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Abstract 

In this action research project, I sought to explore how peer tutoring might impact the self-efficacy of 

Year 11 boys in the skill of historical source analysis.  To cultivate agency, I transposed the boys’ 

traditional role as students into the active role of teacher through the implementation of a peer tutoring 

program.  Over three fifty-minute sessions, eleven boys in a Year 11 Modern History class tutored boys 

from a Year 8 History class in the specific skills of historical source analysis.  The boys were generally 

unfamiliar with the historical content of the Year 8 topic, encouraging them to think historically and 

engage the specific skills of a historian.  Data were collected through questionnaires, student self-

assessment recordings, observations, and interviews.  

My analysis of the data demonstrated the positive effect that the peer tutoring program had on boys’ self-

efficacy in historical source analysis.  In addition, the program provided the boys with the opportunity to 

unpack the skills and requirements of historical source analysis to others, thus providing them with 

immediate feedback about their learning and clearer insight into their own areas of development.  This 

process encouraged the boys to reflect upon their understanding of source analysis, thus providing greater 

opportunity for the boys to self-regulate their learning in the future. 

The results of this action research project are significant in terms of focusing my attention as an educator 

on the academic and relational benefits of collaborative learning.  Moreover, the project emphasised the 

value of peer tutoring programs to provide boys with a greater sense of agency and self-regulation in their 

learning.  This valuable revelation has transformed my pedagogy, providing the impetus to find more 

opportunities to implement collaborative learning across the curriculum, thereby cultivating greater 

student agency. 

Glossary 

Historical source analysis: The critical analysis and evaluation of historical sources to form 

interpretations of the past. 

Peer tutoring: Students working in pairs or small groups, where one student, “the tutor” provides explicit 

teaching support to another, “the tutee.”   Cross-age tutoring is the specific form of peer tutoring used in 

this action research project.  
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Student Agency: The autonomy and power a student experiences in a learning context.  “Agency gives 

students the power to direct and take responsibility for their learning, creating independent and self-

regulated learners” (Victoria Education & Training, 2020).  

Self-efficacy: One’s belief in their own capability to complete a task (Bandura, 2006).  

Introduction 

The 2019/2020 action research topic, Developing Agency: Boy Voice and Choice  ̧provided the 

opportunity to transpose the traditional learning dynamic and empower boys to become the central driving 

force of the learning experience.  This research, conducted at The King’s School in Sydney, Australia 

during October and November 2019, drew on the three essential pillars of the institution: academic 

excellence, character development, and community.  The project embraced these concepts by providing 

an opportunity to enrich the learning community of The King’s School by fostering opportunities for Year 

11 boys to become leaders of learning and to form closer bonds with the younger Year 8 boys. 

Despite the strength of relationships intrinsic to many boys’ schools, we often fail as teachers to capitalise 

on the opportunity to allow the boys' voices to guide the type of pedagogy they need to flourish in our 

specific contexts (Reichert & Hawley, 2010).  When reflecting on the action research topic, I kept 

returning to the challenge of effective teaching and learning outlined by Black & William (2009) in 

activating our students as owners of their learning: To what extent could I harness the existing powerful 

relationships in my school between the boys to further empower them with a sense of ownership of their 

own learning experience to help improve academic outcomes?  

This action research project coincided with the revision of the syllabus for Modern History in the state of 

New South Wales, Australia.  Changes made to the final external examinations in the course aimed to 

reduce the predictability of exam questions and to decrease the opportunity for pre-prepared and 

memorised student work (NESA, 2018).  These changes applied specifically to the historical source 

analysis section of the final examination.  As a result, preparing my boys for examinations under such 

conditions required a deeper strengthening of their historical skills.  Due to the onset of the requirement 

for more flexible questioning, I needed to develop activities to instil greater confidence in my students in 

both recognising and executing the requirements of source analysis questions.  As a result, a peer tutoring 

program was developed in an attempt to provide the boys with a deeper understanding and ultimately 

greater confidence in the skill of historical source analysis.  Therefore, in this project, I investigated the 

question: How does a peer tutoring program develop self-efficacy in source analysis in Year 11 Modern 

History students?  
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Action research was an appropriate method for investigating my research question as it enabled the boys 

and their voices to be the driving force of the research.  Also, as a participative methodology, it enabled 

me to be actively involved throughout the project and provided the ability to make ongoing adaptations to 

the action for the ultimate benefit of the boys’ learning (Mertler, 2017).  Most importantly, the 

methodology of action research had the potential to improve my teaching practice through reflective 

inquiry (Stringer, 2014).  It provided me with the opportunity to reshape my pedagogical practice based 

upon the boys’ experiences and make meaningful and tangible adjustments.  Finally, self-efficacy can be 

difficult to measure; however, the collection and analysis of qualitative data from a range of sources 

allowed me to embrace the boys’ voices and effectively measure the impact of the action on their 

perceptions of their own ability.  

