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 Abstract 

My research aimed to investigate how a boy’s sense of agency was impacted when given the opportunity 

to have a voice in College life. This action research began with a goal to allow students the licence to 

work with staff to co-create aspects of a mental health and character curriculum. It began by reviewing 

current curriculum and a “research dig” to seek an understanding of mental ill-health. However, the boys 

decided that before they could help create any curriculum, they would have to understand the state of 

mental health in their peers at the College. I had hoped that through their involvement, Year 11 student 

leaders might develop a sense of: legacy, where they could improve the wellbeing program for others that 

follow; student voice, whereby they could express their views with peers and Aquinas staff; servant 

leadership; and wellbeing. Through the development and analysis of presentations and surveys, aspects of 

student agency were evaluated. Findings indicated that the boys’ agency was increased as they felt their 

voices were heard due to an ability to make decisions, and they felt empowered as they saw direct impact 

of their work on others. 

  

Introduction 

A boys’ ability to be a critical thinker, collaborate, and adapt to new situations and people will be essential 

to their success both in the workforce and society. The World Economic Forum’s (2020, p.5) paper, 

Schools of the Future, states that “in an increasingly interconnected world, future workers will be expected to 

collaborate with peers residing in various parts of the globe, [and] understand cultural nuances.” The 

challenge is, how to prepare students for this world whilst delivering the core curriculum demanded by 

state governing bodies and post-secondary institutions? The learning of these transferable skills begins 

with a boy feeling a sense of agency to have the confidence to develop a sense of self. When boys are 

given choice, they can use personal strengths to overcome challenges in learning, on the sporting field, or 

in relationships with others.  

In a Catholic school, self-awareness is multifaceted across many domains, including cognitive, social, 

emotional, and spiritual. At Aquinas College we developed the Learning Journey, which maps out a boys’ 

development across these domains as they grow from a 4-year-old entering the gates for the first time to 

an 18-year-old graduate. Along the way, we attempt to use the document as a signpost to ensure our 

programming, both on grid and co-curricular, are developmentally appropriate for the boys age and stage.  
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What the Learning Journey does not identify is the potential ill-health experienced by many boys. Hence, 

the Veritas Program for Years 7 – 11 students was created to develop 21st century skills, character, and 

social-emotional learning to assist their wellbeing. 

Two years into the program, I questioned whether we were hitting the mark in this area as we had no 

metrics to measure the impact on our students now, as they journey through the school, nor beyond our 

gates. The initial project planning for this research, therefore, was based upon the idea of co-creating a 

Mental Health program with Year 11boys. However, in their naivety and innocence, the boys asked the 

question: What are the real issues facing young Aquinian’s today? Despite the great discussion, neither the 

boys nor myself could clearly answer this. Hence, the project took a huge pivot at this point as the boys 

were very keen to look to their fellow Aquinians to understand their state of wellbeing and mental health 

before any curricular co-creating could occur.  

Research Question 

How does involving boys in conducting an audit of student wellbeing impact engagement in Year 11 

boys? 

Action Research Methodology 

Action research was the best methodology for this project as our wellbeing curriculum has been designed 

twice by staff, based on hunches or pre-determined curriculum. The missing element on both occasions 

was an understanding of the mental health issues at our College, student voice, and evidence of the 

effectiveness of the wellbeing program. The action research methodology rewarded patience, allowing 

learning to lead to future learning. As my participants were the future student leaders of the College, their 

development will flow into 2021 through student councils. Incorporating student voice ensured the 

program was more relevant and boy-centric as the collection of data was conducted by the boys 

themselves. The “boyology” has been factored in, as the focus of student efforts was on adolescent 

mental health within our College community. 

