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Abstract 

There is a unique sense of belonging when one is a member of a boarding school; the buzzing community 

helps boys thrive and become the men they want to be. Yet, in such an environment, is there time and 

space for boys to engage in such reflection? 

This is what I wondered when I became the tutor of seven boys in Year 10 and four boys in Year 11. The 

boys’ demanding timetables allowed little time for safe, in-depth conversations. To be emotionally 

healthy, however, and able to formulate their own solutions to issues they may encounter, the boys 

needed a forum to exercise their emotional voice. For this action research, I looked into the specificity of 

male emotional intelligence and discovered that boys are more likely to open up while walking with a 

peer and being equipped with coaching techniques as a tool for conversation. Once a week, after some 

brief training with professional coaches, the students took part in a “Walk and Talk” session with a peer 

followed by some time reflecting in a journal to record their thoughts. The students completed 

questionnaires, both pre- and post-intervention, while data were also collected through interviews and 

group reflections.  

Findings demonstrated that the “Walk and Talk” sessions had many positive effects on the boys’ well-

being. Most boys opened up successfully and were empowered by being able to help their peers. It 

allowed them to relax and become more productive. That said, if I were to continue these sessions with 

my tutor group, I would only have one 25-minutes long session a month and would look into the reasons 

why the younger boys were more reluctant to participate. Nevertheless, the study supported the use of 

“Walk and Talk” sessions across the school and the use of coaching of boys to be better equipped to listen 

and be listened to. The well-being of our boys is a priority; let us give them tools.   
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Glossary 

Well-being: “a state of being healthy, happy, or prosperous; physical, psychological, or moral welfare.” 

(Oxford English Dictionary 2014). 

Coaching: “A one to one conversation focused on the enhancement of learning and development through 

increasing self-awareness and a sense of personal responsibility, where the coach facilitates the self-

directed learning of the coachee through questioning, active listening, and appropriate challenge in a 

supportive and encouraging climate [...] focusing primarily on strengths and existing resources. The sense 

of personal responsibility can emerge from the non-directive approach of the coach or a recognition that 

the coachee is best placed to effect the changes that they would like to see” (van Nieuwerburg 2012, p. 

18). 

Peer partnership: The intervention focuses on boys’ agency as they become the experts able to take 

greater control of their emotions. After the initial training, the “Walk and Talk” sessions solely occurred 

between boys.  

 

Introduction 

A functional pastoral side of a school is crucial for young men to become healthy young adults. In 

secondary education, the learning of a subject with the objectives of gaining good results in examinations 

is not the only learning that takes place. Boys learn to develop social skills, to be aware of others and 

more importantly to learn how to be themselves. In an incredibly busy school like Eton College, boys are 

surrounded by peers and adults throughout the day and rarely find that they have the opportunity to stop 

and reflect. They are under immense pressure to perform daily and at times it can be overwhelming. In the 

past, a boy’s sense of feeling overwhelmed would manifest itself in our tutorials and his peers would not 

always react in the most helpful manner. I started to think, therefore, about a way to make our tutorials 

more meaningful and help those voices to be heard, for those feelings to be validated, and for solutions to 

be found to further empower these young men.  

Background 

Tutorials in Eton College are an important aspect of boys’ pastoral lives where they are given the chance 

to spend time each week with their tutor group in the home of their tutor. This gives boys a chance to 

unwind and share time away from classrooms, boarding houses or uniforms. The idea is to develop a true 

sense of trust within the tutor group. Personal, Social, Health and Economic (PSHE) topics such as 
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citizenship, adolescent health and the environment are discussed around a cup of tea allowing for the 

boys’ voices to be heard without judgement.  

But is this the best use of tutorial times? While tutors are also encouraged to take boys out for dinner, to 

cook or to play games, all of which contribute towards making Eton a unique place in its approach to 

pastoral care, it still means that students are under the pressure of a group of boys and a tutor they have 

not chosen. While it is meant to create a positive and warm environment for exchanges, boys still have to 

perform and put on a brave face. Hence, I was interested in creating a different means for tutorials, with 

less peer pressure and a space for safer conversations; conversations where the boys could find ways to 

better support one another and for their voices to be empowered among themselves in smaller yet safer 

groups. 

Research Question 

How do peer-to-peer outdoor “Walk and Talk” exchanges in pastoral sessions enhance the emotional 

well-being of boys in years 10 and 11? 

