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Abstract 

The purpose of this action research was to investigate whether a collaborative innovation task 

developed self-efficacy in boys. I used a polyangulation approach for data collection and then 

analysed the data collected by coding, categorising, and noting emerging patterns and themes. This 

organisation and breakdown took three refinements for the key themes to become evident. From the 

data, I concluded that social modelling by peers, whether it be positive or negative, had a large impact 

on the participants’ self-efficacy towards a task. The Year 10 boys in my project developed a greater 

awareness of goal setting, and felt that, if presented with another collaboration task, they would feel 

confident to tackle it. Overarching both, was an increased understanding of the importance of 

communication when working collaboratively. A new found sense of agency in their learning was 

evident. 

Introduction 

For the 2019/20 IBSC Action Research Topic - Developing Agency: Boys Voice and Choice - I chose 

to look at developing self-efficacy in Year 10 boys. To break this down, the definition of self-efficacy 

I used is: belief in one’s own abilities, resilience, and motivation to complete a task successfully 

(Ackerman, 2020). The research question evolved to: How can a collaborative innovation task 

empower Year 10 boys’ self-efficacy? The word “empowers” refers to encouraging and supporting the 

ability to do the task.  

The focus of the project was on boys collaborating to create a product not currently on the market that 

mitigated a current environmental issue facing a primary industry in New Zealand. It involved 

designing, planning, and presenting to a panel of industry judges. The project allowed for self-directed 

learning and better engagement within the classroom, along with the boys taking responsibility for the 

outcome they achieved. The New Zealand Ministry of Education has embedded learner agency into 

the New Zealand Curriculum (Ministry of Education, 2016). Learner agency is not subject-specific 

and can be developed in all subject areas. To do this, I chose my Year 10 Agriculture class. The boys 

had an interest in the subject as they chose it as an option to study. The boys were randomly allocated 

partners and were required to come up with an innovation that would help reduce the environmental 

impact that farming has in New Zealand.  
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This research aimed to help encourage boys to find their voice and allow them to develop skills that 

would see them well into the future. Simple things, such as gaining more confidence in sharing his 

own voice in a team situation, applying for prefect roles in school or scholarships, and into their 

working careers are all examples of where the mastery of these will be beneficial. By using a 

collaboration task, boys needed to develop skills not only to communicate their ideas to themselves, 

but also to their partner, along with learning how to listen and be part of the partnership. They 

encountered challenges along the way, and they needed to be adaptable to changes and show resilience 

to have the drive and motivation to complete tasks.  

I chose action research as my methodology as it allowed me to improve and reflect on my teaching 

practice. The cohort of boys and the classroom situation were unique to Rathkeale College in that we 

have our own school farm that the boys utilise during class. The appeal of the project was that it was 

experiential learning. It allowed the boys to “own” something in an area where they had passion 

already. Action research allowed me, as a facilitator, to encourage the boys to build new skills, 

collaborate, and develop self-efficacy. Development of self-efficacy was evident through their 

reflective journals, observations in the classroom, and quantified through surveys.   

Literature Review 

Agency refers to one’s actual ability, whereas self-efficacy is one’s perceived ability. Bandura first 

introduced the concept of self-efficacy in 1977 (Lippke, 2017). Over the last 10 years, there has been 

increasing interest in self-efficacy within education. Self-efficacy plays a major role in how boys 

approach goals, tasks, and challenges (Maddux, 2012). Students with high self-efficacy use more 

cognitive strategies (Pintrich & de Groot, 1990). This is particularly useful when it comes to learning, 

time management, executive functioning, and regulating their own efforts. Self-efficacy can influence 

their choice of activities, effort, persistence and achievement (Schunk, 2001). There have been 

multiple studies conducted on the relationship between academic self-efficacy and academic 

performance. The majority of these, however, have been on either primary or university students 

(Alegre, 2014; Wu et al., 2011). Findings from Robertson (2012) suggest that both self-efficacy beliefs 

and collaborative learning have an influence on student academic performance. However, there has 

been very little published research on male adolescents within this topic area.   

