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Abstract 

In October 2018, eighteen Grade 8 Spanish students participated in a two-month, empathy-

based storytelling unit created under the theme, #NoMoreBullying. We examined the degree to 

which the boys' ability to empathize shifted after hearing tales of bullying from a range of 

people—both fictional and non-fictional—and then retelling a classmate's personal narrative in 

the first person as if it had happened to them personally. We collected and analyzed data 

through questionnaires, reflective journals, writing samples, daily conversations, and exit 

interviews. While we expected that the boys would experience greater growth through stories 

closer to home, several unexpected findings arose. The boys used more nuanced and emotional 

language when recognizing emotions in themselves and others, and demonstrated greater 

perspective-taking ability, delayed judgment towards others and selves, and, ultimately, 

articulated their ability to feel with others. The findings also suggest that the type of story 

mattered greatly. The boys demonstrated the most significant changes in the final stages of the 

research, changes that still resonated with them months later. The data had significant 

implications for future pedagogies. Given the boys all reported their desire to express 

themselves and the lack of opportunity to do so, we are confident that this work belongs in all 

schools, across all disciplines, and throughout all grades. Teachers can certainly put empathy 

through storytelling at the core of their curriculum. 

Glossary 

Personal Narrative: Any story based in the reality of each student’s personal experience with 

bullying, whether as victim, bully, bystander, or upstander.  
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Empathy: According to A Concept Analysis of Empathy by Theresa Wiseman (1996), empathy 

encompasses four abilities: perspective taking, staying out of judgment, recognizing emotion in 

others, and feeling with others. Further, we strove for intentional empathy, meaning boys self-

regulate and actively decide to empathize in everyday interactions. 

 

 

Affective Empathy: The direct experience of unpleasant feelings or distress on seeing another’s 

circumstance (Ansbach, 2012, p. 88).  

Cognitive Empathy: The ability to understand or identify what someone else is feeling, or “social 

inferencing” (Ansbach, 2012, p. 88) 

Bullying: An abuse of power with three criteria: repeated over time, an imbalance of power, 

intentionality.  

Vulnerability: uncertainty, risk, and emotional exposure. (Brown, 2018) 

Introduction 

In recent years, we have noticed a shift in our students’ ability to connect with themselves, 

express emotions, and empathize with others. To create tomorrow’s global leaders, therefore, 

we must help boys become more in touch with themselves and their local communities, where 

they can safely make and grow from mistakes. To facilitate this, we created a four-part 

framework for teaching empathy. The third phase of this framework, utilizing personal narratives 

about bullying, formed the focus of our action research. 

Canadian researcher Tracy Vaillancourt (2015) evaluates the long-term negative consequences 

of pervasive peer victimization in schools. Studies show that boys engage in bullying more than 

girls, and bullying is more likely in single-sex schools. Boys tend to externalize the abuse, getting 

mad rather than sad, but in ensuing years they internalize their problems. If educators can give 

students tools to express emotions and find outlets for resolving their problems, we can help 

prevent the long-term negative consequences of bullying.  
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Teachers have the unique opportunity to foster empathy in their students, cultivating a 

community of willing listeners and caring citizens. However, giving and receiving empathy takes 

practice. As one receives empathy and its rewards, giving it becomes easier. Through 

storytelling, students can actively rehearse emotions, vulnerability, and trust-building. Students 

can assume new identities in stories, allowing them to change perspectives and identify 

emotions. Additionally, writing and sharing stories fosters healthy peer relationships, ultimately 

creating a culture of kindness.  

Lastly, by focusing on bullying, we sought to build shame resilience. Brené Brown's (2018) 

research highlights that gender and shame go hand-in-hand. Males are pressured not to be 

perceived as weak. When boys feel ashamed, they do one of two things: they try to distance the 

shame by silencing and hiding it, or they use shame to fight shame by bullying. We need to help 

our boys develop shame resilience to respond with awareness and self-compassion. By 

practicing intentional empathy, they can. 

Our project explored how teachers can intentionally scaffold the building blocks of empathy into 

storytelling via the research question: How does the sharing of personal narratives foster 

empathy in Grade 8 boys?   

Literature Review 

Empathy 

Our literature review illuminated both a problem and a solution for educators: empathy among 

students seems to be in decline and storytelling is a promising catalyst to regain empathy. 