Literature Review 

The world where our boys live, dominated by Instagram, Snapchat, Change.org and crowdfunding, is 

based upon giving people the opportunity to be heard. Meanwhile, our schools continue to operate in 

very hierarchical structures with principals, who are pressured to meet external demands such as national 

testing and state-wide examinations, holding the balance of power. In this industrial model full of 

accountabilities, students are often confined to education being done to them. As Smyth (2006) states, “it 

is no coincidence that disengagement from school by young adolescents has intensified at precisely the 

same time as there has been a hardening of educational policy regimes that have made schools less 

hospitable places for students and teachers” (p. 2). Fortunately, the tide is turning, and schools are asking 

how they can incorporate student voice into decision-making processes.  
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The central tenet of this action research project was the idea that allowing boys to engage with the co-

creation of curriculum would increase their sense of voice. Through the School Voice Report, Quaglia (2016) 

found that, “students who believe they have a voice in school are seven times more likely to be 

academically motivated than students who do not believe they have a voice … this also leads to an 

increased likelihood that students will experience self- worth, engagement, and purpose in school” (p. 8).  

This project aimed to lead boys beyond the traditional student leadership model to a new paradigm which 

sought “to involve youth in issues central to the communities in which they are situated” (Biddle, 2019, p. 

3). To assist students to achieve this aim, they investigated the issues affecting the mental health of boys 

at the College. Underpinning the investigation was the notion that to cultivate a sense of voice, boys must 

have the ability to “build meaningful roles based upon mutual responsibility and respect among all 

members; developing shared language and norms, and developing joint enterprises aimed at fostering 

voices” (Mitra, 2008, p. 1). 

The statistics around male anxiety, depression, and suicide in men are more than alarming and often are 

strongly linked to gender stereotypes around what it means to be male. Allowing boys to have a voice in 

pastoral programming was complemented by their ability to demonstrate positive masculinity through 

openly talking about mental health with all secondary students. During their research on accentuating 

positive masculinity, Kiselica et al. (2016) found that: 

Boys who are raised with the belief that they have a duty to care for and 

provide for others, work hard, serve their communities, be courageous and self-

reliant, and take healthy risks tend to grow up to be well adjusted men and role 

models who make significant contributions to their families and society.  

(p. 125) 

Participants first gained an understanding of issues around boys’ mental health at the College prior to 

working with staff to address them.  

The project was a pilot for broader changes in our student leadership model, moving from a small 

executive to many councils co-led by students and staff. These councils develop the vision and rationale 

for the council and ensure student work is directed to the commonly agreed upon goals. This model is 

based on our belief that:  

The future in education is together—students and teachers actively listening to one 

another in mutual trust and respect, learning side by side in ways that promote ever 

deeper understanding and expansive creativity, and leading in shared responsibility to 

bring about each and everyone’s hopes and dreams. (Quaglia, 2016, p. 7) 

The participatory model of student leadership not only ensures students have an increased sense of 

belonging, civic engagement, and care for others, but also looks at the “benefits for the school or the 
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community, in part because of the natural churn in student leadership created by graduation” (Biddle, 

2019, p. 3). Since student voice will be a shared responsibility across year groups, the learning and impact 

can be ongoing over years. This student voice will only be authentic if the leaders demonstrate a sense of 

comfort with the vulnerability that comes with discussing the challenges of being male today, thus 

demonstrating positive masculine role norms. While testing the positive psychology–positive masculinity 

paradigm, McDermott et al. (2018) found “support for theoreticians’ assertions that positive masculinity 

is promoted through masculine gender role socialization” (p. 7), which was one potential benefit from my 

project as students would be presenting findings to older and younger students as part of it. 

Co-creation of aspects of the mental health curriculum required College staff to move beyond traditional 

adult-student partnerships. This had the potential to cause significant resistance due to staff beliefs about 

the roles and abilities of students. However, this resistance was overcome by developing youth–adult 

partnerships, defined as “relationships in which both youth and adults have the potential to contribute to 

visioning and decision-making processes, to learn from one another, and to promote change” (Mitra, 

2008, p. 2).  