Self-Efficacy and the Classroom 

According to Bandura (as cited in Akhtar, 2008), there are four major sources of self-efficacy: mastery 

experiences, social modelling (vicarious experiences), social (verbal) persuasion, and emotional and 

physiological responses. An outcome perceived by a student to be a success will bring a greater sense 

of self-efficacy. Vicarious experiences can have a large influential impact on the student’s self-

efficacy. Within a classroom a student will often feel relief when they know that they are not the only 

one who is having difficulty with a given task. Vicarious learning can be effective with peer learning, 
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as learning can occur through the behavioural observation of others. It requires no feedback, but if 

reflected upon by the individual, can have a large impact. Verbal persuasion can influence and develop 

beliefs in a person’s self-efficacy.  

Research by Alderman (1999) has shown that negative comments are more effective in lowering self-

efficacy than positive comments are in increasing it. A learner’s physiological state can interfere with 

self-efficacy, in particular, anxiety. Most curriculums globally have an exam of some type; for 

example, standardised testing. A student who is attentive in class and has diligently studied, but who 

suffers from exam anxiety, will possibly perform poorly. This will have a direct impact on their self-

efficacy (Schulze & Schulze, 2003). This supports the idea that high self-efficacy promotes student 

learning and that students who have a higher level of self-efficacy should be better able to learn new 

skills and concepts needed to succeed (Bandura, 1997). They will be more adaptable and resilient. 

Heraclitus, the Greek philosopher said, “Change is the only constant in life” (King, 2019). 

As educators, we need to best prepare the boys we teach to enter the world. Within all year levels of 

education, partner or group work, although subject-dependent, is a common practice. The skills 

developed through collaboration are valued school-leaver attributes and transferable to the workplace. 

Acquiring a sense of personal agency for effectively and responsibly managing their behaviour will be 

essential. Self-efficacy plays a major role in academic and career development (Zimmerman and 

Cleary, 2005). 

Regulation 

Learning to learn and learning to cooperate are two essential skills for students not only at school, but 

after. Self-regulated learning has been associated with self-efficacy, as self-regulation depends on 

one’s personal perceptions of efficacy. In cooperative learning contexts, students interact through 

different types of regulation: self-, co- and shared. Context is considered one of the most influential 

factors to promote or mislead self-regulated learning. When engagement with the context is high, self-

regulation is increased (Agina et al., 2011).  

The action research that I undertook was within the subject of Agricultural Science. As an elective 

subject at Year 10, it is chosen. All the boys who participated in my project, had a real passion for the 

area of learning regardless of their background. I hoped that my action would encourage the boys to be 

independent, self-regulated learners.  

Cooperative learning has been associated with motivational skills in students, which can promote self-

regulated learning. Whilst collaboration has the potential to promote learning, it is not easy due to 

multiple individuals needing to understand a joint task. Socially shared regulation of learning can be 

seen in partner or group work. Individuals are required to negotiate a shared task, which could include 

breaking it down into task goals, planning, and strategies to ensure task completion to the standard all 

members will be pleased with. Alongside the task, members are required to maintain a positive socio-
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emotional interaction during the collaboration. Skills such as listening, communicating effectively, and 

taking each other’s opinions into consideration are transferable skills to all situations. Research 

suggests that friendship between task members encourages self-efficacy, which in turn increases 

group-efficacy through an increase in motivation to see those friends be successful (Senior and 

Howard, 2014).  

Research by Fernandez-Rio et al. (2017) has shown that an “individual’s self-efficacy can significantly 

impact their feelings of collective efficacy” (p.3). This has an influence on the group’s functioning, 

and subsequently the group’s achievements, with the basis of cooperative learning being that one’s 

success is dependent on others’ success. Peers matter for student engagement, particularly by 

providing emotional and social support (Ryan, 2019). The relative influence of peers on a boy 

increases with their age and development (Burross & McCaslin, in press). Whilst a younger boy may 

find the motivation to learn apart from his peers and look to his teacher or family, young men seek out 

those who have similar interests.  

Research shows, when working collaboratively, boys realised that communication is needed to be 

successful, that they can learn from each other, and that the outcome achieved can be far greater than 

that of the individual (Moore, 2017). Instrumental to student success, is learning to organise 

information, engage in goal-directed tasks, and reflect on information and experience, regulate 

emotions, and engage in positive social interactions. Fernandaz-Rio et al. (2017) found that self-

regulated learning was more influential than cooperative learning on students’ academic self-efficacy.  

