with uncovering those avenues and providing access to each and every student, regardless of 

those differences. 

With an increase in accessibility, technology continues to be on the rise in today’s classrooms. 

As a result, students and educators are more willing and excited to integrate digital tools into 

their teaching and learning. In recent years, our school, and more specifically the Lower School, 

dedicated a space called the BUILD (Boys Using Innovation to Learn and Design) Lab that 

provides for and encourages the use of these tools combined with a hands-on approach to 

learning. As an educator that works with students who would greatly benefit from assistive 

technologies, I was intrigued by the idea of marrying the boys’ love for, and comfort with, 

technology and their need for best practice in literacy instruction. Building on this foundation, I 

was inspired by the IBSC’s action research theme, Boys and Stories: Pathways to Learning. My 

action research employed the idea of building both student competency and confidence while 

integrating digital storytelling aids into literacy instruction.  

Research Question 

How might incorporating digital storytelling build self-confidence and enhance literacy skills in 

Grade 3 boys? 

Action Research Methodology 

Action research is dictated by the personal interest and curiosities pertinent to one’s content 

specific curriculum and instructional practices. Action research is qualitative in nature with a 

purpose to improve an educator’s teaching and efficacy. With these thoughts in mind and a 

focus on successful completion, action research provides today’s educators with an opportunity 

for differentiated professional development and allows them to connect theory to practice. 

Action research is meant to improve and enhance the quality and effectiveness of one’s 
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instruction. At its core, action research promotes a systematic approach to problem solving that 

encourages an open-minded nature, collegial collaboration, and thoughtful reflection. Elements 

of my action research and subsequent findings can be transferred to and carried out across 

grade levels and content areas.  

Literature Review 

For centuries, the art of storytelling has been authentically woven into all aspects of our culture. 

Whether for the purpose of sharing personal narratives, relaying information, or discussing 

ideas, storytelling remains an integral element in today’s society. This modern-day presence 

may be in part due to recent research that shows the human brain is hard-wired to seek 

connections between a narrative structure and subsequent personal meaning (Walker, 2012). 

These instinctive relationships provide connectivity to storytelling recipients both emotionally 

and biochemically, as well as allowing for intimate learning experiences to occur. Storytelling 

remains the most innate form of communication and encourages “our minds to inquire, 

wonder, [and] think” (Friday, 2014). Storytelling, in and of itself, is “effective in creating interest 

and improving reading skills” (Groce, 2004, p. 127) and can motivate even the most reluctant 

reader or writer (Miller & Pennycuff, 2008).  

Due to its natural occurrence, storytelling in the classroom is: 

 One way to address literacy development by improving oral language, reading 

comprehension, and writing. Because of the interrelated nature of the processes 

involved in reading and writing, storytelling is an effective pedagogical strategy 

that can be woven into instruction to increase students’ competencies in all areas. 

(Miller & Pennycuff, 2008, p. 36).  

Educators are often regarded as natural storytellers, utilizing oral language to entice, engage, 

and enlighten their students. In fact, during Dr. Robin Groce’s (2004) experiential study of 

elementary teachers with the storytelling process, “storytelling was found to be a valuable tool 

for motivating students to listen and engage in content area lessons, improve reading skills in 

the content areas, and as a springboard for beginning units and skill development” (Abstract) . 

Further notable benefits to integrating storytelling into the classroom include raising 

enthusiasm for reading, initiating writing, enhancing community, improving listening skills, 

providing opportunities for movement and gross motor development, and motivating English 

language learners and students who struggle with a print-based disability (Friday, 2014). 
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Providing educators with the tools necessary to transfer this best practice into today’s 

innovative classrooms while taking advantage of our students’ interest and lure towards 

technology is paramount in preparing 21st century learners. 