Action Research Methodology 

Action research allowed for a small case study to examine the impact of a different approach to the use of 

tutorials on empowering boys’ emotional voices. It gave the incentive to research the literature on 

“boyology” and thoroughly plan an appropriate intervention with boys’ emotional intelligence in mind 

without imposing my own solutions as a female tutor. 

Literature Review 

It is becoming increasingly difficult to articulate an accurate definition of what it means to be a boy. 

Being a boy can be confusing, especially when studying in a highly competitive school where time to 

reflect upon oneself is limited. While Cox (2018) recognises that, “being observed having strong 

emotions is a point of sensitivity and discomfort for many boys” (p. 34), Sax’s (2017) “magical thinking” 

(p. 32) where “boys seem to think that they can make a problem disappear by refusing to acknowledge it” 

must be discouraged. The main purpose of this action research was to engage boys’ emotional voice while 

recognising the importance of their gender. It is crucial for adults to assist boys in giving them the space 

and the means to exercise their emotional voice, challenging this very “magical thinking” and allowing 

boys to create meaningful relationships with their peers. Sax (2017) agrees that “boys need to learn a 

more open and receptive communication style and ... learn how to signal to other kids” (p. 21), but he also 

warns that “safety and trust are essential ... to get past their sense of vulnerability” (p. 55). Cox (2018) 

puts it well when he writes: 
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Just because adults want a stronger relationship ... doesn't mean boys want the same. 

Mostly they are a little scared of getting too close to adults and would rather remain 

somewhat undercover. (p. 1) 

Adults need not take on the responsibility of encouraging boys to communicate openly. Research 

increasingly suggests that there are many positive impacts of giving this task to boys themselves, in a 

peer-to-peer capacity. Campbell and van Nieuwerburgh (2018) assert that “there are benefits for students 

who coach others” (p. 11); van Nieuwerburg (2012) previously noticed through a case study on peer 

coaching that the student coaches “reported an increase ability to understand emotions” (p. 197). 

Importantly, the choice of the very notion of coaching here is not to be dismissed. Boys are more likely to 

respond to the problem-solving style of coaching. Gurian (2017) writes the following:  

When we’re empathizing with someone, our brain mimics what that person feels, 

and the insula [a key region of the brain for empathy] reads that pattern and tells us 

what that feeling is. If the other person is upset ... women tend to stay with those 

feelings. But men’s brains do something else: they sense the feelings for a moment, 

then tune out of the emotions and switch to other brain areas that try to solve the 

problem that’s creating the disturbance. (p. 126)  

Defining coaching justifies the reason why it is the main tool used in this research; as opposed to 

unmanaged conversations or counselling. Coaching was defined by van Nieuwerburg (2012) as: 

A one to one conversation focused on the enhancement of learning and development 

through increasing self-awareness and a sense of personal responsibility, where the 

coach facilitates the self-directed learning of the coachee through questioning, active 

listening, and appropriate challenge in a supportive and encouraging climate ... focusing 

primarily on strengths and existing resources. The sense of personal responsibility can 

emerge from the non-directive approach of the coach or a recognition that the coachee is 

best placed to effect the changes that they would like to see. (p. 18) 

In other words, coaching is a process that takes place between two people where the coach listens, asks a 

limited amount of questions, and the emotional voice of the person receiving the coaching is empowered 

by articulating their own solutions to the coach.  

Coaching is the best-suited available tool for boys as it acknowledges the problem-solving aspect of the 

male brain. Cox (2018) insists that “emphasizing solutions is a better option than a long worrisome talk at 

the kitchen table, during which a boy feels worse” (p. 57).  Nevertheless, focusing merely on peer-to-peer 

coaching would be missing a point. Cox (2018), for example, encourages adults to “move while talking” 
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to teenagers (p. 38). In previous research, Doucette (2004) tried to answer the following question: “Do 

preadolescent and adolescent youths with behavioral challenges benefit from a multimodal intervention of 

walking outdoors while engaging in counselling?” (p. 373). She concluded that “combining the three 

components of counselling, ecopsychology, and physiological enhancement creates a new intervention for 

behaviorally challenged youths. The youths who completed the intervention stated that it helped them 

clarify [their] feelings” (p. 381). 