Self-efficacy beliefs contribute to motivation in several ways: they determine the goals set, how much 

effort is willing to be expended, how long they persevere, and their resilience to failures (Chowdhury, 

2019). Boys need to be involved in learning with meaningful and real-life activities (Hartwell-Walker, 

2018) and in order for boys to be successful in school, they need to be motivated to do well. When 

students take the initiative and regulate their own learning, they gain deeper insights into how they 

learn, and what works best for them. Ultimately, they perform at a higher level (Schulze & Schulze, 

2003). Research conducted by Hogan (2017) saw enhanced engagement and a heightened self-

awareness through collaboration.  

Research Context 

My participants were thirteen Year 10 boys (14 to 15-year olds) who had chosen the elective subject 

option, Agricultural Science. I chose the Year 10 cohort as it enabled me, as an action researcher, to 

continue to follow their schooling journey and their development of self-efficacy after this action 

research had been completed. 

Rathkeale College, founded in 1963, is an Anglican state-integrated school located in Masterton, New 

Zealand. The campus is set on 120 acres and is surrounded by native bush, with the Ruamahanga 

River flowing along the eastern boundary. 1988 saw the formation of the Senior College, where the 
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girls from St. Matthew’s Collegiate School join the boys in their learning on the Rathkeale Campus at 

Years 12 and 13. The desire to develop “Good Rathkeale Men” and live up to the motto Nil mortalibus 

ardui est–Nothing is too difficult for mortal man–is indicative of Rathkeale’s focus on the importance 

of citizenship, traditional values, and all-round achievement. 

Parental and student permission to participate were sought prior to commencement of the project via 

email to the boys’ parents and guardians. It contained an overview of the research project and 

requested their consent to participate, including permission to be interviewed, photographed, and 

filmed, as well as using their reflection comments. If any participants did not wish to participate in the 

action research, that was acceptable. The unit and task were still run for that student as per the 

curriculum, but no data were collected. 

The boys were not named, but coded, e.g. Student A. There was another Year 10 Agricultural Science 

class, which was also engaged in the same innovation task, but data were not used from it. This 

ensured that the boys were not disadvantaged and ensured continuity of the classes and their 

programmes. All the boys had their own Microsoft OneNote folder, which only they and I could 

access. This encouraged genuine and authentic responses from the boys in their reflective journal 

entries. When discussions occurred with my mentor or other classroom teacher, boys were referred to 

by their code, which only I knew.  

The Action 

The project was conducted over three lessons per week for 8 weeks, with each lesson running for 45 

minutes. Including school-wide calendared events, it resulted in 15 contact lessons with the boys 

looking at “How to Reduce Farming’s Environmental Impact Through Innovation.” 

Stage 1: Background 

The boys participated in three introductory lessons looking at: What is self-efficacy and 

collaboration?; What do I look for in a good partner?; and What are my strengths and weaknesses 

when doing group work? Due to their knowledge gained in the unit of work prior, they were able to 

come up with what environmental sustainability is; why sustainability is important to New Zealand; 

and why farming is important to New Zealand. A short reflective journal entry was filmed by the boys 

regarding their work ethic, strengths and weaknesses, and apprehensions going into the task. How to 

communicate with others was discussed as a group.   

Stage 2: The Task and Baseline Survey 

The task and milestones were explained to the boys, with names drawn from a container to determine 

which boys would be working together. The boys took a baseline survey on self-efficacy, belief, and 

perception prior to starting the task. The same quantitative surveys were conducted at the end of the 
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research. Tips were discussed as a class on how to communicate clearly and effectively. For the 

duration of the task, and research, I noted observations of the boys as they worked together.    

Stage 3: First half of the task  

The boys continued to work on their task, which involved them brainstorming ideas, discussing 

researching, and selecting the idea that they wanted to pursue. They then set to work on the task, with 

a milestone checkpoint before a school holiday break. 

The boys reflected on the task during the last lesson of term; how they were going, their partner, and 

any challenges so far were recorded in a reflective video journal entry.  

Stage 4: Second Half of the task  

The boys unpacked Bandura’s (1997) theory on self-efficacy and then related his theory to the 

collaboration task they were completing. The boys were asked one week before the report was due to 

complete their third journal entry, which included reflecting on themselves and their role, and how 

challenges had been overcome. 