As educators, we must listen to student voice and use it to co-create the learning environment so that 

students feel they are an integral part of a learning community and have something of value to offer. The 

idea of student co-researchers (Yonezawa & Makeba, 2009) is a powerful model which was used, allowing 

the boys to set goals around how they gathered school data, promoted inclusive educational 

environments for their voices to be heard, analysed data, and presented findings. This model empowered 

them to take responsibility for their own learning and that of others, and to take risks and explore new 

ideas. The challenge was balancing student choice with a need to maintain momentum, as well as finding 

opportunities to elevate the boys’ perspectives to the adult-only space of curriculum development. Given 

the nature of the project, and limited time to conduct it, we also “acknowledge[ed] that no program will 

be perfect and therefore it is useless to strive for perfection, but rather to simply reflect on and refine the 

work as it unfolds” (Biddle, 2019, p. 7).   

A secondary topic of interest throughout this project was whether the co-creation of the student mental 

health curriculum had an impact on their own sense of wellbeing. I hoped that by engaging with the 

collection of student data and learning about preventative strategies for common mental health 

challenges, the boys would strengthen their resilience and personal toolkit in the face of adversity.  

 Research Context 

Aquinas College is a K-12 Catholic boys’ school in the Edmund Rice tradition in Perth, Western 

Australia. In the tradition of Blessed Edmund Rice, Aquinas College is committed to fulfilling his vision 

by providing a Catholic education based on four tenets of; 

● Scholarly attainment 

● Spiritual awareness 
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● Character formation 

● Solidarity with others 

Aquinas College aims to educate boys to be the best they can be … for others. We are guided by the 

Charter that identifies four touchstones linked with the charism of Blessed Edmund Rice and which 

underpin the ministry of the College. Touchstones, which offer a Liberating Education based on a 

Gospel Spirituality within an Inclusive Community committed to Justice and Solidarity, guide College 

direction and define goals, following Blessed Edmund’s example. 

The participants in this research were Year 11 Prefects who had recently completed the Senior School 

Leadership Program. The students volunteered to work on a project based upon a presentation of the 

research question and expected involvement of future participants. These boys were selected as they 

would be the future student leaders of the College as Year 12s and I saw this as a capacity-building 

exercise for them.  

My role at the College is the Head of Senior School, tasked with the academic and pastoral care of the 

boys and their peers. Permission was sought and obtained from all participating boys and their parents 

through the IBSC permission form, giving them consent to participate and, for the most part, to use their 

voice, images, and video in publications. It was explained to the boys that the method of data analysis 

involved codifying so that general themes could be teased out rather than individual voices, and no names 

were displayed alongside audio or visual work to identify them in the wider public forum. In the case that 

the boys were quoted directly, I ensured their anonymity by asking them to provide me with a pseudonym 

which would be used in publications. 

The Action 

The College had introduced a Veritas Program for Year 7 to 10 students in 2017, when a school-based 

structure was introduced. This program aims to develop our boys’ character and 21st century skills; 

however, the pastoral teams saw the need to include social and emotional learning, including a focus on 

mental health. I led the expansion of this program into Year 11 for 2019 and found the curriculum space 

to be both crowded and lacking in student engagement. The IBSC theme of student agency lead me to 

the idea of including student voice in the evaluation and re-imaging of the program, specifically the areas 

related to mental health and wellbeing.  

In early meetings with the participants, my co-researchers, it became very apparent that, although a great 

deal of data exists in the public forum, we did not have a strong understanding of the specific issues 

facing boys in our context. The boys suggested, therefore, that we commence the project by identifying; 

● aspects of belonging held by Aquinians 

● aspects of ill-health present in our community 

● whether students were exercising self-care strategies (adequate sleep, diet, etc) 
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While constructing a student mental health survey, see Appendix B, the boys were careful to identify 

filters that would allow them to dissect the results to look for trends across student groups, such as; 

● boarding versus day boys 

● Australian Tertiary Admissions Rank (ATAR) vs General Pathway  

● year groups 

The boys developed a presentation, which they delivered to each Tutor Group in the school prior to 

inviting them to complete the survey. The survey data were then compiled and analysed to look for 

trends. As closure to the project, the boys compiled two presentations to report their findings; although 

they had similar elements, they were specific to Middle and Senior School boys. The report included some 

of their initial research into mental health statistics to either normalise the data or share possible areas for 

change. For example, Aquinas boys were not getting the requisite number of hours of sleep, so National 

Sleep recommendations were shared. 