“Digital storytelling is the modern expression of the ancient art of storytelling” (Menezes, 2012, 

p.299); it is a blend of multimedia projects including the use of video, audio, images, and text to 

share stories, information, and ideas. Kolk (n.d.) believes that the implementation of digital 

storytelling supplies learners “with a powerful 21st century learning experience that capitalizes 

on their interest in technology and their skills with it” (para. 2). From creative thinking to digital 

literacy, the digital storytelling process engages both sides of the brain and lends itself to an 

integrated lesson in which all students can benefit. By infusing a variety of digital tools into 

one’s practice, educators can build student digital literacy; the ability to use information and 

communication technologies to find, evaluate, create, and communicate information, requiring 

both cognitive and technical skills, and seek help, while also allowing their students to share 

stories in a creative, personal manner. Incorporating emerging technologies and granting 

student choice can be engaging and motivating for students. Robin (2008) found that “students 

develop enhanced communication skills as they learn to conduct research on a topic, ask 

questions, organize their ideas, express opinions, and construct meaningful narratives” (p. 224).  

What does this current research imply, and how might it affect instruction for today’s students, 

especially for struggling readers and writers? Student self-perception has been found to play a 

considerable role in individual performance. Bottomley et al. (1997) assert that “children’s 

attitudes, values, beliefs, and motivation play a significant role in their literacy learning” (1997, 

p. 286). Through their extensive research, articulated in Assessing Children’s Views about 

Themselves as Writers Using the Writer Self-Perception Scale, they found four significant factors 

students refer to when evaluating their writing ability: performance, observational comparison, 

social feedback, and physiological state. Equipped with this knowledge, educators who ensure 

the execution of best practice while tapping into digital literacies “may [be able to] boost 

motivation and scaffold understanding of traditional literacies” (Sylvester & Greenidge, 2009, p. 

284). In the 2017 article, Handing Over the Pen: Empowering Students by Encouraging Them to Write 

Their Own Stories, Jennis describes the positive interaction, and the subsequent results, between 

the University of Delaware’s Student Literacy Council and students at the West End 

Neighborhood House: 
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They beamed with confidence as they shared the storylines they invented with 

classmates. Without directly realizing it, the students assumed active roles in developing 

stronger comprehension skills and painting a clearer picture of their own unique 

creative writing style. This activity placed higher expectations upon them to take on 

roles not just as listeners, but also as composers and creators. We found that 

encouraging students to assume an active role strengthened their love and appreciation 

for literacy. They responded so positively to being the expert in storytelling and took it 

seriously. (p. 37)  

The implementation of storytelling aids in supporting learning motivation and enhances self-

confidence (Hung, Hwang, & Huang, 2011). “Children diagnosed with a learning disability are 

often very familiar with their shortcomings” (Rahmani, 2011, p. 780) and unwilling to either 

engage in or complete a written task. Creating an environment where students feel valued and 

are afforded the opportunity to share their stories in a way that best meets their needs as a 

learner and as a digital native has been found to have far reaching conclusive effects.  

Taking advantage of digital storytelling and integrating the use of digital tools can enhance the 

process for all students, but especially for struggling readers and writers. “Digital storytelling 

has the capacity to not only motivate struggling writers as they experience the enjoyment of 

creating stories enhanced my multimedia, but also to reposition themselves from struggling 

writers to competent writers” (Sylvester & Greenidge, 2009, p. 289). East Coast regional director 

of the Center for Digital Storytelling, Stefani Sese (cited in Adams, 2009), asks students, “What 

is the story that only you can tell?” (p.36). The use of multiple technologies can be used to “give 

voice” to, and empower, students to tell their stories” (Skouge & Rao, 2009, p. 56). Porter (2006) 

supports this idea when he confirms that, “for students to be effective communicators in the 

21st century, they need to be sophisticated in expressing ideas with multiple communication 

technologies, not just the written word” (p. 28). Self-confidence and empowerment are essential 

to future success. As Stanford professor, Dr. Jennifer Aaker (Stanford Graduate School of 

Business, 2016) states, “those who tell the best stories become the best leaders.” In the end, this 

is my ultimate hope for all the boys I teach.  
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Research Context 

St. Christopher’s School has been educating the “whole boy” since opening its doors in 1911 in 

Richmond, Virginia, USA. Currently, the School has approximately 970 students in grades JK to 

Grade 12. St. Christopher’s proudly educates the whole boy and distinguishes itself from other 

institutions by affirming and living by its core beliefs:  

● We love and understand boys. 