Stage 5: The Presentation 

Industry judges were brought in for the boys to pitch their idea to, “Dragon Den” style. They had 10 

minutes to present their idea and then answer any questions that the judges had about their innovative 

product. The judges had the boys’ reports in front of them and they had been pre-read as their report 

was due two days prior. The presentation took place in the school’s meeting room, with only the 

judges. No teacher or peers were present.   

Stage 6: Final Reflection 

The boys completed the baseline surveys again after they had presented and recorded a video journal 

entry. In the video entry, they were asked to reflect on Bandura’s (1997) Theory and give examples 

from their journey over the last eight weeks. They were asked to reflect on their efficacy throughout, 

and then that of their group. 

The focus group took place one week later and boys were selected at random to participate in this. 

They did not have to participate if they did not want to. A series of questions was asked by a different 

teacher. I was not present, to try to increase the authenticity of their answers with them being 

completely honest and not answering as they would think that I would like them to. The questions 

covered the entire task and allowed them to reflect on the whole experience. 
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Data Collection 

By using polyangulation in my data collection, it meant that I had greater confidence in the research 

findings as it allowed multiple sources of data to be analysed (Mertler, 2017).  

Qualitative data collection methods included: 

●   Interviews with participants (individual & a focus group) 

●   Researcher observations, including photos 

●   Video entries (open-ended interviews - before, during and after) 

The quantitative data collection method was: 

●    Likert-Type rating scales (before and after the action) 

At the beginning of the project, I asked the boys about their perceived strengths and weaknesses and 

other open-ended questions, which they answered privately in a video. They also completed 

quantitative rating scales for their self-efficacy and belief in abilities, which were completed at the 

end. Mid-point data collection saw the boys completing another video entry focusing on how they 

perceived themselves to be tracking, individually and as part of the group. Throughout the research, I 

made journal observations, including any “roadblocks,” strategies, and reflections, which allowed for 

coding and then connection to the data from the boys. A focus group was interviewed. This helped 

those boys who were more comfortable with sharing and talking in a small group. It also allowed the 

boys to bounce off each other with their responses (Mertler, 2017). This interview was semi-structured 

with guiding questions.   

 Data Analysis 

To begin the data analysis, I analysed specific observations and noted emerging patterns and themes, 

using coding and categorising schemes. It was important that I had my research question in the back of 

my mind when analysing to establish connections. This coding and categorising was then carried over 

into the interviews and journal entries. This allowed an holistic understanding of the emerging patterns 

and themes coming through the action research.  

The data collection was broken up by the 2-week term holiday. This allowed me to have greater 

reflection and to look at extending the task if the boys needed more time. Going through written 

transcripts from videos was time-consuming, but ultimately it allowed for rich data to be provided and, 

therefore, was a worthwhile use of time. I was particularly interested in finding the boys’ key 

experiences or transformational moments, and how they overcame challenges and increased their self-

efficacy. This led to concept mapping, with a central theme emerging with linking concepts. Finally, 

“peer debriefing, and an external audit to review and evaluate the research process provided the 
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opportunity for a fresh perspective and increased the overall credibility of the research” (Mertler, 

2017, p. 143). 

Discussion of Results 

Through my analysis of the data, the following key themes emerged: 

Social Modelling has a Persuasive Impact on the Individual 

Be it a positive or negative, social modelling - learning to behave in a certain way by observing what 

others do - has a huge impact on the individual’s own self-efficacy. Boy A said that he learnt 

“perseverance off my partner” when parts of the task were challenging. Boy E had positive 

experiences, in that he was encouraged by his partner - by social persuasions, and through modelling 

of their actions - to do something that he was not confident in doing. Boy G identified that when he 

“worked harder, without distractions, that his partner would too”. Boy L was not only influenced by 

his partner in the way that he worked, but also felt shame “I feel like I am not pulling my weight, and 

feel like I keep letting him down, so I started to do more”.  

Negative modelling, which was identified by some of the boys, had a large impact on their own 

motivation for the task. Boys I and J both identified that they lowered their group’s efficacy with Boy 

I stating: “If I wasn’t doing much, then not much got done as I distracted my partner.” However, Boy 

B’s self-efficacy was increased through negative modelling: “when my partner wasn’t doing anything 

in the group, I needed to be motivated to do more work.” Boy G echoed a similar idea saying he was 

“trying to keep myself on task, so he will also want to do well.” 