While evidence shows that exercising and being in nature positively impact mental health, “boys are 

[also] more verbal in public than private setting” (Cox, 2018, p. 8). More importantly, boys are more 

likely to open up and express their feelings and emotions while their body is moving and something else 

is happening. Cox writes that “most boys are naturally energetic beings who feel more comfortable with 

themselves when their bodies are in motion” (p. 8.). Long before Cox, Aristotle’s students were called 

“peripatetics,” from the Ancient Greek word peripatein, meaning to walk or stroll about, and “may 

therefore allude to Aristotle’s reported habit of offering education while walking with his students” 

(Bartlett & Collins, 2011, p. viii). Aristotle recognised the positive interaction between cognitive and 

motor functions. Sax (2017) also mentions that the pressure of having a conversation with another human 

being is lessened by the fact that their eyes do not necessarily have to lock into one another and 

encourages parents to talk to their teenage sons while driving or walking. The active aspect of coaching 

sessions is, therefore, a major part of this action research.  

Lastly, as a female tutor in a boys’ school, I communicate “across generation[s] [but] also across genders” 

(Cox 2018, p. 9). Gurian (2017) observes that today, “Female Emotional Intelligence” (p. 130) prevails in 

education systems around the world, sometimes vilifying men’s innate and biological responses to 

situations, especially when expressing their emotions. This research attempted to communicate efficiently 

across genders and allow me to better listen to the emotional voice of a new generation of young men. 

Research Context 

Eton College is an independent boarding school for boys aged 13-18 years in the parish of Eton, near 

Windsor in Berkshire, England. The participants of my research were my two tutor groups: four boys in 

Year 10 and seven in Year 11. Two new boys joined the Year 10 group at the beginning of the research. 

Being their tutor allowed flexibility and regular meetings with the boys for the research to be successfully 

conducted and for data to be gathered appropriately.  

Tutorials normally take place in the master’s accommodation on Monday for the boys in Year 11 and 

Wednesday for the Year 10, at 18:00. For this research, the meetings took place outside in areas around 

the College and across Windsor bridge.  
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The process of the action research was explained to the boys and their House Masters at the start of the 

school year. The House Masters all supported the project and nine boys out my eleven tutees agreed to 

take part in the project. The two boys who wished not to participate were good friends and therefore 

paired-up for the intervention, but no data were collected from them as involvement was not compulsory. 

A letter of consent was sent to parents explaining the research proposal. Each student was assigned a 

letter and all names were removed from the report. A risk assessment was created to ensure boys’ safety 

while on the walk. Before a walk, they were given clear instructions, a torch and reflective bands to use 

when it got dark. A phone number was available to them in case of emergency.  

The Action 

As part of the research, during tutorials, boys from years 10 and 11 were introduced to the concept of 

coaching by a professional coach with whom they acted as coachees. Each coach was professionally 

trained prior to the intervention and volunteered to help in the project. A boy met a given coach at a time 

of their choice for 20 minutes. They were asked to think of a topic to discuss and following coaching 

practices, the adult listened and asked a few directional questions to empower the boy to find his own 

solutions to the issue. Boys recorded their thoughts after the session; they then engaged in “coaching 

trios,” where boys were either a coach, a coachee, or an observer. This allowed boys to practise coaching 

before engaging in 40 minutes of outdoor conversations weekly while walking with a chosen peer.  

It is important to reiterate that the boys chose the peer with whom they felt most comfortable to be their 

partner during walks. They were given the option in their pre-intervention questionnaire to choose the 

names of two boys in our group as their first and second choice. Coaching was an optional tool available 

to them and a reasonable distance between the pairs allowed privacy. I was also always far away, enough 

for their conversations to be fully private. After each session, which mostly happened in the evenings of 

the winter term, boys recorded their thoughts in a journal. A dinner was organised mid-intervention to 

allow boys to socialise and discuss the effects of the research. Since most of the action occurred during 

the evenings of winter, most of the walks happened in the dark; boys walked through fields around the 

college or long paths in Windsor; they were given torches and fluorescent gear to be seen by members of 

the public for safety.  
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Data Collection 

For this research, I relied on a mixed-methods design to collect data, since it tended to “be more closely 

aligned with action research studies” (Mertler, 2017, p.140) and “enhance[d] the validity” (p.141) of the 

research’s findings. Polyangulation is a process which includes two or more sources of data allowing for 

quality and accuracy of the research (Mertler 2017).  

Participant’s questionnaires 

A questionnaire (see Appendix A) was used before the start of the research to record students’ feelings. 