Literature Review 

Boys crave peer-to-peer interactions to help establish an environment of manageable risk in which they 

can flourish academically, socially, and emotionally at school (Cox, 2011).  As teachers of boys, it is our 

shared responsibility in this critical mission to engage our boys in learning opportunities that 

simultaneously harness their energy and explicitly teach twenty-first-century skills.  Collaborative 

learning is one such skill that has been widely proclaimed as essential in preparing our boys for the 

dynamic nature of the modern knowledge economy (Child & Shaw, 2016; Roseth, Fang, Johnson & 

Johnson, 2006; Topping, 2005).  In particular, peer-assisted learning, one form of collaborative learning, 

has been supported by academics for a variety of reasons, including its incorporation of multiple sources 

of knowledge, perspectives, and experiences, and its ability to increase social competencies and academic 

self-concept (Ginsburg-Block, Rohrbeck & Fanuzzo, 2006; Organisation for Economic Co-operation & 

Development, 2013).  Child and Shaw argue that collaboration encourages critical “learning mechanisms 

to be enacted” (p.17), such as induction, deduction, and associative learning.  Moreover, Hattie (2012) 

claims that peer-assisted learning “enables and facilitates a greater volume of engaged and successful 

practice, leading to consolidation, fluency, and automaticity of core skills” (p.637-638).  Providing boys 

with greater peer-to-peer interaction within our classrooms also has the ability to "enhance their emerging 

sense of creativity, discernment, and agency" (Cummins & Adams, 2018, p.248).  

The research by Cummins and Adams (2018) further demonstrates that a “sense of agency is very 

important to most boys” (p.155). In advocating greater student agency in the modern classroom, Hattie 

(2012) argues that the shift away from traditional forms of instruction towards peer tutoring can "teach 

students self-regulation and control over their own learning" (p.88).  Other studies have also heralded the 

positive academic outcomes that peer tutoring can have upon both the tutor and the tutee.  For example, 

Topping (2005) defines peer tutoring as “the acquisition of knowledge and skill through active helping 
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and supporting among status equals or matched companions” (p.631).  Tutoring can also provide a wide 

range of positive impacts, enhancing students’ intrinsic motivation, conceptual understanding, and self-

efficacy (Hattie, 2012). Moreover, these benefits have been found across a wide range of academic 

outcomes including reading, mathematics, and spelling (Leung, Marsh & Craven, 2005), leading Delfos 

(2005) to argue that peer tutoring is a “powerful tool in educating boys” (p.172).  Dagget and Pedinotti 

(2011) claim that “tutors demonstrate the highest form of understanding by putting learning into practice” 

(p.3). Consequently, Hattie suggests that the tutor potentially benefits more than the tutee in peer tutoring, 

claiming that “when students become teachers of others, they learn as much as those they are teaching” 

(p.88). 

Research in the field of boys' education suggests that teachers who demonstrate flexibility in their 

pedagogy and transference of responsibility to their students are considered ideal by their students 

(Lingar, Martino, Mills & Bahr, 2002).  As such, the implementation of peer tutoring programs allows 

teachers in boys’ schools the opportunity to cultivate student agency, whilst simultaneously addressing a 

range of academic outcomes and improving social relationships.  By providing the environment for 

“cogitative co-construction” (East, Tolosa & Villers, 2012, p.462) and a way for boys to “express their 

energy and discomfort” (Delfos, 2005, p.165), peer tutoring has the potential within our schools to 

cultivate academic and social role models and provides our younger boys with another avenue to 

potentially find a “champion” (Kirp, 2014) to help them navigate the challenges of adolescence and 

school. Similarly, Reichert and Hawley (2010) note that, through the development of a “working alliance” 

peer tutoring provides the opportunity for boys to grow both socially and academically providing a 

platform for the “obvious satisfaction boys take in discussing their values,[and] opinions” (Cox, 2011, 

p.72).  Conversations between peer tutors and their tutees, says Cox, are authentic and provide the quality 

of immediacy.  Moreover, they are conducted within a safe environment, potentially allowing boys to feel 

more comfortable in expressing opinions, asking questions, and risking innovation in discovering their 

uniqueness as learners.   