● We take pride in our whole boy approach to education. 

● We are committed to academic excellence and preparing boys both for college and for 

life. 

● We recognize that we are part of something greater than ourselves. 

● We value the power of relationships and community. 

● We believe that every boy has both the capacity and responsibility to make a positive 

impact on the world around him. 

● We care most about developing young men who possess character and integrity. 

This action research took place from October 2018 to January 2019 with an ability-based reading 

group of 9 Grade 3 boys. At the onset of the research, all participants were reading on grade 

level, but lacked self-confidence in their overall literacy skills: reading, writing, and spelling. In 

addition, several participants had been previously diagnosed with a language-based learning 

disability.  

Permission to participate in the action research was granted by all students and parents. 

Participant privacy was of the utmost importance during the action research window and when 

reporting research findings. Each student was given a letter of the alphabet for identification 

purposes. Student findings were reported anonymously or using their letter ID. 

The Action 

The action introduced during my instructional practice was the intentional integration of digital 

storytelling tools into my literacy instruction. While following our grade level pacing guide, I 

embarked on a different approach to teaching student literacy skills. Beginning with Gail 

Haley’s A Story, A Story, students focused on the history and art of storytelling. From there, 

students explored storytelling through wordless picture books, poetry, fiction, biographies, and 

personal narratives. Acquisition of skills accompanied them on this journey as they were 
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introduced to elements of writing and storytelling. Furthermore, digital tools that enhanced 

their creativity and work production were woven into instruction. My hope was that these 

actions would not only engage often reluctant learners but also enhance student literacy skills 

and increase student self-efficacy. 

Data Collection 

Due to the construct of my guiding question, the majority of my data collection methods were 

qualitative in nature. However, because my action was implemented in a graded content area, 

my research findings also benefited from the collection of quantitative data. As stated in the 

article, Why Big Data isn’t Always the Answer (Noyes, 2015), “data can often raise more questions 

than provide answers, and there is always the question of ‘why?’” In order to adequately 

address the “why” and the possible effect of my action on the elements of my essential question, 

it was critical to consider and analyze the results from both the qualitative and quantitative 

data. This analysis allowed for the clear articulation of the whole story. 

In order to ensure that my research and subsequent findings were credible, authentic, and 

trustworthy, a variety of sources were used to collect relevant data throughout each stage of the 

action research cycle. This allowed for synchrony to transpire. Qualitative and quantitative 

analysis from the following data collection sources occurred during my action research: 

○ Participant surveys, Writer Self-Perception Scale, questionnaires, and interviews; 

○ Researcher observations and field notes; 

○ Participant work samples; 

○ Photos and videos; and 

○ Digital storytelling products (Storyboard That, Wixie, We Video, Green Screen, 

Podcast, and iFunFace). 

Prior to implementing any action, I began by gathering a baseline of student literacy skills. This 

was accomplished by administering beginning-of-the-year literacy screenings (pre-

assessments), compiling narrative feedback related to student confidence through surveys and 

questionnaires, and collecting additional data regarding the boys’ overall interest in reading 

and writing by way of intentional journal prompts and one on one interviews. Due to the fact 

that correlated research findings emphasize an undeniable connection between one’s self-

confidence and ensuing work production, it was imperative for me to interview participants as 
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well as capture their behaviors through observation and copious note-taking throughout the 

action research cycle. These two measures of qualitative data have, in fact, turned out to be 

impressive data points as related to my overall analysis and conclusion.  