Data Collection 

The majority of the data collected were qualitative. This required codification of student responses at key 

stages of the action research project to look for trends in how the boys' perception of the impact of their 

voice changed over time. However, some quantitative analysis was utilised, such as comparing average 

ratings from participant responses to questionnaires reported on Likert scales. 

I used the following methods to collect data during the Action Research cycle: 

− semi-structured interviews with participants at various stages. The interviews definitely 

proved to be my most valuable resource and significant data source which informed this 

report. 

− researcher observations – notes taken during meetings and co-researcher presentations. As 

the boys took on the running of the meetings very early in the project it allowed me as the 

practitioner-researcher to record observations of different classroom events as they occurred 

(Mertler, 2017). 

− questionnaires/descriptive surveys – taken pre-, mid-, post-action 

− participant work samples – student audits of curriculum, external programs and planning 

documents or the Power Point presentations generated. 

− teacher and student journals  

− student self-assessments  

− photos and videos 
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Quantitative Data. My participants began their journey by completing a pre-project questionnaire. This 

was administered using Microsoft Forms and based on Quaglia’s (2016) student voice survey to gain 

insight into their sense of agency. The questionnaire comprised a combination of numerical response and 

open-ended questions. The data were effective in providing the context of the boys’ sense of student 

agency prior to participating in this project. Following Mertler’s (2017) recommendations, the post-

research questionnaire also contained open-ended questions as well as closed-response rating scales (see 

Appendix C). 

Qualitative Data: I constructed a Class Notebook, which was utilised by the participants. All the boys 

had a personal space to complete surveys and reflections, as well as having access to a collaboration 

space, which was comprised of various sections including minutes from each meeting. The notebook also 

contained a resource dig about mental health statistics and organisation for their pre- and post-research 

presentations to students and staff. 

Data Analysis 

As discussed above, there were multiple data collected to ensure trustworthiness. All interviews were 

transcribed and checked by participants for authenticity. After coding the data, the boys were given the 

opportunity to review them to ensure consistency with their voice. I also shared data and progress 

updates with my project mentor. 

I analysed data by: 

− Recording specific observations and noting emerging patterns and themes, using coding and 

categorising schemes. 

− Establishing connections between data and the research question, including conflicting or 

contradictory data. 

− Developing general conclusions and observations to answer the research question.  

The main questionnaire was used three times during the project. It comprised thirty-one questions, 

including a mixture of ratings on a five-point Likert scale and long-response, and was essential to see how 

student perceptions changed over time. When analysing the boys’ responses to the questionnaire, over 

time the following findings, which relate directly to student voice, were important: 

− Adults and boys work together to make our school better. 

− Students work with adults to find solutions to school problems. 

− Students have a voice in decision making at school. 

− Teachers encourage students to make decisions. 

− Teachers are willing to learn from students. 
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The two questionnaires were created using Microsoft Forms, which proved to be a highly effective tool in 

organising both qualitative and quantitative results. Each interview was transcribed prior to using the 

highlighting and selective approach. This process allowed me to make connections between my research 

question, the boys’ key learnings, and the co-researched theme of engagement. All of my data were 

analysed using a three-step process of organisation: description and interpretation; looking for any 

emerging trends around student engagement; and voice and choice. I interpreted the data using a 

polyangulated mixed-methods approach, which allowed for informal comparisons of the data (Mertler, 

2017). This process assisted me in being open and unbiased in noting and reporting on any findings that 

may have differed from my original intended outcomes, which allows for the natural evolution of action 

research projects. From this process of data analysis, I developed general conclusions that I utilised in 

order to ascertain the degree of success of my study 

 Discussion of Findings 

At the beginning of the intervention, results from the pre-survey showed that the boys’ experiences were 

lacking in agency, as demonstrated by low ratings for the following statements:  

-       students work with adults to find solutions to school problems 

-       teachers are willing to learn from students 

-       students must be given opportunities to lead and share responsibility with staff. 