The same questionnaire was used at the end of the research and was compared to its original. Feedback 

questionnaires were used to record participants’ feelings after having the session with expert coaches (see 

Appendix B). All questionnaires were written following Mertler’s (2017) suggestions where each item 

focused “on a single concept,” making sure unnecessary and leading questions were avoided and keeping 

the rating scale “consistent” (p. 151).  

Interviews and focus group 

The structured participant interviews were conducted by me and the participants were each asked to 

define “well-being.” A focus group session for each group was organised in the middle of the research 

since it was described as very informative because of the tendency for people to feed off one another’s 

comments (Mertler 2017, p. 136). All was recorded using the Iris system: a cutting-edge technology able 

to capture audio and video from the teacher and their students safely. All their contributions were fully 

transcribed. 

The Warwick-Edinburgh Mental Well-being Scale 

“Rating scales can be used very effectively to measure students’ attitude” (Mertler, 2017, p.119). The 

Well-being Scale was used to monitor the well-being of the participants at the beginning of the project 

(see Appendix C). This consisted of 14 Likert scale questions with 14 experiences to rate. This allowed 

boys to further articulate the notion of well-being and its implication throughout the research.  

Student journals  

Each boy was given a journal (an A5 notebook) before the first peer-to-peer outdoor guided exchange; 

boys were asked to fill in thoughts and ideas throughout the intervention. They were encouraged, but not 

obliged, to record their thoughts after each session. They were isolated to provide privacy and time for 

reflection. Prompts in the form of short exit tickets were given each week to guide the boys’ thoughts and 

help them develop their ideas. Exit tickets were stuck in their diaries and ranged from encouraging the 

boys to give an adjective to describe a session or to define a good listener. 
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Data Analysis 

Mertler (2017) insists that the development of a system of categorization should be used to analyse data. 

As I read through my questionnaires, the transcription of interviews, the responses from the scale and the 

boys’ journals, I started to colour code all these data. Some themes became apparent and fed my analysis. 

To ensure confidentiality, all students were given a letter and the master list of the coding system was 

only available to me. Dependability meant that I have been particularly careful to give as much detail as 

possible on any changes or particular circumstances in my observation notes. 

Discussion of Findings 

When asked to define what well-being looks like, the definition given by the boys roughly matched that 

of the Oxford English Dictionary (2014): a “state of being healthy, happy, or prosperous; physical, 

psychological, or moral welfare.” The students suggested it is “doing things because they enjoy them, not 

because it is a necessity”; the ability to “think clearly”; and the importance of healthy social relationships 

with adults and friends. Courtenay (2003) insists that “men with higher levels of social support […] 

maintain more positive health practice” (p. 4) and that “men’s inexpressiveness can have both direct and 

indirect effects on their health and well-being” (p. 8), sometimes preventing them from making healthy 

choices like seeking help. My research challenged inexpressiveness in boys and provided a safe forum for 

discussion. These data yielded three themes.  

Darkness Reveals Much  

Initially, two out of the eleven boys were sceptical and refused to take part, while another believed it 

would be a “flop.” I quickly realised that the Year 11 boys showed greater support for the project than 

their younger peers. Two of the younger boys shared their concerns that during the coaching session, the 

adult could be “creating problems” by asking boys to talk about issues.  

During the initial coaching session with the adult, Boy H was very reluctant to open up to a stranger (i.e., 

the trained coach); but he allowed me, as his tutor, to help him explore techniques of opening up to the 

coach. He found himself having a long exchange and had the “deepest” conversations (to use the boys’ 

way of describing them) during the peer-to-peer sessions. Opening up was “successfully” done by many, 

as they commented in their journals: Boy C “managed to talk about things that were worrying,” while 

Boy F “asked a friend for advice and guidance, something he [says he] would not be able to do otherwise” 

(for lack of space and time, usually). 

What was striking, as the older boys expressed, was that the darkness, which enveloped the boys’ walking 

(from 6pm in the winter months), provided them with a sense of “privacy” or “anonymity,” which 

enhanced their trust and thereby encouraged them to share more. Being in a known environment at night 
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had a surreal “bubble” effect, which potentially may have provided an environment more conducive for 

self-disclosure among boys.  