Data Analysis 

In order to avoid overlooking valuable data during the active action research window, 

analyzing data as it became available was critical. Due to the collection of both qualitative and 

quantitative data, it was also important to differentiate between the two. Correlating and coding 

the data was the first step in delving into the analysis. To ensure student confidentiality, each 

student was given a corresponding letter, providing secure parameters to establish a sense of 

trust within the group. The administration of a secure letter identification for each student, 

along with the color coding of both data sets, allowed for easier discernment of the research 

findings. As revealed in the analysis, the findings from both data sets hold value, but for 

distinct reasons. Upon conclusion, conducting a follow-up survey and individual interview 

with participants provided supplemental data as it related to student self-confidence and 

whether implementing the use of storytelling and digital tools into future instruction is notable 

and beneficial to boys with a similar learning profile.  

Discussion of Results 

Ultimately, the intent of this research was to ascertain whether the integration of digital 

storytelling tools had an effect on the confidence and literacy skills of Grade 3 boys. After 

literacy screenings were administered, ability groups were created. While this particular group 

of boys were reading on grade level, they often struggled with spelling acquisition and the 

writing process. In addition, the majority of boys in this group had an identified learning profile 

that often obstructed their ability to process and/or organize their thoughts in a sequential, 

cohesive manner.  

At the onset of the action research, the identified group of boys were asked to complete the 

Writer Self-Perception Scale (WSPS) to assess how they felt about themselves as writers. The 

boys’ initial response to the statement, “I think I am a good writer,” was generally positive with 

two-thirds of the participants responding that they were good writers. However, as I began to 

delve deeper into each category (General Progress, Specific Progress, Observational 

Comparison, Social Feedback, and Physiological Stat) and into their individual reflections, I 
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discovered an underlying sense of self-doubt when compared to their peers and the subsequent 

negative effects those doubts imposed on their physiological state.  

In response to the Observational Comparison questions, more than half of the boys fell into the 

low range, with the remainder in the average range, and zero participants in the high range. 

Social Feedback results were a bit more encouraging with only a third landing in the low range, 

four boys in the average range, and two participants falling securely into the high range. The 

category that was most closely related to my guiding question was Physiological State. With 

only one boy’s score in the high range, more than half of the boys were securely in the low 

range, leaving a third in the average range. These findings clearly support Bandura’s theory 

that a student’s self-efficacy is entwined with their writing and subsequent desire for growth 

(Bottomley, et al., 1997, p. 287). 

As my research continued and while correlating and coding the data, several themes began to 

emerge. These recurring themes were both anticipated and yet, surprising. Four prevalent 

themes were identified: 

● The boys recognized the need for more detail; 

● The boys expressed a desire for more independent reading and read alouds; 

● The boys requested more time for targeted feedback and reflection; and  

● The boys acknowledged the benefits of a digital tool. 

 

“The truth of the story lies in the details.” 

–Paul Auster, The Brooklyn Follies 

Beginning the school year with a generic writing prompt is a typical practice used to garner a 

baseline writing sample. After independently reading a shared text, the boys were asked to 

respond to a connected prompt. No further instruction or feedback was provided. Over the 

course of the next three months, instruction was focused, but not limited to, the elements of 

storytelling and the writing process. In addition to putting into practice what they were 

learning, the boys were also introduced to a new digital tool each week and challenged to 

produce various digital products that corresponded with their written word. Throughout the 

action research time frame, participants often completed exit tickets or answered simple one-on-



10 

one interview questions. Furthermore, at the culmination of the action research, the boys were 

asked to thoughtfully reflect on the entire action research process from start to finish through an 

interview and survey.  

The use of detail to enhance one’s work product was overwhelmingly the paramount theme. 

When one student was asked to compare two of his work samples, he clearly identified one as 

better than the other. After asking for an explanation as to what made one better than the other, 

he simply stated, “It has more detail. I have used more words to describe my story.” When 

asked about his work, another student shared, “I thought it was better because I learned how to 

use new words to add detail.” One student added that he knew he needed to add more detail 

after “reading my own stories out loud. Writing is rewriting.” On the culminating student 

survey, every boy confirmed these declarations by either agreeing or strongly agreeing that 

their writing has more detail now than it did in the beginning of the year and that their writing 

was more interesting than it used to be.  