As we undertook the presentations, survey, analysis of data, and final presentations the following themes 

emerged that spoke to an obvious increase in engagement.  

Decision-Making 

Through the boys’ responses to the initial data collection based upon Quaglia’s (2016) Student Voice Survey, 

which can be found in Appendix A, their responses to “teachers are willing to learn from students” and 

“students work with adults to find solutions to school problems” were amongst the lowest ranking at 

3.4/5 whilst the average of all respondents across questions was 3.95. Hence, throughout the course of 

the project, a primary focus was to encourage student voice and choice in all phases of the research into 

student Mental Health at Aquinas College.  

When analysing the post-research data, one of the key themes that emerged was that boys’ engagement 

was improved through their ability to be decision-makers. For example, Geoffrey stated that, as the 

teacher, I had “been running with this alongside us … we’ve realised we don’t actually need to rely on a 

teacher to run a program like this,” while Blake recognised the evolution as the group took over :“I 

remember that, at the beginning there was a lot of awkward silence, ‘what are we doing next’ then you 

would give a topic to think about, then a flood of ideas would start flowing.” Tim also noted that the 

guide-on-the-side approach helped them grow their confidence in decision-making, stating that “we 

constantly ran into a road block and would always ask you for help ... by you stepping back from leading 

us we are a lot more confident now to find the answers.” Their self-confidence was reinforced when 
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Chris said, “I think that as the teacher in the group, you promoted maturity in the group to take on the 

decisions ourselves. You would just give us a hint/push in the right direction … we learned there is no 

authoritative figure they are all equal, when the students are all equal they are less likely to withhold an 

opinion or information to share with the group.” Mitchell likened their engagement as me kicking a ball 

into a pack as a stimulus, then they would define and play the game. 

Their Voices Being Heard 

Throughout the project, I noticed many of the boys emerged from their natural, possibly more 

introverted nature, through the opportunity to present to other students and staff. Following their first 

presentation, they returned with a strong sense of having agency due to their voices being heard and the 

positive feedback from teaching staff. For example, Brendan said, “it has like normalised giving insight to 

the teachers ... I for one felt a lot more, almost, capable of getting involved with bigger decisions around 

the school, with the teachers.” Augustus realised that he had “opened up to staff ... most people would 

think its daunting to go to the office or a class, they now realise its ok, as the teachers also have an 

interest in listening to students,” whilst Jimmy shared, “I know for a fact, that before this I wasn’t really 

involved with teachers or any of that stuff ... doing this made much more willing to get involved at the 

school.” This willingness to articulate ideas and be heard by staff not only increased the boys’ 

participation in College life but developed greater levels of engagement and belonging at the College. 

Empowerment 

The strongest sentiment shared by the boys on reflection of their role as audit leads, was a sense of 

empowerment due to their involvement. Steve stated these opportunities “have given me more 

confidence ... to use my voice in more settings and to different audiences.” Brendan shared that, “not 

only could I make a decision and I could almost make the school better in some way... I could almost, 

you know make my mark.” This sentiment was shared by John, who identified that he had the ability to 

make change occur as "now you see something that can be fixed or altered slightly you have the pathway 

to do something about it,” and Blake “found it quite influential ... really looking forward to presenting 

this to peers at the College ... felt quite responsible, I felt not pressure, but the feeling of challenge and 

having to go out and speak to people.” This sense of empowerment was reported by many staff who 

witnessed a significant lift in confidence of the boys when presenting the research findings as compared 

to their initial talk. Regarding their second presentation to staff and students, Quinn said that, “it’s a real 

confidence booster. I’ve found ... with the presentations increasing confidence in simple things like a test 

... after tackling such a larger issue such as mental health, minor things like a test or interacting with 

teachers don’t seem such a big deal”.  