When asked about the difference between walking to lessons or a sports field and the “Walk and Talk” 

sessions (as we soon started to call them), boys recognised they were not opening up in such situations 

and instead engaged in small talk. The sessions gave them a purpose which encouraged them to discuss 

more important topics of conversation. As their tutor, I know some have been going through difficult 

times, and one of them mentioned the issues he shared with another boy. That boy wrote that he only 

opened up once he was alone with his peer, as he did not trust the two other boys in the group; the peer 

pressure had been removed from the situation and provided this boy with a forum to discuss important 

matters away from classrooms and boarding houses. Boys do not often have that opportunity of privacy in 

the boarding environment; their comments suggested that they recognised that the sessions gave them a 

safe space to share. 

Walk to Unwind 

“Thinking clearly” is also one of the 14 statements on the Warwick-Edinburgh Mental Well-being Scale. 

After the sessions, many boys expressed having a clear mind, a refreshed brain and as a result, felt a lot 

better, invigorated or stabilised because they were no longer thinking about what worried them. They 

were thinking in a much more collected way and felt connected to others. A general feeling of being 

relaxed afterwards prevailed over any other adjectives (mentioned 26 times in the focus group meetings 

and 15 times in the journals).  

Some boys recognised they were stressed beforehand because of having to think about what to discuss or 

because they were going on a leisurely walk instead of completing homework. Afterwards, however, they 

reported feeling positive differences in their levels of stress and headspace. Although Boy G repeatedly 

mentioned the pressure of not being able to switch off from his homework, Boy A reported being more 

productive after the session and enjoying the feeling of heightened productivity. Boy E described the last 

session as the nicest because it allowed him to relax during his exams; Boy C went further and said he 

could share some of his concerns about exams and was reassured when his peer had similar worries. 

While boy A recognised that the effects were short-term (“for the rest of the evening”), he mentioned 

multiple times the stress-relieving effects of the walks. While most boys described the sessions as time-

consuming, they also described them as a stress-release.  

Peers as Partners 

Five out of the seven boys felt nervous before the action, but after being introduced to the basics of 

coaching, all of them felt happy. Being a coach is something all older boys and one younger boy 
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embraced and enjoyed. Although the younger and more sceptical students saw this as resembling 

“therapy” and as an “unnatural” process where they felt “interrogated,” one of the most rewarding results 

of this project was the realisation of how important listening became to the older generation.  

Boy C said that he found it easy to use the coaching techniques using the walk and talk format and, unlike 

Boy G, found it quite “natural.” Boy D described it as a “skill everyone should have and learn” and 

admitted to being henceforth “more thoughtful before he speaks.” Boy B reflected that listening distracted 

him from his issues, and Boys A and C “enjoyed” being coaches because they felt “helpful.” It was highly 

rewarding to see boys smile when their peer expressed the fact that they were using some of the solutions 

provided through the discussion. Some boys felt that the sessions created a bond and reinforced 

friendships. Others recognised that the successes of the sessions were dependent on how strong the 

friendship was beforehand; the friendships were not necessarily created by the sessions but allowed their 

successes. For Boy D, a key to healthy friendship was “knowing the other person,” which the sessions 

helped to facilitate. The boys recognised that by talking while walking, they were not looking at each 

other and this encouraged their thoughts to bounce back. The lack of eye contact meant they were using 

their own voice to organise their mind. It is interesting to note that many of the remarks made by the boys 

echo Sax’s (2017) suggestion on having boys’ conversations side by side.  

Conclusions and Implications for Practice 

It is clear that the “Walk and Talk” sessions helped boys express their emotions freely and think clearly. 

They also provided a safe forum for boys to express themselves and reinforced healthy social interactions. 

All of these advantages were aspects identified in the boys’ definitions of well-being. I can, therefore, say 

that peer-to-peer outdoor exchanges in pastoral sessions enhanced the emotional well-being of my 

participants in years 10 and especially in Year 11. The boys found solutions to their problems by making 

use of their own voices and were empowered by coaching each other.  

At the end of the intervention, seven out of nine boys said they wished to continue and suggested we have 

fewer, more meaningful sessions, preferably in nature (parks, forests, fields) rather than in town to “avoid 

distraction” and to increase privacy. It is pleasing to see that one of them said he would miss them, while 

another has requested sessions with me since.  

Moving forward, the sessions within my tutor group will be spaced out and shortened, with a length of 25 

minutes perhaps once a month. This will allow more variety in tutorials and for boys to have plenty to 

discuss. It is important to recognise that the “Walk and Talk” sessions during the project meant that the 

boys missed the opportunity to be with each other as a group throughout the term; engaging in such 

sessions with parsimony will only make them more meaningful.  
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As a whole school project, the study supports the use of monthly “Walk and Talk” sessions across the 

college, especially in boys who see the number of their responsibilities increase. It also supports the 

interest the school needs to have in training boys to be coaches. This will better equip boys to listen and 

be listened to.  