 

  

Figure 1: Students work together to retell wordless picture books.  
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Figure 2: A student creates his set for the Green Screen.             

 

“You’re never too old, too wacky, too wild, to pick up a book and read to a child.” 

–Dr. Seuss 

As a reading specialist, I recognize the value and importance that reading to children plays in 

their literacy acquisition. Daily read-alouds and the use of mentor texts are a significant part of 

instruction and were implemented throughout this action research. The boys’ responses 

collected on exit tickets, in interviews and journal entries, and on surveys confirmed the 

importance of this often-overlooked literacy practice. When asked what they thought would 

help them become a better storyteller, one student replied, “Read to us more stories for ideas.” 

Another confirmed this sentiment, saying, “Reading books.” One participant shared that “you 

can take lots of their ideas and then when you are writing your own story you can use similar 

words.” “I think more storytelling would make me better,” replied another student. “You can 

get more ideas because you’re reading from an actual writer,” responded another.  

Not only did being read to provide students with a model of story elements, it also allowed 

them the opportunity to hear appropriate fluency, expression, tone, and prosody, all 

components necessary to successful oral storytelling. Due to the fact that boys at this 

developmental stage typically have a stronger auditory comprehension, they enjoy being read 

to and can connect to the story easier than if asked to read it to themselves. This successful 

auditory comprehension helps to build their self-confidence and begins to move them towards 
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independence with their reading comprehension. The following reflection affirms this belief: “I 

think you can help me become a better more confident storyteller by reading to us more. This 

will help me become a better storyteller.”  

The final survey showed that only one participant was undecided when asked whether he was 

more comfortable writing now compared to the beginning of the year, while the remaining 

participants either strongly agreed or agreed that they were more comfortable. Interestingly, 

when the question was slightly tweaked and the boys were asked about their confidence telling 

a story with their writing, one third remained undecided. On a subsequent question, two 

participants strongly disagreed with being more comfortable sharing their story orally. While 

growth in this area was achieved, obviously, there is still work to be done here and room for 

growth.  

 

 

 

 

 

 

 

 

 

Figures 3 and 4: Students explore and discuss mentor texts. 

 

“We do not learn from experience. We learn from reflecting on experience.” 

–John Dewey 

“Writing is rewriting.” This simple statement was one that resonated with several boys after a 

morning author visit. The timing of the visit led to thoughtful class conversations as the boys 

began writing their next story. The desire to rewrite is atypical of a Third Grade boy and I knew 
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this could potentially be the greatest challenge connected to this research. Knowing that, I 

decided to forego mandating an edit and rewrite for each writing sample, but instead allowed 

the boys the opportunity to reflect on their work at distinct intervals during the research in 

order to evaluate their growth. Intermittently, the boys were asked to revisit their work 

samples, providing feedback to each other. When asked if they found this time valuable, one 

student agreed that this time was critical to “improving my old work and seeing how I can do 

better with my work.” Another student stated that he enjoyed “checking over my work 

carefully” and having the time to discuss his work with me and his peers. When discussing two 

work samples with a research participant, he mentioned that “one was basically edited” and 

that is why it was so much easier to read and enjoy. A friend sitting near him added, “We didn’t 

spell everything right and one [is] longer than the other.” During another time, one student 

simply stated, “[There’s] a lot more information!” Giving ourselves permission to slow down 

and take the time, sometimes an entire class period, to reflect on the storytelling process and our 

work allowed the boys to see the value in the editing and rewriting practice. The boys took 

pride in the sharing their stories and looked forward to helping each other become better 

writers and storytellers. 

 

  

Figures 5 and 6: Students provide project feedback and share small moment 

ideas with one another. 

 



14 

“Technology alone isn’t going to improve student achievement. The best combination is 

great teachers working with technology to engage students in the pursuit  

of the learning they need.” 