Impact on Others 

As I compiled the boys’ reflections on the project, a key theme that emerged was a sense of pride in their 

work and the positive impact it had on the staff and students at the College. This occurred because “we 
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were like constantly interacting with people – presenting, asking for surveys, etc.” (Blake) and “the school 

kind of unified for one cause, there was engagement from 7-12, it showed how together Aquinas can be. 

In everyday life, Years 7, 11, 12 we are all very different, quite segregated, at the end of the day, we all 

have mental health issues, we all go through the same things at school,” said Geoffrey.  

The entire project was very outward looking, with the boys interested in others’ wellbeing so that they 

could not only understand but help improve the quality of care for others. In designing the survey 

instrument, pitching to students both younger and older, analysing and reporting back, the boys had 

multiple opportunities to engage with the whole secondary school. Chris summed up his pride in his 

impact beautifully: “I think that student engagement came in two forms. It came within the mental health 

group itself then it came in with the school we were surveying ... it breaks down the barriers for students 

of any age to see a psychologist, parent or older person to seek support. Giving them the idea, they could 

also relate to someone similar in age, rather than someone older all the time.” 

 Conclusion and Implications for Practice 

As an educator, it is easy to believe that our opinion is pre-eminent. Most of us grew up in a time that 

knowledge was king and only if our parents could afford a set of encyclopaedias could we hope to have 

access to more knowledge then our wise teachers. The landscape of education has drastically shifted as 

the Internet has made knowledge cheap and easy to obtain. It is understanding, interpretation, and the 

application of knowledge that have become increasingly important in the 21st century. Allowing boys to 

have a voice in their education is essential to develop these skills, which was evident throughout the 

project. From the outset, collaboration and the boys’ initiative were key skills in project design, shifting it 

from one based on curriculum to mental health, through boys’ agency and choices to hear the voices of 

their peers, younger and older.  

The development and success of this group has led to a revolution in how we run student leadership at 

the College. Rather than having a centralised student representative council full of various portfolios, I 

have helped develop a distributed model aligned with College foci, as determined by its structure. Each 

leadership member (Director of Advocacy, Spirituality, Sport, Academics, etc) now co-leads a council of 

Year 10 - 12 students who have developed a mission statement and aims for the upcoming eighteen 

months. A key tenet of the shift has been student voice and agency, with the staff members all moving 

towards being the guide-on-the-side. Our student leadership program involves developing a project to 

further the aims of the council and hence will showcase future leaders who, in time, will be selected by 

the council itself, rather than school leadership. As the new council-based leadership structure has 

developed, what has become apparent is the need for a student wellbeing council to be born out of the 

action research group, which has started to use the data collected to inform future work. 

Personally, the most important learning which I would love to see disseminated through other boys’ 

schools is the need to involve the boys in wellbeing and social/emotional learning programs. What is 

clear to me, is that the young men we work with have the language, personal understanding, and interest 
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in this area of life which did not exist a generation ago. Whether the experience is personal or through a 

friend or relative, boys understand that their mental health is as, if not more, important than their physical 

health, thus they have a desire to share their voice. By giving the boys permission to do so, we will have a 

better chance to walk alongside them as they develop into the inward and outward looking, resilient 

young men the world needs.  

Reflection 

Reflecting on the research process, what is absolutely certain is that when involving students in research, 

the boys’ voices must start early and remain a central pillar of all actions. A great deal of preparations had 

been laid in place, with best intentions, knowing that I had less than ten weeks to conduct an action 

research cycle which would be disrupted by examinations and a two-week school holidays. This was all 

flipped on its head when a student asked the simple question, “I wonder what the issues are for boys at 

this school?” and the action and direction of research took a dramatic turn (for the better!).  

My initial aim was to have students co-create curriculum content. In hindsight, I was forcing their voice 

to be heard in a certain area rather than asking for them to determine it themselves. I do think that this 

pivot was possible due to the mindset I brought to the project. Within five minutes of the first meeting, I 

put the whiteboard marker down and said, “over to you,” which empowered students to share their 

voices and hence shape the project. I felt that I was onto something in our third meeting when one boy 

had copied all content to the collaboration section of the OneNote overnight and when I took out my 

phone to record evidence of discussion, a student called me over to say, “I have already taken notes sir.”  