Anyone who experiences the birth of a child knows that human beings are innately wired for 

empathy, even in the first moments of life. One study showed that day-old babies cried when 

listening to other newborns’ distress but showed no response on hearing their own recorded 

cries or that of an 11-month-old (Martin & Clark, 1987). However, that empathy instinct stalls 

without purposeful cultivation. Several factors explain the recent empathy deficit, including 

parenting styles, especially with boys, lack of explicit teaching of empathy in schools, the 

contemporary environment, and higher levels of childhood stress and anxiety. 
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A cornerstone of empathy is the ability to identify, comprehend, and express emotions. Parents 

are crucial to the socialization of their children’s emotions. Studies find that girls are taught to 

identify and respond to emotions more explicitly than boys. Kuebli and Fivush (1992) found that 

mothers talked more about emotions and used more “emotion words” than fathers. Both used 

more emotional utterances when discussing sad events with daughters than sons. Borba (2017) 

explains the impact: “We discuss the causes and consequences of the emotions more with boys 

and leave out crucial clues that might help them learn emotional literacy” (p. 17). Emotional 

literacy is paramount to building empathy. She asserts that “small, unintended parenting 

responses can give our kids the wrong idea that girls should be more sensitive, while boys 

should control their emotions” (p. 10), thereby hampering boys’ emotional development.  

Though social-emotional learning is considered a “soft” skill, the research demonstrates the 

need to make it the core of our work. We asked: how can educators fill the gaps in boys’ 

emotional literacy, a fundamental building block of empathy? How can we make empathy 

relevant to their lives? 

Focusing on the home is not enough. We must consider how our world has changed. Today's 

adolescents grow up in a different world than previous generations. They are flooded with 

information, influenced by social media, and spend less time connecting with others. Young 

people grow up in a self-absorbed world. Michele Borba (2017) in Unselfie coins the term “the 

Selfie Syndrome” and explains that “the condition is all about self-promoting, personal 

branding, and self-interest and exclusions of others’ feelings, needs, and concerns” (Borba, 

2017). Our students live in a world that pulls them from engaging in authentic communication 

and self-reflection. Borba implores us to unselfie this generation and actively re-introduce 

empathy into their interactions. Borba goes on to discuss how “self-absorption kills empathy, 

the foundations of humanity, and it’s why we must get kids to switch their focus from ‘I, Me, My, 

Mine’ to ‘We, Us, Our, Ours’.” 

Adolescents also deal with higher levels of anxiety and stress, greatly affecting their response to 

the world. Sapolsky (2015) argues compellingly that stress interferes with one’s empathetic 

response, citing Martin and Mogil’s findings that when we are stressed, our brains secrete 

hormones altering our brain function and "disrupt aspects of learning and memory, impair 
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judgment and impulse control, and increase the risks of anxiety and depression. As it turns out, 

the hormones also disrupt aspects of empathy" (para. 3). In our reflection phase, our boys 

referenced that the project came during their stressful high school application process, and they 

assumed it was purposeful because it helped.   

Borba (2017) also discusses the anxiety and empathy relationship. Anxiety makes it difficult for 

us to take new perspectives, causes us to ignore others' feelings and increases egocentrism, thus 

widening the empathy gap. These findings affirm that children find it more difficult to recognize 

others’ suffering and to empathize while dealing with their daily stresses. Further, Borba 

suggests the importance of teaching adolescents strategies to maneuver around stress and 

anxiety and to identify stress triggers and solutions, insisting that “empathy can be instilled, and 

is composed of teachable habits that can be developed, practiced, and lived” (p. xiii).  

Storytelling 

Understanding that empathy is declining, but teachable, educators must question how we can 

instill these habits. Much research highlights storytelling for its ability to elicit transportation, 

activate the brain towards action, and ultimately take students from cognitive to affective 

empathy, thereby pushing them to help themselves and others.  

In Wired For Empathy: How and Why Stories Cultivate Emotions, Firth (2015) asserts that stories 

effectively foster empathy for three reasons: they transport us and therefore generate empathy, 

encourage action to help others, and highlight biases and foster inclusiveness. These outcomes 

require intent in the writing of the story. Emotional and mental transportation, entering the 

characters' world, is integral in developing the empathic connection. We, therefore, scaffolded 

the writing process to amplify opportunities for successful transportation. 

Well-crafted stories cultivate the neural foundation for empathy by activating different parts of 

the brain. Researchers have found that a story’s structure is important in evoking empathy. To 

release oxytocin, the author must build tension to release stress hormones, thereby holding 

attention to draw the reader into the characters’ world to facilitate transportation. The reader 

thus connects more deeply with the character’s challenges. Oxytocin enhances people’s abilities, 
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such as compassion and generosity, which makes them more likely to help someone (Zak, 2013).  