In the context of a Year 11 Modern History classroom in New South Wales, historical source analysis 

requires higher-order thinking skills, including analysis, synthesis, and evaluation.  Under the pressures of 

examinations, it is imperative that students have the self-efficacy to execute these skills. This concept of 

self-efficacy is a derivative of Bandura’s (2006) larger Social Cognitive Theory attempting to explain the 

processes that drive and regulate behaviours.  Distinctive as a judgement of capability, “efficacy beliefs 

can influence whether people think erratically or strategically, optimistically or pessimistically” (Bandura, 

2006, p.307).  Within the context of education, a learner’s judgments about their own ability to 

successfully attain educational goals are widely referred to as academic self-efficacy. Drawing their 
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conclusions from a meta-analysis surrounding the influence of academic self-efficacy on academic 

performance, Honicke and Broadbent (2016) suggest that there is “overwhelming support” (p.63) for a 

positive correlation, with higher levels of academic self-efficacy more likely to result in higher levels of 

academic performance.  In addition, multiple studies have found that students with high levels of 

academic self-efficacy are more likely to choose more challenging tasks, persist at these tasks for longer, 

and adapt their learning strategies when faced with failure, thus further promoting greater academic 

success (Meral, Colak and Zereyak, 2012).  Research also suggests that self-efficacy is a highly 

“malleable construct” (Honicke & Broadbent, p.77) that can be significantly shaped by the learning 

environment.  Therefore, knowledge of the influence that both peer tutoring and academic self-efficacy 

have on academic success can assist educators in strategically reshaping their pedagogy to develop 

learning programs for boys that promote a greater sense of student agency and thus develop more 

effective learning environments. 

In promoting agency, teachers must support boys’ “efforts to define themselves as independent learners” 

(Vaughn, 2018, p.64).  A peer tutoring program creates such an opportunity, enabling boys the ability to 

self-regulate their behaviours, reflect on, and enhance their own self-efficacy.  It also creates the 

opportunity for boys to experience deep learning, providing “educational experiences that are active, 

social, contextual, engaging, and student-owned” (Collaborative Learning: Group Work, n.d.).  This may 

be achieved through the provision of a safe environment to develop confidence through the use of “their 

own language and mode of expression” (Lashlie, 2005, p.199).  Sewell (2000) argues, however, that “the 

most effective way to create a strong sense of efficacy is through mastery experiences” (p.60).  In 

granting boys the autonomy to become a teacher of others through peer tutoring, this action potentially 

provides the tools for them to enjoy mastery and “create new possibilities” (Vaughn, 2018, p.66) in 

driving their own learning experience, further demonstrating that their voices matter in our classrooms 

(Cox, 2011).  

Research Context 

This research was conducted at The King's School, an Anglican independent boys' school in Sydney, 

Australia.  The Senior School (Years 7 to 12) comprises 1400 boys, including over 400 boarders, and 60 

staff.  Leadership and character development are at the heart of a King's education.  Thus, student agency 

is a key consideration in the academic, pastoral and co-curricular realms of the school.  

History is a compulsory subject for boys from Years 7 to 10 in the state of New South Wales.  Boys can 

then elect to study History more comprehensively in Years 11 and 12 in either Modern or Ancient History 

and sit their HSC Examinations.  A critical component of any History course is source analysis.   
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The Action 

The central action of this project involved three fifty-minute peer tutoring sessions with eleven Year 11 

Modern History students acting as tutors for twenty-two Year 8 History students. Generally, most groups 

contained one Year 11 boy and two Year 8 boys.  

The explicit focus of the sessions was to develop historical source analysis skills.  The Year 11 boys 

tutored Year 8 boys in responding to a variety of source analysis questions using the current Year 8 

History topic of the Aztecs.  In providing unfamiliar content to the Year 11 boys, it was hoped they would 

give primacy to the skill of source analysis and therefore think historically.  The question and skills 

changed each session and the Year 11 boys were only given fifteen minutes of planning time prior to each 

session with the unseen materials.  The relatively unseen nature of the question and the tasks were 

designed to replicate the pressures of an examination.  To further aid their skills development, the 

questions and source types were deliberately based upon the Year 11 boys’ needs identified in the pre-

action questionnaire.  As such, each session was purposefully designed to be unique in targeting a specific 

question type within the domain of source analysis.  The sessions were designed this way to challenge the 

boys and encourage them to engage in a wide variety of question types to best prepare them for their 

upcoming examination. 