There were many other moments which demonstrated student agency and what can occur when we get 

out of the boys’ way and let them explore their wonderings, and it was very inspiring. As a school leader, 

I have been very fortunate to involve myself in a great deal of professional development and study over 

my twenty years in education. I have found the action research process, working alongside students as co-

researchers, absolutely inspiring. The process of preparing for the conference in Montreal and the training 

as part of “Team Trish” prior to an opportunity to learn from the past Action Research participants was a 

great springboard to my own project. Despite not being a high social media user myself, I have found 

being part of a global team connected through our passions for boys’ education and desire to improve 

elements of our practice, to be very rewarding. I would like to formally thank Aquinas College for their 

support as well as IBSC for the structures and mentorship the program has provided all of us researchers. 
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APPENDIX A 

Student Voice Survey 

The modified Quaglia Aspirations Survey (2016) was used pre, during and post research. All questions 

were responded on a 5-point Likert scale, with a few short answer questions. 

This survey is meant to get an indication of your aspiration at Aquinas College. If you have aspiration you 

have the ability to dream and set goals for the future while being inspired in the present to reach those 

dreams whilst at school. Quaglia (2016) defines student aspiration within three guiding principles; self-

worth, engagement & purpose which forms the basis for these questions. You will repeat this 

questionnaire at the conclusion of the action research project. When answering these questions, it is 

essential that you answer honestly, rather than idealistically. It is a reflection of where Aquinas College is 

at present, not where it may be in the future. 

Self-Worth - in order for you to have aspirations you need to feel accepted as a unique individual and 

valued for the contributions you make to the collective school community. The following ten (10) 

questions are about self-worth. 

1. I feel accepted for who I am at school. 

2. Teachers care about my problems and feelings. 

3. I am a valued member of my school community. 

4. If I have a problem, I have a teacher with whom I can talk. 

5. Teachers respect students. 

6. Students respect each other. 

7. I am encouraged to practice good citizenship at school. 

8. Teachers recognise students who are kind and helpful. 

9. Teachers recognise me when I try my best. 

Recall the definition of Self-worth - in order for you to have aspirations you need to feel accepted as a 

unique individual and valued for the contributions you make to the collective school community.  

10. Overall, does Aquinas give you adequate opportunities to feel self-worth and express your 

student voice? What areas for their improvement? Please write 3+ sentences for both questions. 

Engagement - schools must foster a learning environment for students where they can experience fun 

and excitement. Students need opportunities to be creative and act upon their curiosities, while taking 

healthy risks, free of fears typically associated with failure or success. The next eleven (11) questions relate 

to engagement. 

11. Teachers enjoy working with students.  

12. Learning can be fun.  

13. Adults and students work together to make our school better 
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14. At school I am encouraged to be creative.  

15. I enjoy working on projects with other students.  

16. What I learn in school will benefit my future.  

17. Students work with adultes to find solutions to school problems 

18. I like challenging assignments.  

19. Students are supportive of each other.  

20. Teachers help me learn from my mistakes.  

Engagement - schools must foster a learning environment for students where they can experience fun 

and excitement. Students need opportunities to be creative and act upon their curiosities, while taking 

healthy risks, free of fears typically associated with failure or success.   

21. Overall, does Aquinas give you adequate opportunities to feel engaged and have a creative way 

to express your student voice? What areas exist for improvement?  

Purpose - schools, and the individuals within them, must be encouraged to reflect and act on who they 

are and what they want to become. Students must be given opportunities to lead and share responsibility 

in achieving their individual and collective goals. They require others to expect their best effort 

and provide support as they grow in confidence to take action toward a meaningful, productive, and 

difference-making future. The following eight (8) questions are about you feeling a sense of purpose at 

Aquinas College.  