So, how can we provide transportation to our boys? 

To cultivate empathy, we must start close to home. For our boys, home is their city, school, and 

the cell phone that lives as an extension of themselves. While cell phones serve to connect, they 

often provide a faceless platform to mistreat others. With bullying on the rise, we believed this 

topic would hook our boys. Ansbach (2012) too believed that empathy could be fostered 

through tales of bullying. She had students engage with personal narratives and then recast 

from any character in the story, a concept that has garnered attention through the website, 

Narrative4.com (2017). This increased the probability of increasing affective empathy (p. 89). 

Additionally, Grant Wiggins (as cited in Ansbach, 2012) asserts that recasting “offers students a 

chance to see how effectively they can retell the story and persuade their own readers to 

affective empathy, to make their peers feel as moved as they were” (p. 91).  

While many studies have confirmed that storytelling increases empathy, both through listening 

to and telling, personal narratives, we found none that measured a change in empathy going 

from listening to another's story to telling one's own. One study did, however, allude to the 

potential shift in empathy given the proximity of relationship of the person in question. Martin, 

et al. (2015) found that people experienced an emotional contagion of a friend’s pain, but not 

the pain of a stranger. When researchers increased the relationship by having participants play 

together for fifteen minutes, empathic emotional contagion was elicited. The participants went 

from what Maxwell and DesRoches (as cited in Ansbach 2012) call cognitive to affective 

empathy. They went from understanding another’s distress to wanting to do something to help. 

As this was our goal, this finding was a main driver in our research.  We took our work a step 

further, however, by having our students write personal narratives about bullying, sharing with 

someone they knew, and then recasting into the first person. 

Research Context 

We randomly selected a group of 18 Grade 8 Spanish students from the Allen-Stevenson School 

in New York City. Founded in 1883, Allen-Stevenson serves boys from Kindergarten to Grade 9. 

Its mission is to educate "gentleman and scholars...who will move through life strongly and 
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rightly." In the school's newest Vision Statement, its pedagogical practices aspire to "build boys 

who make the world a better place." Two separate Grade 8 cohorts of 15 students each 

participated in the action research; however, data was only sourced and used from the randomly 

selected group. The research was conducted during class, which met three times weekly. 

Participants had taken Spanish for seven years and had the necessary skills to participate in the 

research project.  

The Action 

Phase 1: Exposure to stories of bullying through books, TV, and news stories. 

Phase 2: Exposure to a story of bullying to someone in our community. 

Phase 3: Writing one’s personal narrative of bullying through scaffolded drafts to facilitate 

transportation. 

● Draft 1: What happened? (The action) 

● Draft 2: Who were the players involved? (Character development) 

● Draft 3: How did the characters feel? (Their emotions, gestures, posture, tone of voice, 

etc.) 

Phase 4: Sharing of personal narratives with a partner in three iterations. 

● First reading: Students just listened 

● Second reading: Students sequenced images to demonstrate understanding of the story 

● Third reading: Students sat face to face and told the story by making eye contact, 

watching for facial expressions, and listening to the tone of voice, etc. 

Phase 5: Students took time to process their partner’s story. They then made videos, retelling the 

partner’s story in the first person as if it had happened to them.  

Data Analysis 

We used various data-collecting techniques to ensure credibility, authenticity, and 

trustworthiness in our research. We collected data through a baseline survey, interviews, 

questionnaires, conversation classes in groups, observations, work samples, reflective journals, 
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and a concluding survey and exit interview. Taking into account that empathy is a multi-faceted 

ability requiring many different skills, we pulled from, and modified, various existing empathy 

scales, aligning the prompts with Wiseman’s (2018) qualities of empathy: perspective taking, 

staying out of judgment, recognizing others’ emotions, and feeling with people. These building 

blocks were embedded and scaffolded into the five phases of the action.  To avoid "response 

burden," the baseline scale was only administered at the beginning and end of the project. 

Questions were taken from the following validated measurement scales: The Toronto Empathy 

Questionnaire (2009), Interpersonal Reactivity Index (1980), and The Emotion Specific Empathy 

Questionnaire (2014).  

Field notes and anecdotal observations were integral in our analysis of the language our boys 

used, in both English and Spanish. Students engaged in discussions, reacted to others’ 

experiences, and shared personal tales about bullying. Conversations and reflection classes were 

recorded and transcribed when relevant through the lens of the four attributes of empathy. We 

thematically categorized our data this way, and emerging themes, both expected and 

unexpected, arose.  