Data Collection 

I collected quantitative and qualitative data through a mixed-methods approach.  The deliberate use of a 

variety of instruments and methods to collect data aimed to polyangulate any potential findings, thus 

enhancing the credibility and trustworthiness of the data, whilst also providing a rich abundance of 

student voices (Mertler, 2017).  As such, I relied on the following four data collection methods 

throughout my action research project: 

·    Semi-structured questionnaires 

·    Student self-assessment recordings (video) 

·    Interviews and focus groups 

·    Researcher observations and field notes 

At the beginning of the project, I began collecting data by asking the boys to reflect upon their most 

recent assessment in historical source analysis.  Using Flipgrid, a video-based social learning platform, 

the boys recorded personal self-assessments concerning their own ability at historical source analysis 

tasks.  These data, in conjunction with a pre-action questionnaire, were effective in providing a baseline 
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for student self-efficacy before the commencement of the task, as well as identifying specific areas of 

development to target with the action itself. 

Student self-assessment recordings and questionnaires were also used immediately after each of the three 

peer tutoring sessions to capture the boys’ reflections at critical stages of the project.  The student self-

assessment recordings asked the boys to respond to the following question: “How did today’s session 

enhance and/or challenge my perceived ability to succeed at historical source analysis?”  Semi-structured 

questionnaires, using Likert scales and open-ended questions, also provided a rich and immediate source 

of both qualitative and quantitative data.  Based on the data collected after each session, I was able to 

adapt the following sessions to best target areas of perceived weakness as identified by the boys’ 

responses.   

I also engaged the boys in discussions about the tutoring experience, which I recorded as field notes to 

capture immediate data about student behaviour.  These informal conversations and unstructured 

observations provided valuable insight into the boys’ experiences.   

At the end of the project, I conducted a semi-structured interview with every boy.  Six of these interviews 

were conducted individually, with the remaining five boys interviewed as part of a focus group.  The 

semi-structured nature of these interviews gave me the flexibility to further explore new information 

conveyed by the boys (Mertler, 2017), while the focus group provided some boys with the opportunity to 

collectively reflect on the experience. 

Data Analysis 

Once data were collected, the process of analysis began through the development of a coding scheme. 

This process aimed to reduce the volume of data through the development of categories that became 

apparent in the narrative data (Mertler, 2017).  Once coded, I made connections between the data and the 

research question to help establish patterns and trends surrounding the effect the action had on boys’ self-

efficacy in historical source analysis. I then used these patterns, or emergent themes, as a means to 

organise the data and enable conclusions to be drawn.  Being ever mindful of the process of introspection, 

I attempted at all times to step back from the data to remain objective by discussing my interpretations of 

the data with a critical friend.  

Discussion of Results  

The goal of my project was to study the extent to which acting as a tutor and teaching others would 

impact Year 11 boys’ self-efficacy in historical source analysis.  After analysing the qualitative data, it 

was clear that the peer tutoring program led to their improved self-efficacy in historical source analysis.  

Upon analysis, the following four themes emerged from the data:  
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Peer tutoring enhanced the boys’ perceptions about their ability to complete source analysis tasks 

A key theme that emerged from my analysis of the data was the boys’ enhanced confidence in responding 

to source analysis questions as a result of the peer tutoring program.  All of the Year 11 boys involved in 

the peer tutoring agreed or strongly agreed in the post-action questionnaire that the program helped 

improve their ability in historical source analysis. Boy K stated that, “the most beneficial aspect was the 

practice … it helped me to structure and present my argument.”  Similarly, Boy J spoke of his improved 

confidence in writing responses due to his greater understanding of the requirements of the question, 

concluding that “it enabled me to communicate my ideas more effectively and enabled me to solidify 

what I already knew.”  

Understanding the specific requirements of each question also provided a framework for some boys in 

their written responses.  Boy E commented that “dealing with different types of questions ... helped me 

think about the different structures that are required between different questions,” whilst Boy F 

commented that, “it helps me identify the different types of source analysis and the slight differences in 

structure that are required between different questions.”  On reflection, Boy H concluded emphatically 

that “I definitely grew in my confidence and ability which was reflected through my responses.”  

After the action, all boys involved either agreed or strongly agreed that the program helped improve their 

ability in historical source analysis (Fig. 1).  For example, Boy A stated on reflection that the program 

“reaffirmed my own confidence in doing it myself,” whilst Boy B found that it was “definitely useful in 

helping me to personally improve my source analysis work.”   