22. Students have a voice in decision making at school.  

23. I see myself as a leader.  

24. Teachers encourage students to make decisions.  

25. Teachers are willing to learn from students.  

26. I believe I can be successful.  

27. I believe I can make a difference in this world.  

28. School is preparing me well for my future. 

29. Students develop programs that improve the whole school 

Recall, purpose is when schools, and the individuals within them, are encouraged to reflect and act on 

who they are and what they want to become. Students must be given opportunities to lead and share 

responsibility in achieving their individual and collective goals.  

Overall, does Aquinas give you adequate opportunities to feel purpose and encouraged to express your 

student voice? What areas exist for improvement?   
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APPENDIX B 

Student Developed Survey 

Our students developed the following survey following consultation with our school psychologist. They 

we very interested in filtering data to look for trends in student groups (day/boarder, year group, etc) 

Data Filtering Questions 

1. What year group are you in? 

2. Are you a Day boy or Boarder? 

3. What year did you start at Aquinas? 

4. If in Year 11 & 12 which pathway do you study on? (ATAR/General) 

5. What best describes your academic performance in the last year? 

6. How many Extra-Curricular Activities (sport, clubs etc) do you participate in on a weekly basis? 

7. How many hours sleep do you typically get per night? 

8. Of the following areas, which do you think is the biggest mental health issue at Aquinas College? 

Possible Responses: Anxiety, Body Image, Bullying/cyberbullying, Dealing with peer pressure, 

Drugs & alcohol, Getting along with family, Making/maintaining friendships, Sadness/feeling 

depressed, Sleep, Starting at a new school 

 

Mental Health Questions 

Rate the impact dealing with making/maintaining friendships has had on your Mental Health in the last 

year? 

Rate the impact dealing with peer pressure has had on your Mental Health in the last year? 

Rate the impact dealing with bullying has had on your Mental Health in the last year? 

Rate the impact dealing with cyber-bullying has had on your Mental Health in the last year? 

Rate the impact dealing with study/homework has had on your Mental Health in the last year? 

Rate the impact dealing with lack of sleep has had on your Mental Health in the last year? 

Rate the impact dealing with relationships in your family has had on your Mental Health in the last 

year? 
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Rate the impact dealing with body image has had on your Mental Health in the last year? 

Rate the impact dealing with drugs & alchohol has had on your Mental Health in the last year? 

Rate the impact dealing with feelings of anxiety has had on your Mental Health in the last year? 

Rate the impact dealing with feelings of extreme sadness/depression has had on your Mental Health in 

the last year? 

Do you feel like you fit in? 

Do you feel connected to Aquinas College? 

Do you feel safe at school? 

Do you feel safe at home? 

Do you feel safe at online? 

Do you have someone to talk to when you are feeling down? 

Do you feel comfortable telling your mates when you are not OK? 

Do you often feel pressured into doing things you would rather not do? 

Rate how difficult it is to balance your co-curricular commitments with my life as a student. 

Rate how happy you are with your fitness levels. 

Rate your home and personal life. 
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APPENDIX C 

Post-Research Interview Questions 

1. Prior to joining the group what opportunities have you had to work alongside staff to promote 

change at Aquinas College? 

2. How do you think involvement in this project has affected your sense of engagement at the 

College? 

3. How about any personal benefits to make change/have a voice. 

4. The group defined student engagement in many ways at the start of the project; for example, 

everyone having an input and no one feeling left out. How do you think we went in achieving 

this? 

5. Explain your sense of ability to engage with teachers and have them learn from you? 

6. How do you think you guys went about getting engaging with teachers...relationship building 

with staff through the project? Have you seen a change? 

7. Where do you see as a growth area of allowing students having a voice in the way the College is 

run? 

8. Have you found any personal change in your engagement with the College, your peer group or 

friends due to involvement in the project? 

9. What kind of learnings come from this group to Councils in terms of how you work alongside 

the staff member to have a student voice alongside him? How do you work alongside to lead that 

group 

10. Where do you see as a growth area of allowing students having a voice in the way the College is 

run? 

11. What kind of changes to engagement would you hope to achieve by allowing students to have 

more voice in College life? 

 