Exit interviews were conducted as the research project approached completion. To elicit 

honest feedback, students chose random questions for one another. They were told to 

approach it conversationally. Once their body language relaxed, we, the researchers, asked the 

boys open-ended questions about the process and pedagogy, plus any individual shifts in 

empathy they felt throughout. The most honest and deepest reflecting happened in this 

collaborative setting. Seeing another boy being vulnerable and sharing gave permission to 

others to do the same. Here, and through journal writing, changes in empathy became most 

evident.  

Discussion of Results 

Data analysis evidenced the four themes: perspective taking, recognizing emotion in self and 

others, staying out of judgment, and feeling with others. Additionally, unexpected themes 

emerged throughout the process and during the final reflections including the ability to forgive 

personal wrongdoings, preparation for future schools, the ability to both practice and receive 
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empathy, and the cathartic nature of storytelling. These will unquestionably impact our future 

teaching practices. 

When we asked, “Do you think boys in boys’ schools can show their emotions freely?” a large 

majority of participants responded without hesitation that they did not. A resounding sentiment 

was, as one boy expressed, “They feel like they have to be strong and they can’t sort of like feel 

weak to everyone else cause they might be an even bigger target.” Another boy highlighted that 

“angry and happy” emotions are more acceptable than “sad or depressed,” which, he said, “you 

tend to hide more.” When asked where these beliefs came from, one boy said, “I think that there 

is definitely a social norm that men have to be really masculine and have to be, act strong and 

sometimes I think that’s probably a bad thing.” In the beginning, boys were asked if they 

believed that schools should teach empathy. The responses were split with almost half the boys 

saying that empathy cannot be taught, or it is the job of parents. At the project’s end, however, 

almost all of the participants said that boys should learn to be in touch with their emotions, they 

need help coping socially, and therefore empathy should be taught in schools. 

Recognizing Emotions in Self and Others Through Storytelling  

We conducted a social experiment about insults to help students connect with their own 

emotions and see similarities of emotions amongst the group. We aimed to expose shame 

triggers, engage in trust-building communication, and allow for vulnerability at the start, setting 

the tone for the work and reflection that followed. The exercise resonated with the boys.  

To ensure the boys had the Spanish necessary to articulate their emotions and those of others, 

we created a nuanced Spanish vocabulary list based on Plutchik’s Wheel of Emotions stemming 

from eight basic emotions: anger, disgust, fear, anticipation, surprise, joy, sadness, and trust. 

Vocabulary building games and interpersonal activities helped boys internalize this language. 

Once everyone scored 90% or higher on a vocabulary quiz, we began implementing the action.  

A significant change we observed was the language the boys used to express emotions. In their 

Spanish work and their English reflections, the boys went from using vague and generalized 

language, such as "he is sad" or "she is happy," to more nuanced language, such as "he seems 

ashamed," "she is looking forward to something," or "she looks insecure and anxious." When 
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hearing bullying stories of strangers, many boys initially said they felt sad. By the end, when 

boys were asked to assess their own emotions, they began using language, such as, "it felt really 

vulnerable to share." The words "alone," "weird," "uncomfortable," "relieved," or "better" 

occurred often. We believe that the more familiar the emotion was to the boy, the more deeply 

he was able to identify it in himself and only then in others.  

 Emotions were scaffolded into the writing process. In first drafts, boys were asked just to write 

"what happened." Second drafts built on this, adding emotions. Explicit direction to assign 

nuanced emotion to characters helped the boys tap into their own emotions and connect with 

those in others.  

 Without being prompted, many boys shared that they noticed shifts in their partner while 

sharing their personal narratives face-to-face. Several said that the connection helped them to 

feel another's emotions because they were able to read the tone of voice and use body 

language cues. They also referenced their partner's voice, eye contact, posture, and facial 

expressions. "My partner felt emotional during the retelling of the story. I could tell because of 

how he changed his voice's pitch and inflection in certain parts. In the more intense parts, he 

also changed his posture." Another even spoke of his intuition when it comes to reading 

emotions: "My partner was mildly confident and casual. I could tell from intuition. His body 

language was calm. His emotions stayed the same. His voice was mainly monotone." We noticed 

in day-to-day interactions that our boys used more eye contact, more head-nodding to show 

connection, and they physically turned towards one another more.  

Perspective-Taking  

The ability to change perspectives needs to be explicitly taught and rehearsed frequently to 

become instinctive. The boys, therefore, were given multiple opportunities to put themselves in 

others’ shoes through activities that asked them to stop, reflect, and consider another’s 

experience. 