 

Figure 1: Post-action student questionnaire responses  
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Peer tutoring helped boys identify their deficiencies in source analysis and self-regulate their 

learning 

Overall, it was clear that the action enabled the majority of boys to identify and articulate deficiencies in 

their ability to complete historical source analysis tasks.  My analysis of the data found that eight of 

eleven boys suggested, through their questionnaire responses and/or interviews, that the peer tutoring 

program helped in enabling them to better self-regulate their learning. Boy D reported that the action 

allowed him to “gain more knowledge about yourself … and what you think your flaws are,” whilst Boy 

E stated that, “It was helpful in the sense that I could actually sort of find out areas which I definitely 

lacked in.”  

The deficiencies identified by the boys were often personalised, providing opportunities for targeted 

revision to help empower the boys through a greater understanding of their own learning experience.  

This was exemplified when Boy D responded: "When you're communicating your own way of how to do 

it, you found out your weaknesses and your flaws, so through that, you can just focus on how to develop 

your understanding on certain aspects."  Moreover, reflecting after the first peer tutoring session, Boy F 

stated that, "the many areas tied to reliability were hard to recall and explain, likely as I haven't yet fully 

grasped the concept … so it made me understand that I need to just revise these areas once again."  

Similarly, Boy H stated that it "really helped me understand how little I knew about the value of sources 

as a concept."  Consequently, the peer tutoring program provided the Year 11 boys with clear 

opportunities to reflect upon their mastery of key concepts and skills.  This enabled greater self-regulation 

of their own learning, which helped to develop more confidence when responding to future tasks. 

Peer tutoring enhanced boys’ ability to unpack source analysis questions 

My analysis of the data demonstrated that the boys believed that their ability to unpack the exact demands 

of various question types improved through the peer tutoring process. This was highlighted by nine of 

eleven boys indicating the program “best helped to develop understanding different question types and 

unpacking the question” in the final questionnaire.   

After working with a question that required the boys to compare sources, Boy B stated that "the session 

helped me to completely unpack the question and lay out all of my ideas."  Boy A highlighted his 

improved self-efficacy through a greater understanding of the question by stating that "going through 

these sessions with the younger boys, I've sort of really slowed down and better developed my 

understanding of breaking down a question, knowing exactly what it wants me to do, so I think I will be 

able to apply that." Boy A's improved self-regulation was obvious, making clear connections between the 

skills that he was teaching and the processes he has now discovered to achieve success.  In addition, Boy 
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H noted that he would feel more comfortable in an exam situation as the program "improved your skill of 

just analysing the question quickly.”   

Many boys found that in-depth exposure to multiple question types increased their confidence in 

understanding what is required of them in specific historical source analysis questions.  Boy H 

highlighted that, "my skills in answering different types of source analysis questions … [were] greatly 

improved by the program," whereas Boy F found that, "it forced me to understand exactly what each type 

of question was asking for in terms of structure and content." Similarly, Boy J stated that the program 

helped in that "I definitely saw that each question had specific needs," whilst the process helped in the 

development of Boy I by helping to guide "what I should find from the source." 

Peer tutoring provided mastery experiences, leading to consolidation of key concepts 

The Year 11 boys found that the process of tutoring younger boys in historical source analysis provided 

mastery experiences to consolidate their understanding of key concepts.  Throughout my analysis of the 

data I found comments affirming their improved understanding of key concepts.  Boy B reflected that the 

peer tutoring process “kind of consolidates your understanding of it, because if you need to tell it to 

someone else you need to understand it first,”  while Boy G stated that, “the nature of the task as a lesson 

forced me to understand the concepts behind source analysis in greater knowledge, and has significantly 

developed my ability and confidence to respond to unseen sources.”   

The program also helped to develop a greater understanding in areas of weakness as expounded by Boy 

E: “It has helped me reinforce concepts in which I wasn’t too confident in, and areas I needed to revise 

on.”  As such, nine of eleven boys found that the program was effective in improving their understanding 

of how the key concept of “perspective” can enhance the value of a historical source.  This was 

particularly significant as the concept was an area identified by all boys as an area of development in the 

pre-action questionnaires.  