–Arne Duncan, Former U.S. Secretary of Education 

The guiding question of my research focused on whether or not the incorporation of digital 

storytelling played a role in building students’ self-confidence while also enhancing their 

literacy skills. As a teacher-researcher, navigating the balance of the use of digital tools with the 

focus of literacy skills instruction was precarious at times. As a content area teacher, it was 

imperative that my students were mastering concept and skill; yet, as a researcher, my hope 

was to provide an instructional opportunity that allowed for student growth outside of what 

may be deemed typical resource support and instruction. As mentioned previously, almost 

every student in my reading group had an identified profile that could make learning to read 

and write challenging. My hope was that the incorporation of digital tools would empower 

students in the writing process and alleviate the undo stressors that reading and writing often 

impose.  

Every couple of weeks the boys were introduced to a new digital tool. The intent was the 

integration of the tools in order to accompany and complement their stories. Based upon 

observation, student engagement, the successful completion of student products, and follow-up 

conversations and surveys, it was clear that while value was established, it was not necessarily 

found in all of the digital tools utilized. In fact, of all the tools employed, students reflected on 

the benefits of using the voice typing tool on Google docs the most. When asked why the voice 

typing tool was so helpful, one student commented that, “sometimes if you’re trying to write 

something down sometimes you forget.” Another student supported this statement, when he 

said, “It’s actually easier to read my story with my mouth instead of putting it down on paper. I 

just read it.”  

As for other aspects of the introduced digital tools, several participants agreed that they “liked 

the technology.” One student said that he liked the access to feedback from me using the 

comment and suggestion tools, also an option found in Google docs. A few boys echoed this 

opinion. Additional feedback from the final survey was interesting. When the boys were asked 

if they would rather tell their story using a digital tool, the majority of the boys either strongly 
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agreed or agreed, while two boys remained undecided. In a subsequent question, participants 

were asked if they thought that their stories were better due to the use of digital tools. Again, 

the majority of the boys agreed with this statement, but one third of the boys remained 

undecided or disagreed with this statement. Additional follow-up questions may have teased 

out these responses, but at this point, they were not part of the survey. A few days later, 

however, during our last class talk, all participants unanimously agreed that their writing 

would not be as good now if they had not incorporated digital tools into their storytelling.  

 

 

 

 

 

 

 

 

Figures 7 and 8: Students use digital tools to enhance their learning. 

Conclusion 

At the onset of my action research, I had assumptions and hopes. Initial interviews caused me 

to question many of those hopes, but as the boys grew more excited and began to reveal more of 

themselves in each lesson, I knew that regardless of the final outcome, growth in both skill and 

confidence would be displayed to some degree. Data from the post-action Writer Self-Perception 

Scale supported this sentiment. As mentioned previously, three of the scale’s five categories are 

most relevant to my research: Observational Comparison, Social Feedback, and Physiological 

State. With regards to Observational Comparison, while all nine boys’ scores remained in the 

low to average range, six of the boys’ scores increased. Similar results were gathered in the 

Social Feedback category with five boys showing growth. Finally, the data collected from the 

Physiological State showed that six boys’ scores rose, with two escalating to the high range.  
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While every storytelling lesson and digital tool implemented may not have suited the desires of 

every boy, in the end, all but one student pronounced that not only did they feel that their 

writing was better now than it used to be, but that they were also more comfortable writing in 

general. This was progress and exactly what I set out to discover. Classroom instruction is far 

from one-size-fits-all and managing the perfect balance of content instruction and technology 

can be challenging but acknowledging learning profiles while remaining flexible in 

instructional practice and in thought allows student opportunity for academic and emotional 

growth. My hope is that I have provided my students with the tools to feel confident in 

themselves as both students and storytellers.  