Post-action interviews demonstrated that storytelling promoted perspective-taking.  The act of 

writing and rewriting a past moment allowed our boys not only to see a story from different 

perspectives but also to consider their own biases. One boy expressed: 
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 When it happens to just you, you only see your side of it and may exaggerate 

some parts and may not really focus on some other parts and you kind of change 

the situation to what you might have wanted it to be. When you write the story 

from different perspectives, you can discover more about the story and what other 

people were thinking and get a better perspective [of the situation].  

The most authentic shifts in perspective occurred when students were introspective (versus 

listening passively) while sharing personal narratives, especially when they used “I” while 

retelling these narratives.  Perspective-shifting was also evident when boys shared their stories 

in pairs and then retold their partner's story in the first person. This was the most effective 

activity. As one boy expressed, "When you had to retell your partner's story you could really be 

in those shoes and you could kind of learn from that situation and really feel.…[You] feel 

vulnerable cause it’s like you’re telling something that happened that’s bad and it’s coming from 

the first person, so it sounds like and feels like it’s your story even though it’s not. It makes you 

vulnerable and teaches you, if you bully someone how these things affect them and it just really 

puts it in perspective. I really felt the weight.” 

One boy shared, “What I learned is actually to see from the perspective of the bully. Cause often 

people that are bullies are actually hurt inside. They’re actually just looking for short term 

pleasure... writing allowed me to see from that perspective.” Another boy similarly expressed 

that writing how he behaved as a bully forced him to consider how his actions affected 

someone: “It made me put myself in his shoes and see how he might have felt during that time, 

instead of me just saying, well it’s not going to affect me. But it’s like he has to suffer through 

that.” 

Staying out of Judgement by Writing  

We interwove activities that illuminated innate biases and preconceived notions throughout the 

unit. Before meeting characters, students were asked to pre-judge them from their appearance, 

utilizing their personal experiences and preconceptions in doing so. Throughout the process, 

boys went from categorizing behavior and people through binary constructs (e.g. "good" or 
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"bad") to seeing the grey areas in between. The boys came to see where and how they judged 

people, and also saw people more completely, understanding that no one is just one thing:  

Learning the why of the story and not just the what of what happened. … I thought 

I understood the story when he told it to me initially, but when I wrote it, I could 

see that it wasn’t the bully who was the bad person, there was no bad person. It 

was just that this bully had things going on, had a lot of pent up anger where if 

you’re just hearing the story you are barely scratching the surface.  

Feeling with People  

One student articulated, “We are designed as social creatures. When one person suffers, we all 

suffer.” Our analysis supported our theory that to feel with others, boys needed to feel with 

themselves and to feel with others at this developmental stage, it has to be deeply personal and 

close to home. We asserted this was the only way to take our boys from cognitive to affective 

empathy. 

To begin, stories from movies, books, and YouTube were shared. Many boys discussed how little 

an impact that had on them. “Movie characters are created for you to care about in the short 

term because they are not real.” This was reiterated by many participants, “Movies are not real 

so you don’t feel the same level of emotions,” “I didn’t really feel anything with those and 

obviously they were stories of how someone was feeling so I felt something. But it wasn’t just 

anything I could connect with.” As expected, the type of story mattered and had a direct impact 

on empathy.  

We next shared a bullying story written by an Allen-Stevenson alumnus when he was in Grade 8, 

and boys began to feel with others. "I feel like that kind of resonated with me because I didn't 

really know about anything that serious. But again, once you heard the story of someone in your 

own grade that's when it really changes … that’s something that is very serious.” Unexpectedly, 

the word “close” or “closer” emerged in much of the boys’ reflection. “Knowing that it is a 

student at A-S, that can change a lot of things. Rather than like seeing something on YouTube 

or listening or reading a book…. It's closer, it makes you think that this could happen to me.” 
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Another boy shared, “As it got to Allen-Stevenson, it got closer to home.” The closeness of the 

story to the reality in which the boy was living made it resonate more deeply. 

Almost all participants acknowledged in their post-action write-ups and exit interviews that the 

last two phases–sharing their personal narrative and retelling their classmates’ in the first-

person–allowed them to connect most with the other’s feelings. Boys remarked that listening to 

their partner’s story was the most impactful exchange of storytelling as the face-to-face 

exchange contextualized the story so they could recognize their partner’s feelings from facial 

expressions and body language.  