It appeared that the process of tutoring younger boys encouraged many of the Year 11 boys to reflect on a 

deeper level about their understanding of key concepts.  Boy C stated that, “it made me think more deeply 

about it,” whilst Boy G explained that “being able to teach the Year 8’s really helped my understanding of 

concepts on a deep level because when I’m teaching them I have to tell myself what are constants and 

what are not.” Consequently, the immediate feedback provided to the boys about their understanding of 

key concepts helped to self-regulate the boys’ learning, which, as Boy K reflected, appeared to “help for 

revision and other tests upcoming.”   
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Conclusion 

The peer tutoring program was effective in increasing the self-efficacy of Year 11 boys’ in historical 

source analysis.  Moreover, the action invited the boys to “get out of their familiar skin” (Reichert & 

Hawley, 2010, p. 101) and provided them with a  sense of significance and purpose, which was essential 

to them developing a greater sense of agency (Gurian, 2001).  The research question was answered 

through the identification of four themes that emerged from my analysis of the data.  After completion of 

the peer tutoring program, the boys expressed a feeling that they were significantly more confident in 

completing historical source analysis tasks. This reported increase in self-efficacy appeared to be a result 

of a deeper understanding of the key concepts, solidified by the experience of tutoring a younger student.  

Also, the experience gave them practice in more thoroughly unpacking the requirements of specific 

question types and facilitated greater understanding of the directive verbs used in HSC Examination 

questions.  

In transposing their role in the classroom from student to teacher, the boys were forced into an experience 

whereby their own understanding of the skills of historical source analysis was challenged.  These 

experiences provided the boys with immediate and dynamic feedback surrounding their own learning, 

making more apparent their strengths and deficiencies.  As such, the boys expressed an increased ability 

to self-regulate their learning as a result of the program, having developed a more thorough understanding 

of their own progress.   

As much of the data collected relied upon student self-assessment, any future study should consider 

including alternative data sources to add further validity to the research. Another obvious limitation to 

consider was the time commitment of the project.  Whilst this project took away three allocated class 

periods that would have been traditionally spent on helping the students master the content of the course 

for the upcoming examination, the boys expressed that the peer tutoring program was far more beneficial 

for learning than traditional methods of teaching.  One of my key takeaways from the experience was that 

it emphasised to the boys the importance of thinking historically.  The action separated the boys from the 

comfort of known content and forced them to apply the critical thinking skills of a historian to make sense 

of unknown historical sources.  Having successfully made this transition, many boys communicated the 

importance of giving primacy to historical skill over content knowledge in any future source analysis 

tasks. 

Whilst the value of peer tutoring for a group of Year 11 boys is evidenced in my findings, more research 

is needed to demonstrate the educational value of peer tutoring across the curriculum in boys’ education.  

The impact of peer tutoring in the realm of character development was beyond the scope of this research; 
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however, my observations of some boys’ transition throughout the project tended to suggest that this may 

be of value in any future study.     

Reflection Statement 

Throughout my teaching career, I’ve felt that I have continually missed opportunities to help boys 

develop more autonomy within the classroom to become self-directed learners.  The 2019/2020 Action 

Research theme Developing Agency: Boy Voice and Choice provided me with an opportunity and the 

courage to experiment with my pedagogy and place boys at the centre of the learning experience through 

a peer tutoring program.  I knew at the beginning of the program that transposing the boys' role in the 

classroom would be a confronting, but ultimately transformational, experience for the boys, not just as 

historians but as lifelong learners.   

The ultimate finding of the action research project was the reflective journey that each boy travelled as a 

result of the program, which led to a far greater understanding of their own capabilities.  This process led 

many of the boys towards greater self-regulation of their own learning and thereby increased self-

efficacy.  Moreover, the benefits of reflection that I witnessed within the boys have become the catalyst 

for greater reflection on my own day-to-day teaching practice, actively listening to the boys' voices 

eliciting the type of pedagogy they need to flourish.  This has, in no small way, been influenced by the 

nature of reflective inquiry inherent in the action research process itself.   

The professional learning I have gained from being a part of the IBSC Action Research project is 

immeasurable.  Whilst the cyclical process of the action research itself was individually rewarding, the 

professional and personal connections that I have made with other like-minded educators who are 

passionate about achieving best practice in boys' education has been truly transformational. I now feel 

that there is no better way to improve my teaching practice than to openly and honestly share my own 

experiences with others. Without the support of both The King's School and Toowoomba Grammar 

School, this project would not have been possible.  In particular, I’d like to acknowledge Dr Di Laycock 

at The King’s School for her invaluable guidance and friendship over nearly two years. I must also thank 

my Team Advisor Mrs Polly Higgins from King Edward’s School and Program Coordinator Mrs Margot 

Long from St. John’s Preparatory School for the richness of their feedback and support, and for the 

inspiration to let the boys’ voices drive this action research project and my future practice.     
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