If a boy works with peers who are engaged in their learning and have a positive attitude, he might 

work harder at his learning (Burross & McCaslin, In Press). Dr Allison Davis’s study found that 

“collaborative opportunities kept them interested and challenged, and also enabled greater 

opportunities to learn from one another. They felt a shared responsibility to one another and to 

achieving the task, while at the same time feeling supported by one another” (Davis, 2019, p. 45). 

These findings were also evident in my action research.  

Goal Setting and Resilience to Challenges 

At the start of this project, three of the boys identified organisation as a strength. However, by the end 

when asked what advice you would give the incoming year group, nine out of the 13 boys responded 

with “plan,” and five of them also having “delegate.” They also considered their own organisational 

skills had improved. Boy B summarized: “It seems like a big task, but when you break it down it’s not. 

Plan, delegate, and find the strength of your partner.” When reflecting on mastery experience, seven 

boys said that they have become better at planning and adhering to timelines. Boy F and H 

respectively said in relation to what would you do differently “allocation of jobs so everyone is 

responsible for something”, and “try to organize tasks better by planning.”  
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Time management was also a key skill that the boys were able to develop, as the task ran for a total of 

eight weeks with milestone check-ins. Boy K said, “I tried to get the work done earlier than the check-

in, so we would have more time to tweak things.” Time management and goal setting skills are 

important when increasing self-efficacy. By having milestone check-ins, the task was able to be 

broken down into smaller subtasks and with each completed task came a feeling of accomplishment.  

Shift changes to the median were seen in the quantitative data collected through Likert-type rating 

scales, in that there was more confidence amongst the boys in the ability to divide up a task and 

complete a task. Increases in belief were evident in comments such as, “my ability grows with effort,” 

“I can figure out anything if I try hard enough,” “If I practised every day, I could develop any skill,” 

and, “When I am struggling to accomplish something difficult, I focus on my progress instead of 

feeling discouraged.” When asked how they would feel if given another collaborative task, Boy F said, 

“I would know exactly how to handle the pressure.” Boy G said “I would feel it wouldn’t be as 

challenging as I have had some experience,” and Boy A said, “I would take it on … knowing it’s a 

good feeling at the end.” I observed at the start, Boy J said “It’s too hard! Everything has been 

invented” in comparison to at the end, when he said “it was nice to know the judges liked our product 

… It was actually fun.” This highlighted that the boys realised they were capable of the task, which 

increased their self-efficacy belief. Together with resilience, self-efficacy helped in achieving goals 

and acquiring a sense of accomplishment. Brené Brown summarized it perfectly in her book 

“uncertain and risky moments ... brave innovators … whose courage feels contagious” (Brown, 2017, 

p. 3).   

Making curriculum context relevant to students is important for engagement and when feedback is 

directed to assist boys in achieving their goals, it encourages self-belief in their ability to learn, which 

Dweck refers to as growth mindset (Dweck, 2006). When students view themselves as having strong 

self-efficacy it encourages behaviours such as perseverance and conscientiousness. The stronger the 

self-efficacy the more likely one is to persist, even when challenged (Guthrie, 2008). This reinforces 

the importance of self-efficacy in boys.  

Communication is Key for Collaboration 

The boys learnt the importance of communication through this task. Giving verbal encouragement to 

their partner gave support, confidence, and self-belief, which in turn led to accomplishment and 

success in the task. They had courage to believe that their words would be motivating, which shows 

the development of self-efficacy. Boy I noted about his partner that, “He worked better when I 

encouraged him and told him he was doing well.'' Receiving verbal encouragement from others helped 

to overcome self-doubt and instead focused boys on giving their best effort and attitude. Boy A was 

encouraged by his partner: “I got told to stick at it, and I did.” His partner helped him to believe that 

he could succeed.  
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One-third of the way into the task, seven of the boys identified that they could work better 

collaboratively by communicating with their partner and helping them to break the task down. Boy F 

observed, “my partner helped me get motivated with the task as I didn’t understand it, but he sat down 

and helped me to.” When asked about weaknesses at the start, Boys H and K both identified that they 

did not like working with people they do not get along with. At the mid-point, they both identified that 

they found it challenging to communicate and work with someone who was not within their friend 

circle, but by the end both indicated that they became better at communicating. Making sure the boys 

checked in with their partner, helping to break down the task together, and understanding not all 

people comprehend or operate the same, helped to ensure a positive experience for both, and 

reinforced the importance of clear, and supportive, communication.  