The final assignment asked boys to “carry one another’s stories,” where they described the 

experience with the most empathy and identified their own shifts in empathy. “When you retell 

it, you feel like you’re the person who is being affected. So it makes you really think in your 

perspective and their perspective. It molds the two together to like a logical and emotional 

response.” Using the first-person for someone else’s story was a powerful tool for empathy: “I 

could feel what my partner must have felt during that situation because I acted like it was me in 

that situation for a moment and I could really step into his shoes. It was different than other 

bullying stories I have heard in this unit before.” Another boy spoke about experiencing the 

discomfort of his partner in the retelling, “I felt very vulnerable even though the story is not 

mine. When you dictate a bad experience from the first person, no matter whose experience it is, 

you feel vulnerable and uncomfortable.” 

Emerging Themes We Did Not Expect 

While analyzing our data, some unexpected themes emerged. Boys not only disclosed how the 

act of writing a personal story helped them to develop empathy for their younger selves, but 

also indicated that it provided relief for mistakes they had made in the past. The cathartic nature 

of sharing stories where the boys were not “their best selves” gave them a safe place to share. 

Brené Brown (2018) identifies one of the major deterrents of empathy as shame. She asserts that 

people can be taught shame resilience through practice:  

Shame resilience is the ability to practice authenticity when we experience shame, 

to move through the experience without sacrificing our values, and to come out on 
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the other side of the shame experience with more courage, compassion, and 

connection than we had going into it. Ultimately, shame resilience is about moving 

from shame to empathy- the real antidote to shame. (p. 136).  

When the boys were asked to share a personal experience with bullying, many commented that 

re-processing the event, especially if they came at it from a place of vulnerability, took them 

from shame to self-compassion to empathy. Interestingly, some boys even used the words 

“shame” and “ashamed.” Said one boy, “I was questioning what I was thinking in that moment 

and I realize actually after I wrote my story how I immediately regret my decisions. Just even 

now, I’m kind of feeling shameful...I know now not to be so impulsive.” The process of our action 

provided the boys with an opportunity to reflect and forgive themselves. Many boys talked 

about forgiving their own mistakes, and one even said he thought it was our purpose behind the 

unit. 

Conclusion  

Introducing the boys to an amalgam of stories about bullying was fundamental in making our 

action successful. It was also essential that the boys were given the language necessary to 

express their emotions, with opportunities to rehearse using it in an environment where they 

felt comfortable talking about themselves and their experience 

While we witnessed and deciphered an increase of empathy in boys, it should be noted that 

the way in which stories were presented scaffolded their ability to empathize with others. The 

type of story mattered and elicited different attributes of empathy. We found that by exposing 

students to more distant stories about bullying first, and then introducing more familiar stories 

next, gave boys the tools necessary to write personal narratives about bullying.   

 All writing can be scaffolded to center empathy. We separated facts and emotions and boys 

wrote their drafts in stages. Participants reflected and mentioned that by the second draft, they 

were able to put themselves back in that moment and feel again. Boys may be reluctant to tap 

into their vulnerability, but they can start with the basics and build it up. As a result, in the final 

two phases of our action, almost all participants displayed and communicated an increase in 

their ability to connect with each other's feelings. The final phase revealed the greatest 
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increase in empathy. Boys were able to connect and "carry each other's stories." 

Reflection Statement 

This project informed us immensely as educators and exposed the importance of giving boys 

the opportunity and tools to talk and write about their emotions and experiences.  We cannot 

turn a blind eye to the emotional needs of our boys and should purposefully and continuously 

be considering how we can address these needs in our classroom. Social-emotional learning is 

central to creating global leaders of tomorrow. For students to learn, they need to be healthy 

in their minds and bodies, and happy in their hearts. They need to feel safely connected to be 

their authentic and ever-evolving selves. "We are hardwired for connection. From our mirror 

neurons to language, we are a social species. In the absence of authentic connection, we 

suffer. And by authentic, I mean the kind of connection that doesn't require hustling for 

acceptance and changing who we are just to fit in." (Brown, p. 25). Educators can and should 

establish spaces in which their students no longer need to hustle for acceptance. 

We loved being able to work with the IBSC and connect with other teachers of boys around the 

world. The process of undergoing action research was truly powerful for us as pedagogues. It 

forced us to pause, reflect, and go deeper than we had before. This work has become so near 

and dear to our hearts that we have begun to present it at national world language conferences 

and are looking forward to developing it even further. We are eternally grateful to the 

supportive members of our school who made this happen, especially Steven Cohen and David 

Trower. Muchísimas gracias. 
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