Finally, the reluctance of some of the younger boys to fully engage in the project encouraged me to 

investigate further. I wish to make some links with other pastoral areas of the school to see if Cox’s 

remark is still true for some of our boys. As mentioned in the literature review, Cox (2018) recognises 

that “being observed having strong emotions is a point of sensitivity and discomfort for many boys” 

(p.34). 

Reflection 

This action research was rewarding but not without its difficulties. While a great deal of time had been 

put into planning the research, changes to the tutor group and the reluctance of two of my younger tutees 

took me by surprise and was unsettling. The incredible support and trust of the older boys and a real belief 

in the positive effects of the intervention has been crucial for the research to reach its completion. 

At the beginning of this research, I learnt a great deal about being a tutor to boys. Reading boyology 

literature has reaffirmed the idea that one should not ignore genders; while our world needs to be fairer in 

terms of equality of chances, refusing to see differences between boys and girls only aggravates the 

gender discrimination issues our society faces. 

I have also learnt that all boys are unique with different reactions to similar experiences; masters can only 

suggest tools and opportunities for boys to experiment. 

The fact many younger boys were reluctant to fully engage in the intervention may suggest difficulties in 

valuing their own voice. The expression of emotions, albeit in a positive and solution-driven environment 

may still be, for them, a sign of weakness. Later in the term, however, I noticed a very different behaviour 

from one of the boys who did not wish to participate. It is difficult to assess whether the research 

impacted this sudden change, but I saw a boy who opened-up more readily and express compassion 

towards the other members of the group; something he had never done prior to the intervention. 

I was also incredibly encouraged by a conversation between the boys during the focus group where they 

expressed how the intervention allowed them to help each other in a meaningful way. One boy asked 

whether one of the coaching sessions had worked and whether the other boy had indeed followed some of 

the solutions the session facilitated. When the boy said that it did help and that this issue was being solved 

thanks to it, the boy looked delighted and his entire demeanour changed. Allowing boys to be their own 

experts is key. 



 12 

Finally, the use of the journal after each session was something the boys enjoyed, and some wished to 

carry on when data was no longer collected.  

Being part of the fantastic 2019 cohort has been a wonderful experience I will not forget. I was incredibly 

inspired by the many talented and nurturing teachers I now call my friends and I was reassured that our 

future generation of men are in good hands. 

Merci. 

 

References 

Campbell, J. and Nieuwerburgh, C., Van. (2018). The leader’s guide to coaching in schools: Creating 

conditions for effective learning. Corwin. 

Courtenay, W. (2003). Critical determinants of the health and the well-being of men and Boys.  

http://www.postpartummen.com/pdfs/KEY-DTR.pdf  

Cox, A. J. (2018). Cracking the boy code. New Society Publishers. 

Doucette, P. (2004). Walk and talk: An intervention for behaviorally-challenged youths. 

https://www.questia.com/library/journal/1G1-124698515/walk-and-talk-an-intervention-for-

behaviorally-challenged. 

Gurian, M. (2017). Saving our sons: A new path for raising healthy and resilient boys. Gurian Institute 

Press. 

Mertler, C.A. (2017). Action research: Improving schools and empowering educators (5th ed.). Sage 

Publishing. 

Oxford English Dictionary. (2014). Wellbeing. In Oxford English Dictionary online (3rd ed.). Oxford 

University Press. https://www.oed.com/ 

Sax, L. (2017). Why gender matters (2nd ed.). Harmony. 

Barlett, R. & Collins, S.  (2011). Aristotle’s nicomachean ethics. The University of Chicago Press. 

Thompson, B. (2014). First steps in coaching. Sage. 

Van Nieuwerburgh, C., (2012). Coaching in education: Getting better results for students, 

educators and parents. Routledge. 

http://www.postpartummen.com/pdfs/KEY-DTR.pdf
http://www.postpartummen.com/pdfs/KEY-DTR.pdf


 13 

APPENDIX A 

Survey 1 
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APPENDIX B  

Coaching Feedback Form 
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APPENDIX C 

The Warwick-Edinburgh Mental Well-Being Scale (WEMWBS) 
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APPENDIX C 

Warwick-Edinburgh Mental Health Well-being Scale 
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