By the end of the task, Boy K said, “I get along with my teammate.” Boy J also reflected, “I can work 

collaboratively with someone that I have never worked with before.” Boy B found it challenging to 

work with someone who had a different motivation level to the task. However, he also found that once 

he increased his communication with them and “helped to break down the task into smaller parts,” that 

he worked without being distracted. I observed that he also provided positive verbal encouragement to 

his partner often, which was received well. 

Research shows that peer-learning enhances learning. Teens learn more through peer interaction than 

solely listening to the teacher or independently (Ryan 2019; Senior & Howard, 2014). As educators 

we need to take advantage of this. Using a collaboration task positively influenced the boys’ 

connections within the classroom as they taught each other, solved problems, planned, but also 

succeeded together.  

Conclusions 

Upon returning to my research question, How can a Collaborative Innovation Task Empower Year 10 

Boys Self-Efficacy?, it was evident that developing self-efficacy is about getting the boys to lean into 

their agency and empowering them to take the lead. They achieved this through recognizing the 

importance of modelling, communication, and goal setting. All three skills reinforced each other and 

encouraged growth mindset when the boys were confronted with challenges. By developing a greater 

awareness of goal setting, it developed self-efficacy in the boys through their learning, as it allowed 

the development of the boys’ understanding of themselves as learners and their self-belief in their 

ability to learn.  

Overall, my project has reinforced to me the value of nurturing the development of soft skills in our 

boys. The soft skills identified by (Doyle, 2020) are time management, networking, teamwork, 

creative thinking and conflict resolution, all of which were evident within my project. These skills are 

not subject specific to Agricultural Science, but are within all curriculum areas. Student agency is 

embedded in the New Zealand Curriculum (Ministry of Education, 2016) and is the key to 
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engagement.  Engagement is the key to achievement (Davis, 2019). With motivationally anchored 

instruction within teaching practices, it provides multiple opportunities to shape and reinforce student 

self-perceptions (Davis, 2019).  

As educators it is our responsibility, and duty, to prepare these boys for the world which they will be 

entering. There are very few jobs that will not require collaboration, yet if we do not build these skills 

in our boys then we are not setting them up to be as successful as they could be. These skills are not 

innate, and need to be taught, then practised for them to be mastered. The boys need positive 

modelling, not only from the teacher but also their peers. Self-efficacy in our boys needs to be 

developed, and the curriculum must provide opportunity for it to develop. Developing self-efficacy is 

about the boys’ engagement with the context, and empowering them, with peer learning being 

advantageous to the boy.  

My project has sparked more questions in relation to boyology. It was observed that boys with high 

self-belief from an extra-curricular sport carried this belief of themselves into the classroom and their 

academics. However, the self-belief within the classroom and what was shared through journal entries 

regarding the role that they played within the group appeared to be higher than what was observed by 

myself, and also from their partners’ journal entries. They believed that they were playing a more 

integral role than observed. My observation is backed up by Salina Bryant (2017) who notes, “high 

self-efficacy belief would transcend to all areas of school both academic and extracurricular” (p.100). 

Reflection Statement 

As an educator I am grateful for the opportunity to develop my relationship with the boys and it was 

rewarding to see them become so invested in the task. They are all passionate about the subject, and all 

wish to head into the Primary Industries. Innovation is going to be key for these boys and their 

generation, as the demand for food and fibre is going to increase with a growing global population. 

The attitude, effort, and motivation of these boys by the end of the task highlighted to me that the 

world is going to be in good hands. 

I would like to acknowledge the Principal of Rathkeale College, Mr. Martin O’Grady, and the 

Rathkeale College Board of Trustees, for allowing and supporting my action research journey. With 

two previous action researchers at Rathkeale College, Mr. Mason Summerfield and Ms. Liz Evans, I 

have been very fortunate to have them as mentors during my research. Their encouragement, guidance 

and belief in my abilities have been invaluable. The friendships made within the ‘Great-Eighth’ under 

our Team Leader, Trish Cislak, will be there for a lifetime. Sharing this IBSC journey with you has 

kept me sane, and I am grateful for your support. It has been so rewarding to engage with other 

educators globally who share the same passion that I do, for the boys that we teach. Lastly, I must 

thank the boys who participated in my project, especially for being so willing and open with me when 

sharing their experiences. 
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