Reflection 

As I reflect on my experience and the action research cycle as a whole, I cannot help but feel 

great pride in all that my students accomplished. Willing participants from day one, they never 

shied away from the challenges set before them. As we embarked on this journey together, I 

admittedly had doubts. How was I going to keep up with so many deadlines? Was this work 

even going to make an impact? Was I going to be able to adhere to our curriculum pacing 

guide, meet the needs of my students, and truly investigate my guiding question? Pushing 

those fears aside, I granted myself permission to live in the moment and let my students set the 

tone for our time together. We did not rush through assignments. We took the time to enjoy and 

explore mentor texts. We shared our work and reflected on how to make it better. We learned 

how to use and integrate new digital tools and how to push ourselves out of our comfort zones, 

myself included. While some days proceeded better than others, in the end, I am truly grateful 

for having had this experience. As a lifelong learner, it reenergized me and my instructional 

practice. As an educator, it reminded me of why we do what we do. In the end, hopefully my 

students will remember that they, too, have a story to tell, and as Brene Brown suggests, one 

that should be told with their whole heart. 
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Appendices 

 

Writer Self-Perception Scale Data 

High =    Average =  Low =  

 

↑ = Increase ↓ = Decrease  ↔ = No Change 

Student A: October 2018 January 2019 

General Progress 38/40 32/40 ↓ 

Specific Progress 35/35 28/35 ↓ 

Observational Comparison 29/45 30/45 ↑ 

Social Feedback 30/35 25/35 ↓ 

Physiological State 25/30 24/30 ↓ 

 

Student B: October 2018 January 2019 

General Progress 35/40 36/40 ↑ 

Specific Progress 31/35 29/35 ↓ 

Observational Comparison 27/45 29/45 ↑ 
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Social Feedback 23/35 25/35 ↑ 

Physiological State 20/30 23/30 ↑ 

 

Student C: October 2018 January 2019 

General Progress 39/40 35/40 ↓ 

Specific Progress 32/35 31/35 ↓ 

Observational Comparison 28/45 34/45 ↑ 

Social Feedback 30/35 31/35 ↑ 

Physiological State 18/30 25/30 ↑ 

 

Student D: October 2018 January 2019 

General Progress 39/40 33/40 ↓ 

Specific Progress 26/35 28/35↑ 

Observational Comparison 36/45 34/45 ↓ 

Social Feedback 35/35 33/35↓ 
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Physiological State 21/30 20/30 ↓ 

 

Student E: October 2018 January 2019 

General Progress 40/40 39/40 ↓ 

Specific Progress 35/35 31/35 ↓ 

Observational Comparison 31/45 33/45 ↑ 

Social Feedback 32/35 28/35 ↓ 

Physiological State 27/30 30/30 ↑ 

 

Student F: October 2018 January 2019 

General Progress 38/40 40/40 ↑ 

Specific Progress 35/35 31/35 ↓ 

Observational Comparison 24/45 29/45 ↑ 

Social Feedback 31/35 26/35 ↓ 

Physiological State 21/30 23/30 ↑ 
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Student G: October 2018 January 2019 

General Progress 35/40 31/40 ↓ 

Specific Progress 28/35 24/35 ↓ 

Observational Comparison 30/45 26/45 ↓ 

Social Feedback 23/35 22/35 ↓ 

Physiological State 15/30 16/30 ↑ 

 

Student H: October 2018 January 2019 

General Progress 35/40 38/40 ↑ 

Specific Progress 25/35 32/35 ↑ 

Observational Comparison 35/45 29/45 ↓ 

Social Feedback 29/35 31/35 ↑ 

Physiological State 28/30 30/30 ↑ 
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Student I: October 2018 January 2019 

General Progress 40/40 35/40 ↓ 

Specific Progress 27/35 27/35 ↔  

Observational Comparison 20/45 27/45 ↑ 

Social Feedback 11/35 23/35 ↑ 

Physiological State 26/30 21/30 ↓ 
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Post Action Research Student Survey Data 
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Post Action Research Student Survey Data 

 

 Strongly Agree  Agree  Undecided  Disagree  Strongly Disagree 

 Storyboard That  Wixie  Seesaw  Podcast  Green Screen  iFunFace 
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